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ÖZET 

Gizem Irmak GÜNGÖR 

 

COVID-19 Dönemi ve Sonrası İngiliz Dili Öğretimi Alanındaki 

Akademik Çalışmalar 

 

Başkent Üniversitesi  

Eğitim Bilimleri Enstitüsü 

Yabancı Diller Eğitimi Anabilim Dalı  

İngiliz Dili Öğretimi Tezli Yüksek Lisans Programı 

 

2025 

 

Bu araştırma, COVID-19 pandemisinin İngiliz Dili Öğretimi araştırma konuları üzerindeki 

etkisini incelemeyi amaçlamaktadır. Kapsam incelemesi yöntemi kullanılarak, bu çalışma, 

Ulusal Tez Merkezinde (National Thesis Center) 2020-2024 yılları arasında yayımlanmış 

tezleri ve doktora çalışmalarını sistematik olarak incelemektedir. Ulusal Tez Merkezinde 

yayımlanmış 28 yüksek lisans ve 2 doktora tezlerini sistematik olarak inceleyerek, pandemi 

dönemi ve sonrasında ELT alanındaki eğitim araştırmalarının genişliğini ve derinliğini 

haritalamayı amaçlamaktadır. Araştırma, çalışmaların bibliyografik ve metodolojik 

özelliklerini belirlemeye, araştırma odakları, katılımcılar ve eğitim düzeyleri arasındaki 

ortaklıkları incelemeye ve çalışmalardan elde edilen sonuçlar ve çıkarımları özetlemeye 

odaklanmaktadır. Bu tez, pandemi süresince ve sonrasında ELT alanındaki eğitim 

araştırmalarının nasıl şekillendiğine dair kapsamlı bir anlayış sunmakta ve gelecekteki 

eğitim politikaları ve uygulamaları için yol gösterici olmayı hedeflemektedir. 

 

Anahtar Kelimeler: ELT alanında değişen araştırma konuları, Covid-19 dönemi ve sonrası 

eğitim, Çevrimiçi eğitim, Kapsam incelemesi 
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ABSTRACT 

Gizem Irmak GÜNGÖR 

 

Research Topics Regarding English Language Teaching during and Post- 

COVID-19 

 

Başkent University  

Institute of Education Sciences 

Department of Foreign Language Teaching  

English Language Teaching Master Program 

 

2025 

 

This research aims to investigate the impact of the COVID-19 pandemic on research topics 

of English Language Teaching studies conducted in the field of education. By employing a 

scoping review methodology, this study systematically reviews theses and dissertations 

published between 2020-2024 in Ulusal Tez Merkezi (National Thesis Center). By 

systematically reviewing 28 M.A, and 2 Ph.D. theses and dissertations published in Ulusal 

Tez Merkezi (National Thesis Center), the study aims to map the breadth and depth of during 

and post-pandemic educational research in ELT. The research focuses on identifying the 

bibliographical and methodological characteristics of the studies, examining commonalities 

in research focus, participants, and educational levels, and summarizing the outcomes and 

implications of the studies. This thesis provides a comprehensive understanding of how 

educational research in ELT has been shaped during and after the pandemic and highlights 

gaps to guide future educational policies and practices. 

 

Keywords: Changing research topics in ELT, Education during and after COVID- 19 

pandemic, Online education, Scoping review  



 

v 

 

 

TABLE OF CONTENTS 

ACKNOWLEDGEMENTS ................................................................................................. i 

ÖZET ................................................................................................................................... iii 

ABSTRACT ........................................................................................................................ iv 

TABLE OF CONTENTS .................................................................................................... v 

LIST OF TABLES ............................................................................................................ viii 

LIST OF FIGURES ............................................................................................................ ix 

CHAPTER I ......................................................................................................................... 1 

INTRODUCTION ............................................................................................................... 1 

1.1. Background of the Study ...................................................................................... 1 

1.2. Statement of the Problem ..................................................................................... 2 

1.3. Significance of the Study ....................................................................................... 2 

1.3.1. Theoretical contributions ............................................................................ 3 

1.3.2. Practical implications .................................................................................. 3 

1.3.3. Impact on practice and policy .................................................................... 3 

1.3.4. Long-term consequences ............................................................................. 4 

1.4. Purpose of the Study ............................................................................................. 4 

1.5. Research Questions ............................................................................................... 5 

CHAPTER II ....................................................................................................................... 6 

REVIEW OF LITERATURE ............................................................................................ 6 

2.1. Introduction to the COVID-19 Pandemic and Its Global Impact .................... 6 

2.2. Impact of the COVID-19 Pandemic on Education Systems Globally .............. 6 

2.3. Impact of the COVID-19 Pandemic on Education in Turkey ........................... 7 

2.4. Blended and Online Learning Experiences ......................................................... 9 

2.5. Students’ Attitudes Towards Online Learning ................................................. 10 

2.6. Challenges Faced by Teachers ........................................................................... 11 



 

vi 

 

2.7. Parents’ Changing Roles ..................................................................................... 13 

2.8. Impact on School Administrators ...................................................................... 14 

2.9. Analyzing Regional and Worldwide Responses to Educational Challenges .. 15 

2.9.1. High-income countries: utilizing strong digital infrastructures ........... 16 

2.9.2. Middle-income countries: hybrid strategies and equity issues ............. 16 

2.9.3. Low-income Countries: closing disparities with radio and 

community- based education .............................................................................. 16 

2.10. Definition of Terms ............................................................................................ 17 

2.10.1. Emergency remote teaching (ERT) ....................................................... 17 

2.10.2. Hybrid learning ....................................................................................... 17 

2.10.3. Blended learning ...................................................................................... 18 

2.10.4. Distance education ................................................................................... 19 

CHAPTER III .................................................................................................................... 21 

METHODOLOGY ............................................................................................................ 21 

3.1. Research Design: Scoping Review ..................................................................... 21 

3.1.1. Defining a scoping review ......................................................................... 21 

3.1.2. Steps for conducting a scoping review ..................................................... 21 

3.1.3. Identifying the Research Questions: the principal research 

questions directing this scoping review is: ........................................................ 22 

3.1.4. Identifying relevant studies ...................................................................... 22 

3.1.5. Selecting studies to be included in the review ......................................... 23 

3.1.6. Charting the data ....................................................................................... 23 

3.1.7. Collating, summarizing, and reporting results ....................................... 23 

3.1.8. Inclusion of key scholars and frameworks .............................................. 24 

3.2. Data Analysis Procedures ................................................................................... 24 

CHAPTER IV .................................................................................................................... 27 

FINDINGS AND DISCUSSION ...................................................................................... 27 

4.1. Focus and Scope of Data ..................................................................................... 27 



 

vii 

 

4.2. Interpretation of Research Designs and Gaps .................................................. 28 

4.3. Distribution of Methodology Types and Gaps .................................................. 34 

4.4. Interpretation of Research Questions ................................................................ 36 

4.4.1. How has the Covid-19 pandemic influenced the choice of research 

topics in the field of English as a second language teaching in Turkey? ........ 36 

4.4.2. What aspects of the Covid-19 studies’ focus, participants, 

publication year, and conducting institutions are similar? ............................. 41 

4.4.3. What are the outcomes of the research on the impacts of the 

Covid-19 pandemic, regarding the teaching and learning English as a 

second language in Turkey? ............................................................................... 47 

CHAPTER V ...................................................................................................................... 51 

CONCLUSION .................................................................................................................. 51 

5.1. Summary of the Results ...................................................................................... 51 

5.2. Recommendations for Further Studies ............................................................. 52 

5.3. Further Implications ........................................................................................... 53 

REFERENCES .................................................................................................................. 55 

APPENDIX ........................................................................................................................ 63 

Appendix 1: Ethics Committee Approval ................................................................ 63 

Appendix 2: Studies In the Sample ........................................................................... 65 

 

  



 

viii 

 

 

LIST OF TABLES 

Pages  

Table 3.1. Coding Scheme for Master’s and Doctoral Theses & Dissertations during 

and post-COVID-19 Pandemic ............................................................................................ 25 

Table 4.1. Research Design of M.A & Ph.D. Theses and Dissertations ............................. 29 

 

  



 

ix 

 

 

LIST OF FIGURES 

Pages  

Figure 4.1. Distribution of Methodology Types .................................................................. 35 

Figure 4.2. The number of theses by institutions. ............................................................... 46 

 

 

 

 



 

1 

 

 

 

 

CHAPTER I 

INTRODUCTION 

1.1. Background of the Study 

The COVID-19 pandemic has had a profound impact in all fields of life, including 

social and work lives and education. The influence has been significant within the domain 

of education, leading to a reassessment of instructional approaches, organizational 

frameworks, and the fundamental essence of scholarly investigation. A severe pandemic’s 

outcome on teaching and learning is an area that M.A and Ph.D. theses have focused on, 

regardless of whether or not teaching or learning a second language, English in this case. 

While there are challenges with remote learning, evolving teaching methods, and the 

widespread impact on educational environments, it is important to look at how theses and 

dissertations in the field of education have had to adjust and develop in these exceptional 

circumstances. 

The COVID-19 pandemic, officially announced by the World Health Organization in 

March 2020, caused significant disruptions in education on a global scale. The abrupt 

transition to online learning, closure of physical campuses, and the restructuring of academic 

objectives have prompted inquiries on the lasting influence on educational research. Post 

graduate studies and articles, being integral to scholarly investigation, mirror the progressive 

character of educational research. Theses and articles in the field of education, which are 

important parts of academic discussions, provide a chance to examine how the pandemic has 

affected the research environment. Gaining insight into the adjustments made by graduate 

students, the obstacles faced, and the developing patterns in research subjects will offer vital 

understanding into the ability of academic research to adapt and respond to unexpected 

changes. 

Although there are various precious studies on the effect of COVID-19 on education, 

this study addresses to an important gap in current knowledge by examining the relationship 

between the global pandemic and the changing characteristics of educational theses and 

articles on English language teaching. Contributes to a better understanding of how societal 
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challenges and academic research in the field of education interact with each other in 

ELT/EFL courses. 

1.2. Statement of the Problem 

The COVID-19 pandemic has caused significant changes in educational systems 

worldwide, requiring quick adjustments to remote learning and altering the dynamics of 

academic research. Nevertheless, there is a notable gap in comprehending the exact ways in 

which these alterations have taken place in the domain of educational theses and 

dissertations. The pandemic has clearly affected the whole field of education, but there has 

been limited exploration of how these changes have specifically manifested within the realm 

of educational master's and doctoral theses and dissertations. 

Given the difficulties that graduate students are facing in rewriting their research plans 

in the midst of these unprecedented circumstances, a detailed investigation of the nature and 

extent of these modifications is necessary. The lack of understanding of the impact of the 

pandemic on the subject matter and master's theses renders us unable to properly address the 

evolving needs of educational research. 

The concept of online teaching is not new (Lockee, 2021); however, the unexpected 

shift to this mode of instruction in response to the COVID-19 pandemic has presented 

challenges that educators were not armed to address Almazova et al., 2020; Fuad et al., 2020; 

Kwee et al., 2021; Lukas & Yunus, 2021; Ma et al., 2021). Hence, this study seeks to fill 

this significant deficiency by examining the precise ways in which the COVID-19 pandemic 

has shaped the field of all ELT postgraduate theses and thereby enhancing our 

comprehensive comprehension of the lasting consequences of this worldwide crisis on 

scholarly investigations in the realm of education and English Language Teaching. 

1.3. Significance of the Study 

This research has its place in the context of the changes in the field of English 

Language Teaching (ELT) during and after the COVID-19 pandemic. The study examines 

postgraduate theses and dissertations in order to present valuable information concerning the 

reaction of the academic research to the most significant global issues and in the case of 



 

3 

 

Turkey. The findings of this research are theoretically and practically significant, as outlined 

on the next page: 

1.3.1. Theoretical contributions 

This study is useful in highlighting a gap in the literature with respect to the impact of 

the pandemic on themes, methodology and findings of academic research in English 

Language Teaching (ELT). It contributes to the development of the field of educational study 

by suggesting a model for understanding the relationship between social crises and academic 

inquiry. This work also theoretically contributes to the discourse on adaptation and 

innovation during and in response to global disruptions through systematic categorization 

and assessment of research trends. 

1.3.2. Practical implications 

The results of this study have practical implications for the policy, academics and 

practice of English Language Teaching (ELT). In order to better prepare for future 

educational crises, it is important to know what the trends in the research are and what 

difficulties researchers are likely to encounter. This research has great importance in the 

domain of English Language education, especially regarding the growing trends of online 

and hybrid courses, and for language curriculum designers. This study will serve as a guide 

for academics and graduate students on what topics are of importance and value within the 

scope of ELT research, based on shifting focus areas. 

