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Bu çalışmanın amacı, IB (Uluslararası Bakalorya) Diploma Programı ilkelerinde yer alan 

ve bir 4C becerisi (eleştirel düşünme ve problem çözme, iletişim, iş birliği, yaratıcılık) olan 

eleştirel düşünme ve problem çözme becerisinin, Cambridge University Press tarafından 

geliştirilen English B kitabındaki üretken becerilerde ne ölçüde desteklendiğini analiz 

etmektir.  

English B ders kitabındaki üretken becerilerde, eleştirel düşünme ve problem çözme 

becerilerinin ne ölçüde desteklendiğini değerlendirmek için nitel teknik kullanıldı.  

İlk olarak, kitaptaki etkinlikler taranarak dil becerisine göre kategorize edildi. Daha sonra, 

ders kitabındaki etkinlikler yeniden taranarak seçilen etkinlikler Uluhan’ın kontrol 

listesinde (2019) “Öğrenme ve Yenilik Becerileri: Eleştirel Düşünme ve Problem Çözme 

Becerileri” başlığı altında gruplandırıldı. Araştırmanın tasarımını kolaylaştırmak için üç 

temel araştırma sorusu oluşturuldu. İlk araştırma, English B ders kitabındaki konuşma 

becerilerinin eleştirel düşünme becerilerini ne ölçüde desteklediği araştırıldı. English B 

ders kitabındaki ikinci sorunun amacı, yazma becerisinin eleştirel düşünme becerisini ne 

ölçüde desteklediğini araştırmaktı. Üçüncü araştırmanın amacı konuşma ve yazma 

becerilerinin English B ders kitabına ne ölçüde dahil edildiğini belirlemekti. Bu çalışmanın 

sonucuna ek olarak, kitaptaki materyallerin eleştirel düşünme ve problem çözme 
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becerilerine destek sağlayıp sağlamadığını tespit etmek amacıyla yedi İngilizce 

eğitmeniyle yapılan bir anketin sonuçları da yer aldı. 

5 Ana başlık - 15’er ünite - 363 soruda - toplam 4 ünitede sadece 5 yazma aktivitesinin 

eleştirel düşünme ve problem çözme becerisinden yoksun olduğu sonucuna ulaşıldı.  

Bunun dışında kalan tüm yazma ve konuşma becerileri eleştirel düşünme ve problem 

çözme becerilerini desteklediği tespit edildi. Bunun dışında, kitaptaki toplam 15 ünitenin 

sadece 6 tanesinde üretken becerilere daha az yer verilmiş olup, geri kalan 9 ünitede baskın 

bir şekilde yazma ve konuşma aktivitelerine yer verildiği görülmektedir. Tüm alıştırmalar 

göz önüne alındığında, English B ders kitabındaki üretken becerilerinin IB ilkeleri 

doğrultusunda başarılı bir şekilde desteklediği görülmektedir. Bu çalışmanın bulguları, IB 

öğretmenlerinin ve öğrencilerinin eleştirel düşünme becerisine ilişkin algılarını 

genişleteceği ve yayınevlerinin içerik üretmede 21. yüzyıl becerilerine odaklı çalışmalarını 

artıracağı tahmin edilmektedir. 

 

Anahtar Kelimeler: 21. yüzyıl becerileri, P21 Çerçevesi, Uluslararası Bakalorya Diploma 

Programı, Eğitimde 4C, İngilizce ders kitabı değerlendirmesi 
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The objective of the study is to determine the degree to which the critical thinking and 

problem-solving abilities in the English B Coursebook by Cambridge University Press 

align with the critical thinking skills - the 4C skills (critical thinking and problem solving, 

communication, collaboration, and creativity) that are integral to the principles of the IB 

(International Baccalaureate) Program. Utilizing a qualitative technique, the degree to 

which the productive skills in the English B Coursebook support critical thinking and 

problem-solving skills was assessed. Initially, the activities in the coursebook were 

scanned and grouped based on language skills. The activities were inspected again, and the 

selected tasks were grouped under the heading “Learning and Innovation Skills: Critical 