1.3.3. Impact on practice and policy 

This study’s findings can benefit policymakers in developing stronger educational 

systems and research funding strategies that can effectively mitigate future crises. It reveals 

the importance of developing research environments that foster innovation and adaptability, 

including a framework to help universities support postgraduate students through 

emergencies. 
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1.3.4. Long-term consequences 

The present study presents a number of recommendations for future research on the 

basis of the analyzed tendencies and gaps. It tracks the evolution of ELT research during the 

pandemic and serves as a record of how academic communities have responded to global 

challenges and, therefore, how they can better prepare for future challenges. 

1.4. Purpose of the Study 

The COVID-19 pandemic has introduced unparalleled challenges and changes to the 

realm of education, particularly in English Language Teaching (ELT). This research seeks 

to deliver a thorough analysis of how the worldwide crisis has influenced the research 

landscape in English Language Teaching (ELT), concentrating on the decisions, 

orientations, and priorities of studies conducted during and after the pandemic. This research 

aims to identify patterns and trends arising from the pandemic's impact on education at many 

levels by analyzing 30 academic publications, including theses and dissertations. 

The main goal of this study is to look at comprehensively and classify the changes in 

research themes in ELT considering important factors such as research emphasis, participant 

demographics, publication timeframes, conducting institutions, and research methodologies. 

This scoping review will identify the similarities and differences among these factors to give 

a systematic and comprehensive view of the pandemic's effect on the work that has been 

done in English Language Teaching (ELT). 

The study investigates the strength and flexibility of academic research in a period of 

great difficulties and changes. This thesis looks at how research durability was addressed in 

unexpected challenges, focusing on the academic community's logical and creative 

approaches. It attempts to explain how to handle the urgent challenges of English Language 

Teaching both during and after a pandemic. 

Comprehending these processes is crucial for educators, researchers, and policymakers 

aiming to manage the changing educational landscape following the pandemic. This research 

identifies essential findings on the immediate effects of the pandemic on ELT research and 

underscores the long-term implications for future research directions. This thesis seeks to 

enhance comprehension of the pandemic's impact on educational research through statistical 
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analysis of the chosen studies, so contributing in the formulation of more effective strategies 

for confronting comparable difficulties in the future. 

This research is practical and important for the ELT community, in addition to 

identifying trends. The study provides a complete framework in categorizing studies by 

focus, participants, research designs, and institutional affiliations, thereby helping 

researchers, educators and policymakers to address the growing difficulties and 

opportunities in English Language Teaching (ELT). This study is an essential resource for 

understanding the broader impacts of the pandemic on educational research, as well as 

collaboration and innovation in English Language Teaching (ELT). 

1.5. Research Questions 

1. How has the COVID-19 pandemic influenced the choice of research topics in the 

field of English as a second language teaching in Turkey? 

2. What aspects of the COVID-19 studies’ focus, participants, publication years and 

conducting institutions are similar? 

3. What are the outcomes of the research on the impacts of the COVID-19 pandemic, 

regarding the teaching and learning English as a second language in Turkey? 
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CHAPTER II 

REVIEW OF LITERATURE 

2.1. Introduction to the COVID-19 Pandemic and Its Global Impact 

The COVID-19 pandemic has become a global outbreak, impacting nearly every 

country and territory around the world. The outbreak was initially detected in December 

2019 in Wuhan, China. Countries worldwide advised the people to take precautionary 

measures. Public health measures have involved frequent hand sanitation, wearing face 

masks, maintaining physical distance, and avoiding large gatherings and meetings. 

Lockdown and stay-at-home measures have been implemented as necessary steps to reduce 

the spread of the disease and decrease the infection rate (Sintema, 2020). 

2.2. Impact of the COVID-19 Pandemic on Education Systems Globally 

With the emergence of the COVID-19 pandemic, starting from the second week of 

March 2020, people were allowed to go out in a restricted time and after a temporary break 

in education with a sudden decision, online classes began. The impact has had a widespread 

effect on learning throughout this academic year and may continue to do so in the future. 

Educators were anticipated to enhance their skills within a week and engage in 

comprehensive planning, implementation, and enhancement of delivery within two to three 

weeks (Longmuir, 2021). Many educational institutions have ceased in-person instruction. 

There is an urgent requirement to introduce and execute alternative education and 

assessment methods. The COVID-19 pandemic has created a chance for us to establish 

digital learning (Dhawan, 2020). 

Disciplines including healthcare, engineering, and the arts saw considerable 

disruptions during the COVID-19 pandemic, since practical training and internships were 

either canceled or deferred (ILO, 2022). Likewise, sports education experienced significant 

harm, since physical education programs, athletic training, and contests were universally 

stopped. Students in sports sciences were unable to access facilities or participate in crucial 
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hands-on learning, such as biomechanical analysis and coaching internships, which are 

integral to their training (IOC, 2021). 

The education industry in healthcare faced distinct problems. Medical and nursing 

students saw diminished access to clinical placements, hindering their practical experience 

and workforce preparedness during a period of acute need for healthcare professionals 

(WHO, 2021). The absence of laboratory activities and dependence on virtual simulations 

frequently constrained the profundity of experiential learning. 

In the banking and financial education industries, internships and practical training 

programs were either moved online or completely discontinued, depriving students of 

essential industry exposure. A significant number of students in financial education 

programs have overlooked networking opportunities, collaborative projects, and market- 

based simulations essential for their professional advancement (IMF, 2021). 

Access to factories and production lines for training was restricted for students 

preparing for careers in manufacturing and production. Technical and vocational education 

and training (TVET) programs, reliant on practical, workshop-oriented instruction, were 

significantly affected. The transition to online platforms faced challenges in effectively 

replicating practical skills training, including machinery operation and quality control 

techniques (UNESCO, 2021). 

Producers and the industrial education sector also experienced pressure. Students 

pursuing agriculture and food production encountered obstacles in accessing farms and 

production facilities, hindering their comprehension of practical difficulties such as supply 

chain management and sustainable practices (FAO, 2021). 

2.3. Impact of the COVID-19 Pandemic on Education in Turkey 

The COVID-19 pandemic was a significant turning point in the education field in 

Turkey as well. The pandemic led to school closures and the initiation of hybrid or entirely 

online classes. Since March 2020, university students and instructors in Turkey have been 

unable to attend school due to the outbreak of COVID-19 (YÖK, 2020). The country quickly 

shifted to remote learning to prioritize the safety of students and educators. Due to great 

challenges and changes in education, students intending to complete their master’s theses 



 

8 

 

and people with ideas related to the field have been affected by the current outbreak and they 

have selected their topics accordingly. 

Disciplines including healthcare, engineering, and the arts experienced considerable 

disruptions in Turkey owing to the interruption of practical training and internships during 

the pandemic (ILO, 2022). Likewise, sports education experienced significant disruption, as 

physical education programs and sports science courses shifted to online formats. Students 

were deprived of access to gymnasiums, training facilities, and physical assessments, which 

are essential for their growth. The absence of sports leagues and events diminished 

opportunities for experiential learning and professional networking (Mone, 2021). 

The education in the health industry in Turkey faced delays in clinical training for 

medical, nursing, and allied health students. Hospitals prioritized COVID-19 care, restricting 

students' participation in clinical rounds, internships, and patient-facing experiences, 

essential for skill development and workforce preparedness (YÖK, 2021). Virtual 

simulations and online theoretical courses acted as substitutes but were inadequate for 

developing practical skills. 

Numerous internships and cooperative education programs in banking and finance 

education in Turkey were either postponed or converted to virtual formats. Although online 

internships provided some consistency, the absence of in-person contacts and exposure to 

actual banking operations impeded students' comprehension of the profession's practical 

elements (TBB, 2021). 

Industrial and vocational education, a vital component of Turkey's educational system, 

experienced significant disruption. Students in technical and vocational institutions, 

especially those concentrating on manufacturing, agriculture, and industry, have lost access 

to workshops and practical training opportunities. This disruption hindered their capacity to 

engage in machinery operation, assembly line management, and agricultural methodologies 

(UNESCO, 2021). Attempts were undertaken to transition specific elements of training to 

an online format; however, the practical characteristics of these disciplines were a 

considerable obstacle. 

The pause of industries during lockdowns resulted in the suspension of apprenticeship 

programs and factory-based education for vocational students. This not only impacted 
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students' education but also interrupted the influx of trained manpower into Turkey's 

industrial sector (TOBB, 2021). 

2.4. Blended and Online Learning Experiences 

Aydin (2022) findings show that primary school pupils and parents were satisfied with 

their blended English class experiences. Learning experiences in English are very much 

appreciated and can be of great assistance in enhancing learning outcomes, particularly 

during certain times, such as when the COVID-19 pandemic is going on. However, the face-

to-face approach is preferred by both students and parents as they are aware of the limitations 

and constraints of blended (hybrid) and online English lessons in terms of interactions and 

social aspects. The findings of this study have implications for English Language Teaching 

and recommendations for future research. 

Bayraktar (2023) examined the experiences of primary school English educators with 

online instruction during the COVID-19 pandemic. The results indicated that although 

online education facilitated continuous instruction, it inadequately met the emotional and 

social requirements of young students. Educators noted lower engagement and motivation 

in students, attributing this to insufficient physical interaction and disorganized classroom 

dynamics. This corresponds with Soysal's (2022) findings regarding motivational factors, 

indicating that the lack of essential components like competence, autonomy, and relatedness 

in entirely online environments led to worse learning outcomes. Bayraktar and Soysal claim 

that although technology provides new educational opportunities, it necessitates careful 

design to maintain the social and emotional dimensions essential for effective learning. 

One of other topics related to how COVID-19 pandemic has affected the topics of 

master’s theses is motivation towards online classes. The research identified three primary 

categories related to motivation among learners: competence needs, autonomy, and 

relatedness with others. Online instructors should focus on enhancing learner interaction 

through co-learning, assisting learners in maintaining focus, offering consistent technical 

support to help students adjust to online learning methods, and promoting learner autonomy 

to boost motivation in education (Soysal, 2022). 

Celestino and Noronha (2021) highlighted that students in blended learning settings 

benefit from the flexibility of self-directed learning while simultaneously participating in 
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organized in-person elements, promoting enhanced comprehension. Getenet et al. (2024) 

observed that students with elevated digital literacy exhibited enhanced engagement and 

performance in online environments, highlighting the essential importance of technical 

proficiency in modern education. Moreover, the incorporation of interactive components, 

including multimedia materials and virtual discussions, was demonstrated to improve 

learning results, as indicated by multiple case studies. Nonetheless, these researchers 

recognized the imperative of institutional support to reduce obstacles as accessibility and 

self-regulation, which are crucial for student success in online and mixed formats. Both 

expanding research emphasize the necessity for the strategic integration of digital 

technologies and teaching methodologies to optimize the effectiveness of these educational 

forms. 

2.5. Students’ Attitudes Towards Online Learning 

COVID-19 has impacted the school system globally at all levels and students’ 

approach to online classes was also controversial because their perception and interpretation 

were different. Geçer and Bağcı’s study (2022) intends to provide insights on the 

interpretation of online teaching during the lockdown in Turkey, in response to the critical 

requirements of teaching and learning online during the COVID-19 pandemic. They 

conducted a survey to analyze students' attitudes towards online education. The participants 

were students attending online classes at various universities in Turkey during the COVID-

19 lockout. The academic performance of most individuals was affected to varying degrees 

by the COVID-19 quarantine, as indicated by the results. However, most participants 

(72.0%) did not think that online classes could substitute traditional classes, while only 

10.1% believed that online classes could replace face-to-face classes. Students who 

consistently attend online classes have more positive attitudes about online education 

compared to those who attend sporadically or not at all. This report provides an overview of 

current online education practices during the lockdown and offers suggestions for future 

digital learning initiatives (Geçer & Bağcı, 2022). 

A comprehensive review by Syed et al. (2024) in Discover Education revealed that 

although numerous students valued the flexibility and accessibility of online learning, some 

encountered difficulties like decreased engagement and a sense of isolation. The research 

emphasized that the efficacy of online education was markedly affected by the nature of 
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digital resources, internet access and students’ inner desire. Similarly, students' perspectives 

toward online education were examined during the COVID-19 pandemic. The study 

indicated that although online learning ensured educational continuity, students encountered 

obstacles like restricted access to dependable internet, diminished motivation from the 

absence of in-person engagement, and issues in adapting to new learning platforms (Fuad et 

al., 2020). 

Furthermore, a study by Li et al. (2023) published in Current Psychology highlighted 

that university students' experiences differed according to individual traits, including self- 

regulation abilities and self-efficacy. Students of older ages and those with better self- 

regulation skills generally exhibited more favorable attitudes and elevated engagement 

levels, while students with low self-efficacy frequently encountered significant challenges 

in adapting to the online learning environment. 

Muthuprasad et al. (2022), in Frontiers in Education, highlighted the difficulties of 

sustaining student participation during emergency remote instruction. The authors contended 

that interactive elements, including discussion forums and multimedia resources, in 

conjunction with strong instructor-student interactions, were essential for improving 

engagement and learning outcomes. Khan et al. (2022) examined the relationship among 

course design, student interactions, and satisfaction with online learning in Education and 

Information Technologies. Their research underscored the significance of organized course 

material and substantial interactions in enhancing student satisfaction and boosting self-

efficacy in online learning. 

2.6. Challenges Faced by Teachers 

Teachers also had to adapt to a new and unknown system as students. Unlike students, 

they had to expect parents’ and students’ needs to become a quick problem solver and they 

had some concerns and worries not to neglect crucial issues related to students and 

expectations. Duman’s study showed that face-to-face observations significantly improved 

multiple elements of teaching more than other methods. The topics covered were instruction 

delivery, collaborative learning methodologies, lesson and task planning, time management, 

classroom management, and the use of concept check questions. They also had a favorable 

impact on teaching quality, teacher reflection, and instructional standardization. Concerns 

were voiced over the frequency of observations and the sense of being utilized for 



 

12 

 

performance assessment, which occasionally led to demotivation among instructors. The 

study found that online observations were appreciated for their capacity to give comments 

on online teaching methods, enhance understanding of good online teaching, encourage self-

reflection, incorporate online tools, and provide class recordings for reference. Instructors 

raised worries regarding technological issues, student behavior during online classes, and 

challenges in managing time and class dynamics during online observations. When queried 

about their preferences, nearly all instructors favored in- person observations (Duman, 

2023). 

Research conducted during and after COVID-19 pandemic on online education has 

revealed that many teachers lack the necessary experience to conduct online classes, and that 

these sessions did not produce the desired results when it came to teaching English. 

Numerous research has also examined the difficulties instructors and students encounter 

when using platforms like Zoom and other online platforms. As Duman’s concerns related 

to a sudden transition for online education and its drawbacks, Çetin and Daloğlu (2023) also 

studied how speaking-based courses in English Language Teaching (ELT) programs were 

adapted during the pandemic-driven shift to online education in Turkey. It focuses on two 

key courses: Listening and Pronunciation and Oral Communication Skills. Due to the sudden 

transition in March 2020, both professors and students struggled with technical issues like 

internet connectivity and student engagement, especially in speaking activities where 

interaction and body language are crucial. The study shows that while the initial shift was 

unplanned and involved digitizing face-to-face content, by the fall of 2020, courses saw more 

structured adaptations. Professors began incorporating supplementary materials such as 

YouTube videos and TED talks, using group discussions more effectively through breakout 

rooms, and moving away from less effective activities like debates and role plays due to 

technical limitations. Assessments also shifted from online tests to performance-based tasks 

to reduce the risk of plagiarism. (Çetin & Daloğlu, 2023). Correspondently, Lockee 

highlighted that how educators must reevaluate their instructional design methods in light of 

the COVID-19 pandemic's acceleration of the digital transformation. The study underlined 

the necessity of carefully integrating technology to support educational goals and stressed 

the significance of modifying teaching strategies to successfully engage students in online 

learning environments (2021). 
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Moreover, twenty primary ESL instructors participated in a qualitative study by Lukas 

and Yunus to investigate the difficulties in e-learning implementation during the COVID-19 

pandemic. The study found a number of drawbacks, such as poor student participation, 

challenges with evaluation, teachers' preparedness to embrace e-learning, and accessibility 

concerns with mobile devices and internet connectivity (Lukas, B. A., & Yunus, M. M. 

(2021). 

2.7. Parents’ Changing Roles 

Parents' involvement during the COVID-19 pandemic is considered crucial for 

maintaining the continuity of children's education. When schools move to online or hybrid 

formats, parents typically take on the role of learning facilitators, not unlike teachers. During 

the pandemic, parents faced a significant shift in their role. They were required to help with 

technical aspects of online learning systems, establish a supportive educational atmosphere 

at home, provide active support with educational material, particularly for younger students. 

Researchers such as Garbe et al. (2020) emphasized the supplementary strain on parents, 

who were required to manage these responsibilities in conjunction with their professional 

and domestic obligations. 

Many individuals encountered stress, worry, and burnout as a result of the heightened 

workload. The pandemic's disruptions significantly impacted the emotional and 

psychological well-being of parents. Parents concerned about their children's educational 

advancement, social isolation, and psychological well-being. Spinelli et al. (2020) indicated 

that these factors of stress were intensified by economic uncertainty and health 

apprehensions. Griffith's (2020) research also highlighted that the dual responsibilities of 

parenting and teaching contribute to parental burnout, particularly in individuals with 

constrained resources or several offspring. 

One of the other problems is the parents who are also teachers. Teachers were required 

to deliver live classes on platforms such as Zoom while concurrently overseeing their 

children's online learning. This dual duty frequently led to diminished concentration and 

increased stress levels. Many teacher-parents faced challenges in effectively. 

Supervising their children's education while managing their teaching duties. This 

posed significant challenges for younger toddlers requiring continuous supervision. The 



 

14 

 

obligations of lesson planning, student involvement, and assessment conflicted with the 

urgent requirements of their children, resulting in feelings of shame and inadequacy. 

Parents of preschool-aged children were ill-equipped for the responsibilities of full- 

time educators, particularly in creating age-appropriate learning activities. Younger children, 

incapable of independently participating in online learning, frequently necessitated constant 

supervision due to behavioral challenges. This posed significant challenges for parents with 

additional work or domestic obligations. Parents experienced a sense of helplessness due to 

their inability to adequately fulfill their children's needs, particularly while managing work-

from-home responsibilities. 

2.8. Impact on School Administrators 

On the other hand, the COVID-19 pandemic negatively affected school administrators 

because they had to make quick decisions and adopt analytical approaches to be a problem 

solver for both students and teachers. Hodges et al. (2020) stated that “The shift to 

emergency remote teaching (ERT) requires that faculty take more control of the course 

design, development and implementation process” (p. 6). Since the COVID-19 pandemic 

had brought about a sudden change about balances among by teachers, students and parents, 

administrators had to take new responsibilities and carry out their comprehensive duties for 

everyone particularly teachers and instructors. Hekimoğlu (2023) stated the extraordinary 

problems encountered by educational institutions, specifically an English preparatory school 

in Turkey, during the COVID-19 pandemic. The pandemic forced an abrupt and unforeseen 

transition from traditional, in-person schooling to Emergency Remote Teaching (ERT), 

presenting considerable challenges for both administrators and educators. Teachers and 

principals were worn out but eager to serve their parents and children within their various 

jurisdictions despite the extent of change and great degrees of uncertainty. Longmuir (2021) 

also supported Hekimoğlu’s statement by emphasizing school administrators faced 

unprecedented challenges, restricting their ability to sustain the continuity and quality of 

education. School administrations discovered they were facing circumstances they had never 

seen before, which left them trying to preserve the continuity and quality of instruction. The 

uncertainty and the significant changes got tired administrators of the demanding job and 

continuous adaptation requirement. The challenge is how to handle such a significant change 

in a little period without driving teacher burnout, caused by workload. 



 

15 

 

Correspondently, Kıyan’s thesis (2022) emphasizes some suggestions and experiences 

of tertiary-level English language instructors regarding online education during the COVID-

19 pandemic. Her study aims to identify the benefits and challenges these instructors faced 

and to gather their suggestions for in-service and pre-service English language teachers 

regarding future online teaching practices. The instructors strongly advocated for 

incorporating online teaching methodologies into pre-service teacher education programs. 

They suggested that teacher training curricula should include modules on online education 

and the use of technology in teaching. The need for ongoing professional development 

should focus on using online tools and learning management systems. They found 

institutional support crucial in helping them adapt to new technologies and recommended 

that newly recruited teachers seek assistance from colleagues and administration (Kıyan, 

2022). 

Briefly, the COVID-19 pandemic had a profound impact on all stakeholders in the 

education field, including students, teachers, administrators, and policymakers, as they were 

forced to rapidly adapt to emergency remote teaching. Each group faced distinct challenges; 

students grappled with motivation and access to technology, teachers struggled with a lack 

of digital preparedness, and institutions dealt with infrastructural limitations. Despite these 

difficulties, the experiences gained during and after this period serve as valuable lessons and 

a roadmap for future crises. By addressing these issues, the education system can develop 

more resilient strategies, such as integrating blended learning models, enhancing teacher 

training in digital literacy, and creating robust support systems. These adaptations not only 

mitigate the immediate effects of emergencies but also prepare educational institutions for 

any unforeseen disruptions in the future, ensuring a more flexible and sustainable approach 

to teaching and learning. 

2.9. Analyzing Regional and Worldwide Responses to Educational Challenges 

The COVID-19 pandemic posed unparalleled difficulties to global education systems,  

with  regional  solutions  differing  according  to  socioeconomic  conditions, governance, 

technical infrastructure, and cultural attitudes towards education. Comparing regional and 

worldwide strategies could highlight essential lessons and solutions that might guide future 

educational resilience. 
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2.9.1. High-income countries: utilizing strong digital infrastructures 

High-income nations typically have the resources and infrastructure to move to online 

education with greater ease. These nations leveraged their sophisticated digital ecosystems 

to maintain continuity in education. For instance; Finland, recognized for its equitable 

education system, employed established digital platforms like Wilma for communication 

and Google Classroom for educational delivery. Educators were granted access to existing 

digital materials, and students were supplied with computers as necessary (Reimers, 2022). 

The Ministry of Education in South Korea established the "Emergency Remote Education 

Support System" to provide tablets and internet connection to students in rural places, 

thereby mitigating learning interruptions (Byun & Slavin, 2020). 

In North America, the response was decentralized, with states or provinces adopting 

localized strategies. New York City supplied 300,000 internet-enabled devices to 

schoolchildren from low-income families. Nonetheless, considerable inconsistencies 

remained, especially for Aboriginal and rural kids in Canada, who were deprived of 

dependable internet access (Schleicher, 2020). 

2.9.2. Middle-income countries: hybrid strategies and equity issues 

Middle-income nations had considerable inequalities in access to digital education, 

necessitating the implementation of hybrid techniques that integrated online and offline 

approaches. The Indian government developed programs such as Diksha, a digital learning 

platform, and disseminated instructional information through television and radio to 

accommodate students lacking internet access (Jena, 2020). Nonetheless, insufficient digital 

literacy among educators and parents constrained the efficacy of these initiatives. Research 

conducted by Dutta (2021) emphasized the gender disparity, indicating that girls in rural 

regions were more frequently marginalized from remote learning opportunities due to 

domestic obligations. 

2.9.3. Low-income Countries: closing disparities with radio and community- 

based education 

Low-income nations encountered significant problems due to inadequate 

technological infrastructure and pervasive poverty, which intensified educational disparities. 
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These nations frequently depended on conventional media and community- oriented 

solutions. In Sub-Saharan Africa, governments collaborated with international organizations 

to use radio and television for distance education. Kenya's Edu-TV and Liberia's Teaching 

by Radio project offered accessible educational possibilities for children lacking internet 

access (UNESCO, 2021). Nonetheless, these approaches exhibited restricted engagement, 

and numerous students were devoid of access to radios or electricity. 

2.10. Definition of Terms 

2.10.1. Emergency remote teaching (ERT) 

ERT is defined as a temporary shift from traditional learning environments to online 

instruction due to crisis circumstances such as global health crises (COVID-19 pandemic), 

natural disasters, political or social unrest like protests and armed conflicts. ERT is 

characterized as a brief transition, brought on by emergency situations, from conventional 

classroom settings to online training. Because ERT lacks the planned design, training, and 

resources typically associated with online education, Hodges et al. (2020) distinguish it from 

well-designed online courses. They claim that ERT focuses on continuity rather than quality 

and uses the tools and technologies at hand to distribute material efficiently. 

Researchers have recognized various issues linked to ERT. Bozkurt and Sharma 

(2020) examine the obstacles of ERT, including limited access to technology, disparate 

levels of digital literacy, and insufficient teacher training. The urgent nature of ERT implies 

that teachers and students may lack the time or resources to formulate successful online 

learning methodologies. According to Johnson et al. (2020), many educators had to quickly 

adapt to online platforms without prior training, leading to feelings of stress and burnout. 

Students faced difficulties with engagement, motivation, and academic achievement because 

of ERT, particularly those with limited digital access. 

2.10.2. Hybrid learning 

Hybrid learning combines online digital material with more conventional classroom 

methods. Garrison and Kanuka (2004) emphasize that hybrid learning aims to optimize the 

best aspects of in-person and online education, allowing students to engage in self-paced 

digital tasks while benefiting from face-to-face interactions and real-time feedback. The 
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methodology aims to offer adaptability and deepen learning by utilizing technology to 

facilitate dynamic and interactive educational experiences. 

Hybrid learning influences instructional methodologies and student performance. 

Means et al. (2013) propose that hybrid learning environments enhance learning efficiency 

by enabling educators to employ both digital resources and traditional approaches. The 

model's adaptability allows educators to more effectively assist varied learners by making 

adjustments to address individual requirements. Hybrid learning may foster increased 

independence and accountability in students, as they deal with both online and in-person 

components of their education. The concept promotes active engagement and autonomous 

learning, fostering critical skills for lifelong education. 

The COVID-19 pandemic increased the demand for flexible learning, establishing 

hybrid learning as a methodology with prospects for long-term adoption. Bates (2020) argues 

that hybrid learning may emerge as a standard method in higher education, particularly as 

an increasing number of institutions invest resources towards digital infrastructure and 

teacher training. Future research may concentrate on enhancing hybrid models and 

examining their effects across different disciplines and educational levels. 

2.10.3. Blended learning 

Blended learning is a structured educational framework in which students engage with 

online content and instruction, allowing them some autonomy regarding the pace, path, or 

place of their learning. Graham (2006) defines blended learning as a “combination of face-

to-face and computer-mediated instruction,” emphasizing the necessity of deliberate 

integration of both modalities for optimal learning benefits. Blended learning typically 

functions within a framework based on constructivist learning theories, promoting active 

learning and student participation through diverse instructional methods. 

Effective blended learning necessitates precise coordination between online and face-

to-face elements. Garrison and Vaughan (2008) advocate for the formulation of explicit 

objectives that direct instructional design, ensuring that each element reinforces the others 

instead of functioning independently. Blended learning is most productive when it 

incorporates activities that foster active learning, like discussion boards, collaborative 

projects, and case studies. The integration of asynchronous online discussions with 
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synchronous in-person sessions promotes community development and improves 

educational results. 

2.10.4. Distance education 

Distance education is generally characterized as a formal learning framework in which 

instruction and learning occur in separate locations. According to Keegan (1980), it's a 

method that enables instruction to take place without the need for students and teachers to 

be in the same physical location. This strategy depends on technology for instructional 

delivery, interactions between students and teachers, and assessments. Distance education 

has progressed through various phases: correspondence education, radio and television 

transmissions, and, most recently, internet-based education. Technological improvements 

have enabled distance education to use various digital technologies that support both real-

time and asynchronous learning. According to Moore and Kearsley (2011), distance 

education can be administered through various methods: 

 Synchronous Learning: In this format, students and instructors engage 

simultaneously, typically through video conferencing or live-streamed lectures. 

This style facilitates prompt feedback and contact; however, necessitates that 

students comply with a designated schedule. 

 Asynchronous Learning: Asynchronous courses enable students to access 

materials, lectures, and assignments at their convenience. This model offers more 

flexibility, rendering it accessible to a broader spectrum of learners, particularly 

those managing work or family responsibilities. 

 Hybrid Models: These integrate synchronous and asynchronous approaches, 

enabling students to interact with course materials at their convenience while 

simultaneously attending scheduled live sessions for discussions or activities. 

 Online Education: Online learning is characterized as an educational modality 

facilitated and accessed over the internet. Allen and Seaman (2016) define online 

learning through its flexibility, accessibility, and dependence on digital platforms 

for information delivery and communication. In contrast to conventional in-person 

education, online learning offers significant flexibility, enabling students to study 
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at their own pace and from any location. Online learning environments may be 

entirely online or partially online, depending on the degree of integration with face-

to-face elements. Essential characteristics encompass interactive platforms, 

multimedia resources, asynchronous and synchronous communication, and self- 

directed learning activities. Online education can appear in several formats, 

classified according to the degree of interaction and the application of synchronous 

versus asynchronous techniques by Hrastinski (2008): 

 Completely Online Education: Courses and programs are exclusively conducted 

online, without any in-person components. Students participate in a blend of 

asynchronous content (pre-recorded lectures, readings, discussion boards) and 

synchronous components (live seminars, real-time conversations). 

 Asynchronous Online Learning: In this framework, students engage with 

information, including lectures and readings, at their convenience. Although 

students can learn at their own pace with this format, there might not be real-time 

interaction. 

 Synchronous Online Learning: Synchronous courses consist of live, planned 

sessions in which students engage in real-time with the teacher and their peers. This 

approach facilitates interactive components such as dialogues and immediate 

feedback. 
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CHAPTER III 

METHODOLOGY 

3.1. Research Design: Scoping Review 

This study uses a scoping review design to investigate research themes in English 

Language Teaching (ELT) during and after the COVID-19 pandemic. Scoping reviews 

provide a method of knowledge synthesis that map the breadth and depth of research 

on a certain subject, highlighting essential concepts, gaps, and types of accessible data 

(Arksey & O'Malley, 2005; Levac et al., 2010). In contrast to systematic reviews, 

scoping reviews are particularly appropriate for investigating emerging areas of 

research, providing them appropriate for this study, given that the COVID-19 pandemic 

is a relatively recent occurrence with developing effects on English Language and 

Teaching. 

3.1.1. Defining a scoping review 

Munn et al. (2018) define a scoping review as a method to assess the scope, breadth, 

and characteristics of research within a certain domain, elucidate concepts, and pinpoint 

knowledge gaps. It employs a structured framework to methodically collect and classify 

current research, while permitting flexibility to tackle broad and exploratory research 

inquiries. 

3.1.2. Steps for conducting a scoping review 

This research adheres to the five-step framework established by Arksey and O'Malley 

(2005) and further improved by Levac et al. (2010): 



 

22 

 

3.1.3. Identifying the Research Questions: the principal research questions 

directing this scoping review is: 

 How has the COVID-19 pandemic influenced the choice of research topics in the 

field of English as a second language teaching in Turkey? 

 What aspects of the COVID-19 studies’ focus, participants, publication year, and 

conducting institutions are similar? 

 What are the outcomes of the research on the impacts of the COVID-19 pandemic, 

regarding the teaching and learning English as a second language in Turkey? 

The initial research question aims at providing a general view of the studies, focusing 

on the bibliographic and methodological features of the studies. The second question defines 

the scope of the evaluated content by looking at the similarities in study focus, participants, 

publication year and institutions that conducted the studies. The final question examines the 

findings and their consequences for research in the field, with a focus on gaps and the need 

for further investigation. 

3.1.4. Identifying relevant studies 

A thorough investigation will be undertaken in the Ulusal Tez Merkezi (National 

Thesis Center) to acquire all relevant M.A. and Ph.D. theses and dissertations. Inclusion and 

exclusion criteria will be implemented to assure the chosen studies align with the scope of 

this review: 

Inclusion Criteria 

 M.A. and Ph.D. theses and dissertations. 

 Studies published in Ulusal Tez Merkezi. 

 Research addressing ELT during or after the COVID-19 pandemic. 

Exclusion Criteria 

 Studies not directly related to ELT. 

 Documents that are neither theses nor dissertations. 

 Studies unrelated to COVID-19 pandemic or post-pandemic ELT contexts. 
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 Studies published in languages other than Turkish or English. 

3.1.5. Selecting studies to be included in the review 

A systematic search was conducted using the following combinations of keywords: 

1. "covid" AND "ELT": This search yielded four studies, including those by Aslıhan 

Duman, Pınar Dinçer, and Muhammet Öcel. One study was excluded for being 

irrelevant. 

2. "pandemic" AND "ELT": This search returned duplicated studies and two new and 

relevant studies. 

3. "pandemic" OR "English": This search identified 74 studies, of which 25 were new 

and relevant to the topic. Five were duplicates, and the remaining were excluded 

for being irrelevant, not related to ELT, or not in English or Turkish. 

This was part of the search procedure, examining the titles and abstracts of the found 

entries. Studies excluded did not meet the inclusion criteria. After eliminating duplicates and 

irrelevant studies, the final sample consisted of M.A. and Ph.D. theses satisfying the 

requirements. The search for relevant material was completed on January 11, 2025. 

3.1.6. Charting the data 

The study including relevant data will be extracted utilizing a pre-established matrix 

that encompasses study parameters (author, year, degree type), research focus, participants, 

educational sector, geography, and outcomes. This systematic method ensures consistency 

and enables trend analysis. 

3.1.7. Collating, summarizing, and reporting results 

The findings will be consolidated to highlight: 

 Principal trends and themes in English Language Teaching research during and 

after COVID-19. 

 Geographical and sector-specific educational insights. 
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 Identified deficiencies and proposed recommendations for subsequent research. 

3.1.8. Inclusion of key scholars and frameworks 

This research expands on foundational studies regarding scoping reviews, including 

those by Arksey and O'Malley (2005), Levac et al. (2010), and Munn et al. (2018). Their 

frameworks direct the methodological precision and clarity of the review process. 

Furthermore, research on COVID-19's effects on education, including works by Bao (2020) 

and Bozkurt et al. (2020), offers a contextual foundation for examining ELT research within 

the pandemic. 

3.2. Data Analysis Procedures 

This scoping review employs a systematic and structured methodology for data 

analysis to ensure consistency and precision. Upon selecting the relevant M.A. and Ph.D. 

theses and dissertations from the Ulusal Tez Merkezi (National Thesis Center), the extracted 

data were systematically arranged and analyzed utilizing a coding scheme to visualize and 

summarize 30 theses and dissertations as can be seen in the scheme below: 
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Table 3.1. Coding Scheme for Master’s and Doctoral Theses & Dissertations during and 

post-COVID-19 Pandemic 

Variable Values 

Bibliographic Features  

Author(s) Open 

Year Open (within 2020–2024) 

Title Open 

Category Master’s thesis, doctoral dissertation 

University Open 

Research Design  

Type of study Theoretical/non-empirical, empirical 

Setting K-12 schools, higher education, online education, blended education, 

private tutoring/language schools, preschool education in Turkey 

Participants Pre-service teachers, in-service teachers, K- 12 students, university 

students, parents, administrators 

Analysis Qualitative, quantitative, mixed methods 

Instrument Surveys, interviews, focus groups, observations, document analysis 

Focus  

Key Topics Online teaching and learning challenges, digital tools and platforms, 

teacher and student self-efficacy, blended learning experiences, 

digital competencies, psychological well-being, equity in access to 

education, autonomy, assessment and evaluation practices, teacher 

burnout, online practicum, policy responses, technology integration, 

MOOC development, emergency remote teaching (ERT), hybrid 

education models, inclusion of marginalized groups, self-regulated 

learning strategies, instructional resources, mental health and stress 

management, learner autonomy 

Language of Study English, Turkish 

Educational Sector Primary education, secondary education, higher education, 

vocational education, 

preschool education 

Other Features  

Significance Open 

Implications For teachers, students, policymakers, curriculum developers, and 

researchers 



 

26 

 

Using recognized methods like the Arksey and O'Malley (2005) approach, coding is a 

cornerstone in scoping reviews. It helps researchers gather and summarize various studies 

clearly and effectively. This coding scheme offers a methodical approach for examining how 

the COVID-19 pandemic has affected research patterns, particularly in the field of English 

language teaching (ELT). Researchers can thoroughly examine patterns, trends, and gaps in 

the subject thanks to its thorough classification of characteristics such bibliographic traits, 

study focus, and methodological methods. A more complex view of how the pandemic 

affected research priorities, methodology, and conclusions is made possible by the system, 

which links studies to particular educational environments, professional groups and topics. 

Employing a coding scheme provides that all research are assessed according to uniform 

standards, hence minimizing bias and improving the comparability of results. Peters et al. 

(2015) argue that coding frameworks ensure comprehensiveness in data extraction and 

charting, making it easier to maintain consistency across diverse studies. That is to say, 

coding schemes facilitate the identification of repeating themes, trends, and patterns 

throughout the literature, which is a principal objective of scoping reviews. This facilitates 

the synthesis of extensive data sets into significant insights. Arksey and O'Malley (2005) 

also emphasize that systematic categorization and transparency in data charting are core to 

the scoping review methodology. A coding scheme facilitates mapping key concepts and 

identifying research gaps effectively. 

This coding technique is a reproducible instrument that can be used by future 

researchers for comparable reviews. Its methodical technique provides data analysis 

uniformity while permitting adaptability to a range of study requirements. 
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CHAPTER IV 

FINDINGS AND DISCUSSION  

4.1. Focus and Scope of Data 

The impact of the COVID-19 pandemic on English Language Teaching (ELT) 

research is methodically examined in the findings and discussion section, especially as it 

relates to M.A. and Ph.D. theses & dissertations completed in Turkey. In order to answer the 

research questions about trends, themes, and results in the field of ELT during and after the 

pandemic, this analysis is driven by the scoping review principals (Arksey & O’Malley, 

2005; Levac et al., 2010). 

Traditional educational systems were severely disrupted by the COVID-19 pandemic, 

which resulted in a sudden shift to remote learning and a reorganization of academic goals 

(Bozkurt & Sharma, 2020; Bao, 2020). This change has been reflected in academic research, 

which now focuses on issues like digital literacy, online pedagogy, and the difficulties of 

virtual learning settings (Almazova et al., 2020; Kwee, 2021). Through an analysis of the 

subject focus, participant demographics, and institution-based of studies carried out 

throughout this time, this section explores how these changes are mirrored in ELT studies. 

In order to interpret how ELT research has changed in reaction to the pandemic, the 

discussion uses frameworks offered by Munn et al. (2018) to classify the findings according 

to bibliographic and methodological characteristics. For instance, the growing significance 

of technology integration in language education is demonstrated by the focus on digital tools 

and virtual teaching approaches (Lukas & Yunus, 2021; Lockee, 2021). Additionally, the 

results are consistent with Fuad et al. (2020), emphasizing the difficulties researchers 

encounter while adjusting to a quickly evolving educational environment. 

In addition to highlighting the pandemic's immediate effects on ELT research, the 

discussion also points out long-term patterns and gaps that need more investigation. This 

part provides insightful suggestions for researchers, educators, and policymakers by 

combining knowledge from the reviewed theses. These results highlight the academic 
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community's adaptation and resilience in the face of extraordinary obstacles and advance the 

understanding of how the pandemic shaped research paths. 

4.2. Interpretation of Research Designs and Gaps 

Examining research designs discusses the mechanisms through which knowledge is 

developed within a specific domain. In English Language Teaching (ELT), comprehending 

the various study designs employed (qualitative, quantitative, or mixed-methods) helps 

recognize dominant trends and methodological inclinations. An in-depth analysis of study 

designs confirms that investigations are methodologically reliable. It assesses the alignment 

of the selected designs with the research questions, objectives, and settings, which is 

essential for generating credible and replicable outcomes. 

The comprehensive exposition of research designs, especially during extraordinary 

times like the COVID-19 pandemic, illustrates how researchers modify their methodologies 

to address unusual problems, including remote data gathering and swiftly evolving 

educational contexts. Examining study designs reveals areas of overrepresentation (e.g., 

qualitative case studies) and underrepresentation (e.g., large-scale quantitative studies). This 

identifies gaps in the literature and directs subsequent study to fix them. The selection of 

study design determines whether studies enhance theoretical comprehension (e.g., 

phenomenological studies) or practical utility (e.g., pretest-posttest experiments). A 

comprehensive analysis illustrates the balance between these contributions. 

Comprehensive reporting on research designs can stimulate methodological 

innovation by demonstrating various or unique ways, such as employing digital tools for 

remote data gathering or incorporating mixed-method frameworks to elucidate complicated 

phenomena. In domains such as English Language Teaching, stakeholders (e.g., educators, 

policymakers, students) necessitate applicable and implementable insights. Elaborating on 

study designs provides transparency regarding data collection, analysis, and interpretation, 

hence enhancing stakeholder confidence in the findings. 

In times of crises, such as the pandemic, research methodologies frequently adapt to 

meet urgent requirements and obstacles. Comprehensive documenting of these transitions 

offers a historical account and a basis for future crisis-response research. Comprehensive 

descriptions facilitate the comparability of studies across various contexts, time periods, and 
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participants. This is especially significant in the field of English Language Teaching, 

because results are affected by regional and institutional variations. Comprehending the 

study approaches employed in ELT studies enables educators and policymakers to apply 

findings in practice, customizing treatments and approaches grounded in strong 

methodological principles. 

Table 4.1. Research Design of M.A & Ph.D. Theses and Dissertations 

Studies Research Design Participants Instruments Setting 

Study 1 Sequential 30 secondary school 30-item questionnaire State and private secondary 

 explanatory mixed- English teachers from (quantitative). schools in Turkey during 

 method design, state and private schools Semi-structured interviews the COVID-19 pandemic. 

 starting with in Turkey. (qualitative).  

 quantitative data    

 followed by    

 qualitative    

 interviews.    

Study 2 Qualitative 934 postgraduate theses A checklist for National Thesis Center of 

 document analysis (806 master’s, 128 methodological elements. Turkey; theses and 

 method using a doctoral) published in the Microsoft Excel grid for dissertations reviewed 

 checklist and a data National Thesis Center of categorizing and analyzing cover pre-pandemic and 

 collection grid. Turkey between 2019- data. pandemic years. 

  2021.   

Study 3 Qualitative case 14 pre-service English Reflective journals. English language teacher 

 study focused on teachers, 10 school-based Focus group interviews. education programs in 

 exploring mentor teachers, and 5 Semi-structured Turkey. 

 experiences of university-based teacher interviews.  

 stakeholders in an educators from an English Open-ended  

 online practicum Language Teacher questionnaires.  

 course. Education Program.   

Study 4 Qualitative case Teachers and Semi-structured interviews A large state university’s 

 study using semi- administrators from conducted via Zoom. English preparatory school 

 structured different units of a state  in Turkey during the 

 interviews to university preparatory  COVID-19 pandemic. 

 explore transition to school in Turkey.   

 emergency remote    

 education (ERT).    

Study 5 Mixed-methods 47 English language Likert-scale survey for English-medium state 

 study with a instructors from an quantitative data. university in Turkey, 

 convergent design, English-medium state Constant comparison focusing on experiences of 

 combining university in Turkey. method for qualitative data online education during the 

 qualitative and  from open-ended COVID-19 pandemic. 

 quantitative data.  responses.  

Study 6 Mixed-method 172 English teachers from Distance Education Primary schools in 

 design using primary schools in Evaluation Scale (Özkul et Aksaray, Turkey, during 

 descriptive and Aksaray, Turkey. al., 2020). the COVID-19 pandemic. 

 causal-comparative  Quantitative and  

 methods to analyze  qualitative data collection  

 distance education  methods.  

 during the    

 pandemic.    
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Table 4.1. Continued 

Studies Research Design Participants Instruments Setting 

Study 7 Qualitative case 15 participants: 11 Reflective journals. Anadolu University, 

 study investigating freshman students and 4 Virtual classroom Turkey, during the COVID- 

perspectives of instructors from Anadolu observations. 19 pandemic. 

freshman ELT University's ELT Virtual focus group  

students and their department. discussions.  

instructors on    

Emergency Remote    

Teaching (ERT).    

Study 8 Mixed-method 2957 participants enrolled Pretest-posttest Turkish higher education 

 approach with a in the MOOC (English assessments. context involving 

 single-group learners in Turkish higher Learner satisfaction compulsory English 

 pretest-posttest education). survey. courses. 

 design to develop,    

 implement, and    

 evaluate a general    

 English Language    

 MOOC.    

Study 9 Qualitative method 58 English instructors Document analysis of ELT English language teaching 

 with a from state, private, and textbooks. materials used in Turkey, 

 phenomenology foundation institutions in Checklist for learner analyzed during the 

 design analyzing Turkey. autonomy components. COVID-19 pandemic. 

 ELT coursebooks  Open-ended questionnaire.  

 for representations    

 of learner autonomy    

 through document    

 analysis and    

 feedback.    

Study 10 Descriptive 50 participants: 25 Interviews with teachers Secondary schools in 

 qualitative research English teachers and 25 and students. Kırklareli, Turkey, during 

 to compare distance secondary school students  the academic years 2019– 

 and formal English from Kırklareli, Turkey.  2021. 

 education during the    

 COVID-19    

 pandemic.    

Study 11 Quantitative study 123 English language Online questionnaire Conducted in Ankara, 

 exploring problems instructors from three developed by the Turkey, across three 

 faced by EFL universities in Ankara, researcher. universities during the 

 instructors while Turkey.  spring term of the 2020– 

 teaching English   2021 academic year. 

 online during the    

 COVID-19    

 pandemic.    

Study 12 Quantitative study 722 first-year pre-service Foreign Language Universities across Turkey 

 analyzing English language teachers Enjoyment Scale (FLES). during the spring term of 

 freshmen's anxiety from 33 universities Foreign Language the 2020–2021 academic 

 and enjoyment in across seven regions of Speaking Anxiety Scale year. 

 online speaking Turkey. (FLSAS).  

 skills courses during    

 the pandemic.    

Study 13 Quantitative 187 EFL teachers (81 Teachers’ Sense of EFL classrooms in 

 research examining males, 106 females) from Effectiveness Scale Adıyaman, Turkey, during 

 self-efficacy beliefs Adıyaman, Turkey. (TSES). the 2021–2022 academic 

 of EFL teachers  Turkish adaptation by year. 

 during the COVID-  Çapa et al. (2005).  

 19 pandemic.    

Study 14 Qualitative content 87 students and 7 Two surveys with short Preparatory school of a 

 analysis exploring instructors from a and open-ended questions foundation university in 

 perspectives of preparatory school at a designed by the researcher. Ankara, Turkey, during the 

 university instructors foundation university in  COVID-19 pandemic. 

 and students on Ankara, Turkey.   

 online tools for EFL    

 during COVID-19.    
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Table 4.1. Continued 

Studies Research Design Participants Instruments Setting 

Study 15 Quantitative cross- 

sectional survey 

design investigating 

experiences of 

primary school 

students and parents 

with blended 

English classes. 

147 primary school students 

and 138 parents in Turkey. 

Online questionnaires 

developed for students and 

parents. 

Primary schools in Turkey 

during the first 

implementation of blended 

English classes, including the 

COVID-19 pandemic period. 

Study 16 Phenomenological 

study exploring views 

of teachers and 

students on distance 

English teaching 

during the 

pandemic. 

Teachers teaching online 

English classes and 12th- 

grade students enrolled in 

secondary schools in 

Mersin, Turkey. 

Semi-structured interviews. 

SWOT analysis framework. 

Secondary schools in Mersin, 

Turkey, during the 2020–

2021 academic year. 

Study 17 Phenomenological 

study focusing on the 

quality of English 

instruction via EBA 

platform during the 

COVID- 

19 pandemic. 

10 teachers, 10 students, 

and 10 parents from 

secondary schools in 

Erzurum, Turkey. 

Semi-structured interviews. 

Content analysis of 

participant responses. 

Secondary schools in 

Erzurum, Turkey, during the 

pandemic. 

Study 18 Mixed-method study 

investigating digital 

competencies of 

English and Turkish 

language instructors 

in higher 

education. 

104 instructors (53 EFL, 51 

Turkish as a second 

language) from TÖMER 

and YDYO centers in 

Turkey. 

Surveys based on EU 

Digital Competence 

Framework. 

Semi-structured interviews 

analyzed with MAXQDA. 

Universities and language 

education centers in Turkey 

during and post-pandemic. 

Study 19 Quantitative study 

investigating self- 

regulated online 

learning strategies 

used by preparatory 

EFL students during 

COVID-19. 

324 preparatory school 

students from Turkish 

universities. 

Survey designed to measure 

online self- regulated 

learning strategies. 

Preparatory schools in 

Turkish universities during 

the COVID-19 pandemic. 

Study 20 Mixed-method study 

examining challenges 

faced by English 

instructors and actions 

taken during 

emergency 

remote teaching. 

234 English instructors 

(quantitative) and 11 

instructors (qualitative) 

from preparatory schools in 

Ankara, Turkey. 

Questionnaire. Semi-

structured interviews. 

English preparatory schools 

in Ankara, Turkey, during 

the emergency remote 

teaching period. 

Study 21 Qualitative case study 

exploring primary 

school English 

teachers’ online 

teaching 

experiences during 

COVID-19. 

18 primary school English 

teachers teaching during the 

pandemic in Antalya, 

Turkey. 

Semi-structured interviews 

with 5 main and 14 sub- 

questions. 

Data analyzed thematically. 

Primary schools in Antalya, 

Turkey, during the COVID- 

19 pandemic. 

Study 22 Qualitative case study 

comparing face-to-

face and synchronous 

online classroom 

observations to assess 

instructors' 

preferences and 

experiences. 

26 English instructors 

working at a School of 

Foreign Languages in 

Antalya during the 2020– 

2022 academic years. 

Open-ended interviews for 

qualitative data. 

Descriptive and content 

analysis to identify themes 

and trends. 

School of Foreign 

Languages, private 

university, Antalya, Turkey. 
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Table 4.1. Continued 

Studies Research Design Participants Instruments Setting 

Study 23 Qualitative case study 

examining the online 

teaching process for 

secondary school 

English classes. 

Secondary school students, 

English teachers, parents, 

and administrators in 

Turkey. 

Semi-structured interviews. 

Observations. Document 

review (student work). 

Secondary schools in Turkey, 

with an emphasis on EBA 

TV and live lessons during 

the COVID- 19 pandemic. 

Study 24 Mixed-method study 

investigating 

readiness and 

perceptions of ELT 

teacher trainees for 

Emergency Remote 

Teaching (ERT). 

194 ELT teacher trainees 

(2nd, 3rd, and 4th-year 

students) from across 

Turkey. 

Four quantitative scales for 

readiness, digital 

competency, and 

perceptions. 

Semi-structured interviews 

for qualitative insights. 

Turkish universities during 

the 2020–2021 academic 

year. 

Study 25 Quantitative study 

examining 

psychological well- 

being and coping 

strategies of English 

teachers and 

lecturers during the 

pandemic. 

293 educators (English 

teachers from public 

schools in Erzurum and 

lecturers from universities 

in Eastern Anatolia). 

Sociodemographic 

Information Form. Brief 

COPE. PERMA Profiler. 

Health and Stress Index 

Scales. 

Public schools and 

universities in Eastern 

Anatolia, Turkey, during the 

COVID-19 online teaching 

period. 

Study 26 Qualitative study 

using semi- structured 

interviews and 

document analysis 

Experienced high school 

English teachers in Turkey. 

Semi-structured interviews. 

Observation notes. 

Document analysis of 

teaching materials. 

High schools in Turkey 

during the COVID-19 

pandemic. 

Study 27 Mixed-methods 

approach combining 

quantitative surveys 

and qualitative 

interviews to explore 

experiences with 

online instructional 

technologies and 

materials. 

55 teachers and 321 

students (quantitative); 20 

teachers and 30 students 

(qualitative). 

Surveys developed by the 

researcher. 

Semi-structured interviews. 

Teachers and students in 

Turkey during the transition 

to online education in the 

COVID-19 pandemic. 

Study 28 Qualitative case study 

analyzing English 

language teaching 

experiences at the 

high school level 

during the pandemic. 

Administrators, English 

teachers, and 9–11th grade 

high school students in 

Turkey. 

Semi-structured interviews. 

Reflective diaries collected 

from students. 

High schools in Western 

Black Sea, Turkey, during 

COVID-19 remote education. 

Study 29 Mixed-method design 

using quantitative 

surveys 

and qualitative 

interviews. 

321 English language 

teachers teaching face-to- 

face during the pandemic. 

Demographic Information 

Form. 

Interviews with open- ended 

questions. 

Face-to-face education 

settings across Turkey during 

the pandemic. 

Study 30 Qualitative case study 

examining challenges 

faced by preschool 

English teachers 

transitioning to 

distance education. 

15 English teachers from 

private preschool 

institutions in Istanbul, 

Turkey. 

Semi-open-ended survey 

distributed via Google 

Forms. 

Descriptive thematic 

analysis of responses. 

Preschool education 

institutions in Istanbul, 

Turkey, during the 2020– 

2021 academic year. 

In the table, there are thirty different theses and research designs which were selected 

according to their own needs and parameters. When categorized, it can be concluded that 

semi-structured interviews and surveys/questionnaires are the predominant instruments 

employed. They manifest in various research methodologies, especially in qualitative and 

mixed-method investigations. This choice presumably arises from their adaptability in 
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documenting both particular and general participant experiences, particularly during 

fluctuating circumstances such as the COVID-19 pandemic. 

Reflective journals and open-ended questionnaires are infrequently utilized, typically 

restricted to case studies or exploratory qualitative methodologies. Their restricted 

application may stem from the time-consuming nature for both researchers and participants. 

Surveys and interviews yield systematic and repeatable data appropriate for extensive 

participant groups and varied research aims, hence enhancing the generalizability of results. 

The prevalence of semi-structured interviews and surveys/questionnaires indicates the 

necessity for swift and adaptable data collecting during limited face-to-face engagement. 

Researchers utilized virtual platforms (e.g., Zoom, Google Forms) to collect data while 

complying with social distancing measures due to the COVID-19 pandemic. The 

prominence of mixed-method designs underscores an endeavor to thoroughly investigate the 

multifaceted impacts of the pandemic on education, encompassing both quantitative data 

(e.g., enrollment, satisfaction rates) and qualitative perspectives (e.g., experiences of 

teachers and students). Case studies became prevalent as they facilitated comprehensive 

examination of distinctive circumstances such as emergency remote teaching (ERT) and 

digital revolutions within particular institutions or areas. Reflective journals necessitate 

significant commitment and introspection from participants, perhaps constraining their 

applicability in extensive investigations. 

The majority of research concentrates on secondary school educators and university- 

level individuals (instructors and students). Secondary school environments are often 

examined because of their essential function in fundamental language instruction. Preschool 

and primary school environments are inadequately covered, probably due to practical 

difficulties in involving younger individuals and their dependence on parental or teacher 

intermediates. The emphasis on educators and university students underscores their pivotal 

role in executing and undergoing emergency transitions to online education. Educators were 

compelled to swiftly modify their instructional methods, while university students 

encountered considerable interruptions in their learning settings. The underrepresentation of 

preschool and primary school environments is due to the difficulties of researching younger 

children, who typically necessitate parental participation, and the comparatively recent 

nature of their digital educational experiences relative to more independent secondary or 

tertiary students. 
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The primary emphasis is on universities and secondary schools. This emphasis 

illustrates their adaptability in shifting to remote or blended education throughout the 

pandemic and the presence of experienced participants who can provide reflective and 

evaluative insights. Early childhood education environments, such as preschools, are 

inadequately researched. The lack of studies in these domains indicates gaps in 

comprehending how very young learners and their educators managed the obstacles of 

distant learning. 

The pronounced focus on secondary schools and universities reflects the sectors most 

impacted by the pandemic. Secondary schools faced difficulties in reconciling fundamental 

instruction with technology limitations, while universities emerged as experimental 

platforms for developments in online learning (e.g., MOOCs standing for massive open 

online courses, blended learning). The absence of rural and under-resourced contexts in the 

studies indicates that the pandemic exposed pre-existing disparities in access to technology 

and online resources, potentially excluding specific populations from research efforts. 

4.3. Distribution of Methodology Types and Gaps 

The type of methodology is essential in shaping the design, implementation, and 

analysis of a study. It constitutes the foundation of research, providing the validity, 

reliability, and generalizability of results. Different approaches correspond to distinct 

research aims. For instance: cross-sectional studies are effective for comprehending the 

present condition or relationships at a certain moment in time. Longitudinal studies provide 

the monitoring of changes and trends across time, providing insights into causation and 

development. Experimental or control-group approaches enhance accuracy by isolating the 

impact of particular factors. 

Selecting a suitable technique ensures that the data gathered adequately represents the 

phenomenon under investigation and that the outcomes are consistent across comparable 

investigations. Methodological categories consider practical limitations, like time, resources 

and participant accessibility, which are particularly critical during exceptional situations 

such as a pandemic. The graph below indicates the distribution of methodology types of 30 

different M.A & Ph.D. theses and dissertations conducted in the field of ELT during and 

after the pandemic. 
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Figure 4.1. Distribution of Methodology Types 

 

According to this distribution, the cross-sectional approach is frequently favored for 

its simplicity and efficiency in time management. It enables researchers to collect data at a 

certain moment, which can be beneficial in situations with restricted resources or time 

limitations. The pandemic may have necessitated its extensive utilization due to the demand 

for rapid outcomes. The inclusion of a control group in a cross-sectional study enhances its 

validity by establishing a comparison baseline. Nonetheless, coordinating such studies may 

require more resources, which could account for their diminished utilization relative to 

standard cross-sectional designs. The longitudinal methodology necessitates monitoring 

individuals over an extended duration, which might provide practical difficulties, 

particularly during a pandemic. The constraints and ambiguities during COVID-19 certainly 

prevented the implementation of long-term investigation and observation. The pandemic 

posed considerable obstacles in data collecting, such as limited physical access to 

participants and logistical difficulty in sustaining longitudinal investigations. 

Cross-sectional designs likely became popular due to their reduced time and resource 

requirements for implementation. Researchers were able to gather data remotely or with less 

in-person engagement, which was safer and more practical during the pandemic. 

Longitudinal studies diminished in favorability due to their necessity for frequent 

engagement with participants over prolonged durations, which proved challenging to 

administer during lockdowns or when subjects were unreachable. The cross-sectional study 



 

36 

 

with a control group was somewhat utilized, as it provided a balance between accuracy and 

feasibility; nonetheless, its increased complexity relative to a simple cross-sectional study 

restricted its widespread acceptance. 

To sum up, the distribution of methodology types illustrates how pragmatic factors 

during the pandemic affected researchers' decisions. Methodologies requiring reduced time, 

fewer resources, and minimal physical interaction gained the highest popularity. This 

transition emphasizes how external events, like global crises, can profoundly impact study 

design preferences. 

4.4. Interpretation of Research Questions 

The COVID-19 pandemic has drastically reshaped many aspects of society, with 

education being one of the most heavily impacted fields. In Turkey, the sudden shift to online 

education, the challenges of Emergency Remote Teaching, and the broader societal 

disruptions created an urgent need for understanding how these changes have influenced 

educational research. By examining these research questions, it is intended to analyze how 

the pandemic influenced the selection of topics in educational research, revealing which 

aspects of the education system drew the most attention during this period. Furthermore, it 

is going to be explored the roles of different professions-including teachers, students, 

administrators, policymakers, and researchers examining which groups have been more 

actively engaged in studying the pandemic's impact on education. 

Finally, the third research question seeks to compare the findings across these various 

professions, assessing the extent to which their research aligns or diverges when analyzing 

the pandemic's impact on education. By addressing these questions, this study will provide 

a comprehensive overview of how the educational research landscape in Turkey has evolved 

in response to the COVID-19 pandemic and the implications for future educational policies 

and practices. 

4.4.1. How has the Covid-19 pandemic influenced the choice of research topics in 

the field of English as a second language teaching in Turkey? 

Before the COVID-19 pandemic, research topics in the field of English Language 

Teaching (ELT) in Turkey largely focused on traditional areas of language pedagogy, 
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teaching methodologies, and the integration of technology in language instruction. Some of 

the key research topics in ELT in Turkey included: Curriculum development and 

implementation, teaching methodologies, teacher training and professional development, 

use of technology in ELT, learner motivation and attitudes, classroom interaction and 

discourse analysis, assessment and evaluation, multilingualism and language policy, English 

for specific purposes (ESP) and cultural aspects of language learning. These research topics 

reflect the focus on traditional pedagogical concerns, the growing interest in technology use, 

and efforts to align English language education with both local and global trends. 

However, after the COVID-19 pandemic, the focus shifted more towards addressing 

immediate challenges such as online teaching, digital literacy, and mental health impacts, 

and the equity of access to education. Researchers in the educational field changed their 

research topics after the COVID-19 pandemic due to the unprecedented and urgent 

challenges of the pandemic. The pandemic dramatically disrupted traditional educational 

practices, forcing researchers to address new, immediate concerns that had not been 

previously prioritized. Here are the key reasons why researchers shifted their focus: 

Urgency of addressing remote learning 

The abrupt shift to Emergency Remote Teaching (ERT) and online education revealed 

deficiencies in digital infrastructure, pedagogical approaches, and educator readiness. 

Researchers promptly redirected their attention to examine the adaptation of students and 

teachers to the new online format. Principal domains of inquiry included: 

 The efficacy of digital platforms and instruments. 

 Optimal strategies for remote instruction. 

 The effect of remote education on student involvement and academic performance. 

The pandemic increased the necessity to investigate methods for recreating the 

efficacy of physical classrooms in virtual environments. 

Digital divide and equity issues 

The pandemic revealed major gaps in educational access, especially with technology 

and internet connectivity. Many students and educators in rural or economically 
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disadvantaged regions lacked the necessary resources for meaningful engagement in online 

education. Consequently, researchers commenced concentrating on: 

 The digital gap and its impact on student performance and engagement. 

 The impact of socio-economic differences on learning during the pandemic. 

 Potential measures to provide more fair access to education, both during the 

pandemic and thereafter. 

Mental health and well-being concerns 

The isolation resulting from lockdowns, along with the pressures of adjusting to new 

educational systems, imposed considerable emotional and psychological burdens on children, 

teachers, and administrators. This resulted in an increase in research concentrated on: 

 The psychological effects of online education on students and educators. 

 Approaches to reduce stress, anxiety, and burnout within the educational sector. 

 The significance of establishing support systems for mental health in educational 

environments. 

Teacher preparedness and professional development 

Prior to the pandemic, many teachers had less familiarity with digital tools and online 

instruction. The epidemic demanded an immediate need for professional development in 

digital literacy, prompting researchers to investigate: 

 The efficacy of teacher training programs in equipping educators for remote 

instruction. 

 How educators adjusted to new online learning contexts. 

 What resources and support mechanisms were necessary to improve teacher 

readiness during crises? 

Assessment challenges in online education 

The pandemic interrupted traditional assessment and evaluation methodologies. As 

students engaged in remote learning, ensuring equitable and precise evaluations became 

problematic, prompting researchers to concentrate on: 
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 Formulating innovative evaluation techniques appropriate for online education. 

 Examining the reliability and validity of online assessment tools. 

 Investigating alternatives such as portfolio-based or self-evaluation methods. 

Sustainability and future of blended/hybrid learning 

As institutions fluctuated between in-person and online learning, interest in blended or 

hybrid learning models increased. Researchers began studies on the development of 

sustainable, adaptable education systems capable of efficiently responding to future crises. 

This emphasis on the future encompassed: 

 Examining methods to combine the advantages of online and in-person learning. 

 Evaluating the enduring effects of blended learning frameworks on student 

achievement and involvement. 

 Formulating rules for educational institutions to implement hybrid models 

efficiently. 

Shift in research priorities aligned with global crises 

The pandemic's worldwide scope prompted a reorientation of research objectives 

towards more expansive, crisis-related subjects. Education researchers are increasingly 

examining how institutions might enhance their resilience during crises. This included: 

 Developing crisis management frameworks for educational institutions. 

 Examining the impact of policy modifications to enhance the adaptability of 

educational systems during unforeseen interruptions. 

 Examining the future implications of health crises, natural disasters, or other 

worldwide occurrences on education. 

Increased collaboration across disciplines 

The pandemic necessitated interdisciplinary collaboration among educators, 

healthcare professionals, and policymakers. Researchers commenced exploring subjects at 

the meeting point of education, public health, and technology. For instance, research 

examined: 

 The impact of public health measures on educational policies. 
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 The integration of educational technology and health policy. 

 The function of educational institutions in spreading public health messages 

throughout the pandemic. 

Policy and decision-making in crisis 

Researchers began an investigation on the evolution of educational policy and 

decision-making processes during the pandemic. They concentrated on the responses of 

policymakers to the crisis, analyzing: 

 The efficacy of governmental policies in sustaining educational continuity. 

 The function of school administrators in enabling the shift to remote learning. 

 Challenges in leadership and crisis management within educational institutions. 

Focus on future preparedness 

The pandemic highlighted the necessity for enhanced readiness within educational 

systems for future disruptions. Researchers redirected their focus towards developing 

sustainable solutions and frameworks to assist educational institutions. 

 Formulate contingency strategies for potential pandemics or emergencies. 

 Construct resilient educational infrastructures capable of supporting traditional and 

distant learning modalities. 

 Guarantee the continuation of education against forthcoming problems. 

Consequently, the immediate necessity to address the crisis and its influence on the 

education system was the driving force behind the shift in study themes that occurred 

following the pandemic. Researchers responded by giving higher priority to studies on 

technology, equity, mental health, teacher preparedness, and evaluation. At the same time, 

they looked ahead to develop education systems that are more resilient and adaptive for the 

future. As a result of the pandemic, vulnerabilities in the traditional educational system were 

brought to light, which prompted a collaborative focus on innovation and problem- solving 

to guarantee that education could continue to function proficiently during times of crisis. 
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4.4.2. What aspects of the Covid-19 studies’ focus, participants, publication year, 

and conducting institutions are similar? 

In Turkey, various professions have actively researched the impact of the COVID-19 

pandemic on educational issues, each providing useful insights from their own perspectives. 

The pandemic impacted the entire educational ecosystem, leading numerous professional 

groups to concentrate on distinct facets of the situation. The following professions have been 

notably engaged in investigating the pandemic's effect on education: 

Teachers 

Educators, positioned at the forefront of the educational framework, have significantly 

contributed to examine the impact of the pandemic on instructional methodologies, student 

involvement, and academic results. Their investigation centers on: 

 The shift to Emergency Remote Teaching (ERT) and the adaptation of educators to 

digital media. 

 The difficulties of student motivation, engagement, and evaluation in online 

education settings. 

 The efficacy of digital instruments in facilitating student learning. 

 Their professional development requirements evolved in response to the necessity 

for digital literacy and the adoption of new technology. 

Students 

Graduate students, especially those in educational sciences, have actively engaged in 

researching the pandemic's impact. Their research frequently centers on: 

 The psychological health and welfare of students throughout the pandemic, 

emphasizing the isolation and stress caused by online education. 

 Access to education and the impact of socio-economic determinants on student 

success during remote learning. 
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 An evaluation of the efficacy of online learning platforms from the learner's 

perspective, examining both the benefits and drawbacks of this new educational 

setting. 

 Their experiences with online evaluations and examinations illustrate 

apprehensions around equity and academic integrity. 

Administrators 

School and university administrators have made substantial contributions to studies on 

crisis management, emphasizing how educational institutions adapted to the sudden shift to 

online learning. Their research domains include: 

 The establishment of distance education infrastructure and the difficulties in 

maintaining educational continuity during the pandemic. 

 The function of leadership in educational institutions during crises and the 

adaptation of decision-making processes to changing circumstances. 

 The logistical and operational difficulties of managing professor, staff, and student 

requirements during remote education. 

 Investigation on the effectiveness of blended learning approaches and the 

prospective developments of hybrid education following the pandemic. 

Policymakers 

Policymakers, particularly in Turkey's Ministry of National Education (MEB) and 

higher education institutions, have been instrumental in investigating the extensive 

educational impacts of the pandemic. Their areas of concentration encompass: 

 Policy responses to the pandemic include national measures for ensuring 

educational continuity through online platforms such as EBA (Education 

Information Network). 

 The long-term effects of the pandemic on educational policy, encompassing 

potential innovations in digital education, teacher training, and resource 

distribution. 
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 The formulation of solutions to reduce educational disparities, especially the digital 

divide that increased during remote learning. 

 Investigation of the impact of global educational trends during the pandemic on 

Turkey's national policies and strategies. 

Researchers 

Researchers in universities and research institutions have been closely examining the 

various impacts of the pandemic on education in Turkey. Their research encompasses a wide 

range of topics, including: 

 Pedagogical modifications required by the transition to online education and their 

effect on instructional efficacy. 

 The application of technology in education, encompassing study on the efficacy of 

various online platforms, tools, and methodologies. 

 Comparative analyses of the responses to the pandemic by various regions and 

institutions in Turkey, highlighting notable methods and areas for improvement. 

 Examining the emotional impacts of the pandemic on students and instructors, 

emphasizing mental health and well-being. 

To sum up, teachers in Turkey have been the most actively involved among many 

professions that have been conducting research on the impact of the COVID-19 pandemic 

on educational themes in the country. In comparison to students, administrators, 

policymakers, and researchers, teachers have consistently played a prominent role in 

contributing to educational research. This is the case. Their involvement is obvious through 

their participation in the writing of theses, the publication of journal articles, and the 

participation in educational conferences. These activities all serve as places for teachers to 

reflect on their experiences, adapt to new difficulties, and propose improvements for the 

future of education. 

By virtue of their position at the forefront of the educational system, teachers have 

concrete evidence based on their own observations regarding how educational changes 

impact both their teaching practices and student outcomes. They have been motivated to 
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examine the efficacy of new pedagogical techniques and technology, notably in the context 

of Emergency Remote Teaching (ERT) and online education, because of their proximity to 

the educational issues that are encountered on a daily basis. Teachers actively participate in 

action research, which enables them to evaluate and modify their teaching techniques in real 

time. As a result, they contribute to the expanding body of literature on education during the 

pandemic period. 

Furthermore, teaching professionals consider participation in research to be a crucial 

component of their professional development. As a result of their participation in educational 

research, they acquire new approaches, gain experience with innovative practices, and 

critically evaluate the effectiveness of these strategies as well as the areas in which they fall 

short. Their contributions to theses and journals that are subjected to peer review not only 

contribute to the improvement of their immediate teaching practices, but they also contribute 

to the overall comprehension of how educational systems can become more resilient in the 

face of global emergency situations. They further reinforce their role as essential contributors 

to educational literature by participating in conferences, where they cooperate with other 

educators and exchange ideas with one another. As a result of their increased involvement, 

they are now in a position to actively participate in the process of transforming educational 

research and practice in Turkey during and after the pandemic. 

When attempting to comprehend the relevance of research conducted during the 

COVID-19 pandemic, the identification of the year in which a thesis was written is of utmost 

importance. The early research that were conducted in 2021 frequently concentrated on the 

immediate transition to online education and emergency remote teaching respectively. 

Examples of such studies include Study 7 and Study 9 which offer valuable insights into the 

first problems and adjustments encountered by educators and students. 

Studies that were carried out in 2022 investigated people's experiences during the 

middle of the pandemic. These studies focused on topics like as psychological well-being, 

coping mechanisms, and the improvement of online teaching tactics such as Study 20 and 

Study 17. Research conducted throughout the years 2023 and 2024 often focuses on long- 

term adjustments, lessons learned, and the establishment of sustainable schooling paradigms 

following the pandemic (for example Study 29 and Study 8). 
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Publications of theses that were made during the early stages of the pandemic give 

light on the shock phase, which was characterized by educators and institutions struggling 

to adjust to abrupt changes. The importance of these studies cannot be overstated when it 

comes to demonstrating the ways in which the crisis has expedited the use of digital and 

creative teaching methods. In subsequent publications, the success of these adjustments is 

frequently evaluated, which contributes to a more comprehensive understanding of resilience 

and transformation in the field of education. 

Studies conducted in the past typically had a restricted scope, concentrating on 

problems of a smaller size and immediate need (for example, particular classes or 

institutions). 

By the year 2023 and beyond, research frequently expanded to include comparative 

studies and the building of frameworks for future crises (for example, Study 16 and Study 

10). Whether the research targets short-term challenges or investigates the long-term 

influence of the pandemic on educational practices, such as burnout (Study 29) and self-

regulated learning strategies (Study 19), can also be determined by the year in which the 

research was published. 

There are 28 master’s theses and 2 doctoral theses conducted by different universities 

regarding the impact of COVID-19 in the field of English Language Teaching (ELT). The 

bar graph illustrates that METU has the highest number of studies while other universities 

have less contributions to the field. 
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Figure 4.2. The number of theses by institutions. 

 

Universities with limited contributions may lack sufficient funding or resources to 

facilitate comprehensive research, particularly during a crisis like as COVID-19. Doctoral 

research, frequently necessitating continuous funding, may pose significant challenges for 

smaller or resource-limited universities. Institutions with limited contributions may lack a 

substantial number of faculty or researchers specializing in English Language Teaching 

(ELT) or themes connected to the pandemic. Universities with extensive academic programs 

may favor alternative subjects of study at this time. Institutions with minimal contributions 

may have allocated their resources to tackle urgent issues arising from the pandemic, such 

as the shift to online education, instead of investigating its effects. Certain universities may 

not have emphasized the COVID-19 pandemic as a research priority within their English 

Language Teaching departments. The absence of strategic decisions or an integrative 

research environment may have restricted contributions in this domain. 

Doctoral research necessitates institutional resources, committed faculty mentors, and 

a sustained dedication. Institutions such as Hacettepe and METU are recognized for their 

rich PhD programs, which accounts for their contributions of doctoral theses. Institutions 

with fewer PhD programs or weaker concentration on graduate studies in ELT are less likely 

to produce doctoral theses on specific topics such as the impacts of the pandemic. Smaller 

institutions may encounter difficulties in establishing research networks or alliances 
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essential for extensive projects. Collaborative research during the epidemic necessitated 

managing remote communication, which may have introduced more obstacles. 

Doctoral theses are crucial as they embody extensive, thorough investigations typically 

underpinned by rigorous methodology and substantial original contributions to the 

discipline. The PhD thesis from Hacettepe University demonstrates the institution's capacity 

to facilitate advanced research in English Language Teaching (ELT). As a distinguished 

research-oriented university, Hacettepe presumably possessed the infrastructure and faculty 

proficiency to facilitate such specialized endeavors. METU's contribution reflects its 

leadership in promoting high-quality, effective research. Their pronounced focus on global 

cooperation, availability of vast academic resources, and a legacy of research distinction 

probably contributed significantly. 

4.4.3. What are the outcomes of the research on the impacts of the Covid-19 

pandemic, regarding the teaching and learning English as a second language in 

Turkey? 

The COVID-19 pandemic has catalyzed a transformative period for English Language 

Teaching (ELT) in Turkey, leading to substantial progress in response to the problems and 

opportunities presented by the swift transition to online education. These advancements have 

manifested in curriculum revisions, improved teacher training, and innovative approaches to 

accommodate students' attention span. A significant alteration in Turkey's English Language 

Teaching curriculum has been the incorporation of digital literacy. The curriculum now 

emphasizes digital competences to provide students with skills essential for efficient online 

communication and collaboration in the digital world. This transition has enhanced students' 

technology competencies and equipped them with resources for independent learning, which 

proved crucial during extended phases of distant education (Cambridge University Press, 

2021). 

A notable reform pertains to adaptable content delivery. Hybrid approaches, 

integrating both in-person and online training, have been implemented to maintain 

educational continuity. These methods enable institutions to transition between in-person 

and remote learning seamlessly, hence enhancing the resilience of the education system 

(British Council, 2021). 
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To accommodate the new requirements of online education, a significant amount of 

work has been put into improving the training of teachers. The Continuous Professional 

Development (CPD) programs that have been implemented by the British Council have been 

a noteworthy endeavor. These programs have provided training to thousands of English 

teachers situated in Turkey. According to the British Council (2021), these programs provide 

an emphasis on contemporary pedagogical strategies and the efficient utilization of digital 

tools. This helps to ensure that educators are adequately prepared to provide high-quality 

training. 

In addition to continuing professional development, mentorship programs have been 

an important factor in the dissemination of best practices. Educators with years of experience 

act as mentors to their colleagues, offering advice on how to integrate digital teaching 

approaches and encouraging collaborative learning among teaching staff (Edinburgh 

College, 2021). In addition, relationships with overseas institutions, such as Edinburgh 

College, have made it possible to generate materials and provide practical training that is 

specifically designed to meet the requirements of Turkish instructional professionals. By 

ensuring that teachers have access to global expertise and resources, these relationships 

contribute to the enrichment of the English Language Teaching (ELT) landscape in Turkey 

(British Council, 2021). 

The shift toward online education has presented difficulties in terms of sustaining 

student involvement, particularly for those students who have shorter attention spans 

because of the switch. Teachers in Turkey are increasingly turning to interactive online 

platforms as a means of addressing this issue. These platforms have user interfaces that are 

engaging and technologies that are meant to maintain the interest of students. The capacity 

of platforms like Kahoot! and Quizlet to turn traditional classroom instruction into dynamic 

and interactive experiences has contributed to the rise in popularity of these platforms 

(Anadolu University, 2022). 

Because protracted online sessions might lead to cognitive fatigue, classes are now 

designed to be shorter and more concentrated. This is in recognition of the fact that online 

sessions can be very long. Teachers are able to ensure that students continue to pay attention 

and remember important concepts by dividing the material into smaller parts that are easier 

to digest (ERIC, 2022). The introduction of gamification as a method to improve engagement 

and motivation is another tactic that has been implemented. According to research published 
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by Kapadokya University in 2021, the incorporation of game design components, such as 

point scoring and competition, has made learning more entertaining and successful for 

students of varying ages (Kapadokya University, 2021). 

With an eye toward the future, Turkey has taken preventative measures in order to get 

ready for the possibility of interruptions in the educational system. One of the most important 

areas of attention has been made on investments in infrastructure, particularly in efforts to 

broaden access to high-speed internet and to provide educational institutions with cutting-

edge technical capabilities. The purpose of these enhancements is to overcome the digital 

divide and guarantee that all individuals across the country have equal access to online 

education (British Council, 2021). 

In addition, comprehensive teacher training has been stressed, and there are programs 

that are meant to provide educators with advanced abilities in digital pedagogy and 

classroom management for online environments. At the same time, attempts are being 

undertaken to build adaptive educational materials that may be used in a seamless manner 

in both online and offline settings, hence increasing flexibility (Cambridge University Press, 

2021). 

The Digital Literacy Teacher's Guide was developed by the General Directorate of 

Teacher Training and Development of the Ministry of Education (MEB) in order to provide 

educators with assistance in facilitating students' involvement in digital-based activities. 

This guide provides an overview of the fundamental concepts of digital literacy, as well as 

practical applications and implementation methods for promoting digital literacy in the 

classroom. Through the Teacher Information Network (Öğretmen Bilişim Ağı, ÖBA), the 

Ministry of Education has provided online training programs with the aim of enhancing the 

digital abilities of teachers. The development of digital content and the use of information 

and communication technology into standard instructional procedures are the primary 

focuses of these programs (MEB, 2021). Moreover, the pandemic has accelerated the 

creation of, and adoption of OERs (Open Educational Resources). Universities and private 

organizations have worked together to create and offer for free, high-quality materials for 

teachers and students, from lesson plans to video tutorials, through platforms like EBA 

(Education Informatics Network). These resources have provided equal access to 

educational content during disruptions (MEB, 2021). 
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The Procedures and Principles Regarding Distance Education in Higher Education 

Institutions were revised by YÖK to effectively ease the transition to online education from 

traditional education. In addition to highlighting the significance of providing students with 

training in digital pedagogy, these regulations provide an explanation of the requirements 

that must be met when offering courses using online platforms (YÖK, 2021). 

The design of policies has revealed itself to be an essential component of future 

readiness. It is the goal of the Turkish educational authorities to avoid the difficulties that 

were encountered during the initial phase of the pandemic. This is going to be accomplished 

by providing clear standards and support mechanisms for emergency transitions to remote 

learning. In addition to the traditional gamification features, virtual and augmented realities, 

cutting edge technologies, have also been incorporated into English language learning 

processes. Through applications like Google Expeditions, students can visit virtual places, 

making the learning process more applied in the acquisition of a language (Anadolu 

University, 2022). 

Ultimately, extensive teacher training programs are designed and delivered by private 

organizations in partnership with MEB. For example, Microsoft and Google have provided 

certifications for teachers to increase their digital literacy and the effective use of online tools 

in English language teaching. The British Council has worked with the Ministry to provide 

the Continuous Professional Development (CPD) programs which are specialized in 

integrating technology into English teaching methodologies. The Pearson and Macmillan 

Education have collaborated with the MEB to localize and develop English learning 

materials for Turkish students. This includes incorporating cultural references and contexts 

that resonate with learners, while fulfilling international teaching standards. Pilot projects 

have been launched in partnership with private tech firms to test innovative teaching 

methods. For instance, selective schools are benefiting from smart classroom technologies 

like interactive whiteboards and voice recognition systems to better English teaching and 

learning (MEB, 2021). 
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CHAPTER V 

CONCLUSION 

5.1. Summary of the Results 

It has been a transformational force in the field of English Language Teaching (ELT), 

transforming research priorities, methodology, and outcomes. The COVID-19 pandemic has 

been a significant factor in this transformation. A comprehensive analysis of the 

development of research themes in English Language Teaching (ELT) in Turkey during the 

post-COVID-19 era was conducted in this paper. According to the findings, there has been 

a discernible shift in focus, with a greater emphasis placed on blended education models, 

digital learning, teacher resilience, and student well-being. The matrices offered statistical 

insights into the way these themes were reflected throughout a variety of research projects, 

journal articles, and conference proceedings. 

As a response to the emergency of remote teaching, one of the most notable 

developments that was noticed was the transition toward hybrid and online education. This 

transition resulted in an increase in research on new educational techniques, as well as study 

on digital literacy and online participant involvement. A number of studies have brought to 

light the enormous psychological and social obstacles that are experienced by both 

instructors and students. These studies have also highlighted the importance of including 

comprehensive mental health support systems within educational foundations. The analysis 

of geographical and educational-level focus indicated gaps in research activities, with higher 

education and metropolitan regions receiving more attention than elementary education and 

rural areas. This was found while the analysis was being conducted. 

In general, the findings highlight the adaptability of the English Language Teaching 

(ELT) research community in terms of addressing the issues that the pandemic has presented. 

A proactive approach to guaranteeing educational continuity and quality during times of 

crisis is demonstrated by the incorporation of digital resources and the study of innovative 

teaching approaches. 
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5.2. Recommendations for Further Studies 

Although this research offers a complete overview, there are a few topics that require 

further investigation in order to better our comprehension of English Language Teaching in 

the context of the post-pandemic era: 

Detailed examination of long-term implications 

In the future, research should be conducted to investigate the long-term implications 

of the pandemic on English Language Teaching (ELT), particularly regarding the results of 

student learning, the professional development of teachers and the policies of institutions. 

Comparative regional studies 

In order to bridge the digital divide and guarantee that everyone has equal access to 

high-quality education, there is a pressing need for research programs that concentrate on 

rural and underrepresented regions. 

Concentrate on primary education 

In light of the minimal research that has been conducted on English language 

instruction at the primary level during the pandemic, it is recommended that future studies 

investigate methods that can improve language acquisition among young students in online 

and hybrid environments. 

The incorporation of advanced technologies 

As digital tools become increasingly important in the field of education, research 

should investigate the application of developing technologies in English Language Teaching 

(ELT), including artificial intelligence, virtual reality, and gamification. 

The purpose of this thesis is to provide academics with a valuable resource, particularly 

those who are conducting research on the development of English Language Teaching (ELT) 

in reaction to global crises such as the COVID-19 pandemic. This work can serve as a 

foundation for further research so that it can be used to investigate how crises influence the 

academic priorities and teaching approaches of educators at different levels. Comparison 

studies that involve academics from a variety of nations or settings have the potential to offer 

findings that are applicable elsewhere. Academicians have the ability to extend this study in 
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order to develop theoretical and practical frameworks with the intention of strengthening the 

resilience of educational institutions against future disruptions. The integration of crisis 

management strategies into professional development for teachers and academic planning 

should be the primary emphasis of such investigations. Moreover, one such potential topic 

of inquiry is the impact of the pandemic on academic collaboration, specifically by 

examining the ways in which distant communication technologies have either assisted or 

restricted multidisciplinary and cross-institutional research endeavors. 

Building on the digital teaching practices that are highlighted in this thesis, future 

research should focus on how academicians are contributing to the development and 

dissemination of digital tools and resources for English Language Teaching (ELT). Among 

these are the development of open-access materials and curriculum frameworks for online 

instruction. Additional study might be conducted to investigate the development of research 

techniques in English Language Teaching (ELT) throughout the post-pandemic era. This 

would involve investigating how academics are modifying old qualitative and quantitative 

approaches in order to answer new problems in educational research. 

5.3. Further Implications 

The results of this study hold considerable significance for educators, policymakers, 

and researchers in English Language Teaching and related fields. The necessity for 

continuous professional development in digital pedagogy has become apparent for 

educators. Training programs must prepare educators to proficiently utilize online platforms 

and enhance student participation in virtual settings. Furthermore, educators should receive 

mental health tools to alleviate the stress and burnout resulting from swift changes in 

teaching methods. 

The findings underscore the imperative for policymakers to confront systemic 

disparities in digital infrastructure. Investments in technology, along with efforts to close the 

digital divide, are essential for guaranteeing fair educational opportunities. Policies should 

advocate for blended learning models that integrate the flexibility of online education with 

the interaction advantages of face-to-face instruction. The study highlights the significance 

of interdisciplinary methodologies for academics examining the intersection of education, 

technology, and societal issues. Collaboration among educational academics, technologists, 

and psychologists can produce new solutions to the intricate problems outlined in this study. 



 

54 

 

In conclusion, the COVID-19 pandemic has prompted a reassessment of educational 

priorities and methodologies. By adopting the findings and recommendations presented in 

this study, the ELT community in Turkey can persist in adapting and flourishing within a 

swiftly evolving educational environment. 
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