Thinking and Problem-Solving Skills” in Uluhan's checklist (2019). The study was 

designed with the development of three key research questions. The first inquiry 

determined the degree to which the speaking skills in English B Coursebook facilitated 

critical thinking skills. In English B Coursebook, the second query aimed to assess the 

degree to which writing abilities promote critical thinking skills. The objective of the third 

research was to assess the degree to which the English B Coursebook included speaking 

and writing skills. The study used the findings from a survey of seven English language 
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instructors to determine the extent to which the coursebook's materials promote the 

acquisition of critical thinking and problem-solving skills. 

It was concluded that only 5 writing activities in 5 Chapters - 15 units each - 363 

questions- in a total of 4 units lack critical thinking and problem-solving skills. It was 

determined that all other writing and speaking skills supported critical thinking and 

problem-solving skills. Furthermore, only 6 of the 15 units in the book include less 

productive skills, and the remaining 9 units predominantly include writing and speaking 

activities. Considering all the exercises, it appears that the English B Coursebook 

successfully supports productive skills in line with IB principles. The results of this 

research are anticipated to broaden the perspectives of IB educators and learners regarding 

critical thinking skills and inspire publishing houses to place greater emphasis on 

incorporating 21
st 

century skills into their content creation processes. 

 

Key Words: IB (International Baccalaureate) Program, English B, 21
st
 century skills, 

Critical thinking skills, P21 Framework, 4Cs in education, Coursebook evaluation 
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CHAPTER 1 

INTRODUCTION 

1.1. Statement of the Problem 

The trends of the 21
st
 century foster innovative perspectives and practices that impact 

the achievement and sustainability of individual, national, and worldwide prosperity. The 

constituents of 21
st
 century skills include critical thinking, creativity, collaboration, 

communication, information literacy, media literacy, technology literacy, flexibility, 

leadership, initiative, and productivity. Proficiency in social skills is essential for 

individuals to meet the demands of the current day and lead a well-rounded social, 

professional, and academic life (Soulé, H., & Warrick, T. (2015). Being an individual 

encompasses features that include adapting to the social environment, having problem-

solving abilities, and being an interdisciplinary global citizen.  

The current educational system was established in accordance with the industrial 

revolution's dictates regarding academic and professional aptitude since no official public 

education system existed prior to the nineteenth century (Robinson, 2007). The current 

conditions have undergone changes, resulting in the emergence of globalized political, 

social, and economic systems. These systems, along with competitive market regulations, 

have contributed to a significant expansion in the industries of knowledge development, 

management, and information communication technologies (ICTs). This has resulted in a 

significant shift towards 21
st
-century skills, educational institutions, and academic circles. 

In order to foresee the fulfillment of students as future creative thinkers, education 

should undergo a pedagogical transformation in the learning environment of the 21
st
 

century (McGuire & Alismail, 2015). This transformation mandates that the books and 

materials used in teaching foreign languages are based on 21
st
-century skills and advances. 

Critical thinking entails the capacity to practice independent and reflective thought while 

challenging presumptions and concepts with logic and reason. It requires the individual to 

be an active learner who challenges presumptions and evaluates whether concepts 

encompass the whole truth. Comprehension is enhanced when critical thinkers 

methodically identify, analyze, and resolve issues by deconstructing texts. For an all-
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encompassing comprehension of the universe, this methodology is indispensable. 

Furthermore, this skill gains further significance when students are expected to 

demonstrate productivity.  

It is equally crucial that the material in the textbooks for second language acquisition 

that are utilized in educational institutions be of high quality. International education 

promises the delivery of 21
st 

century teaching and learning skills to parents, learning 

communities, and educators around the world (Doherty, 2013; Fitzgerald, 2015; Kenway & 

Fahey, 2014). In addition to acquiring linguistic proficiency, it is anticipated that students 

in the 21
st
 century will cultivate their social aptitudes, as well as their linguistic ability, and 

become Inquirers, Thinkers, Caring, Balanced, Knowledgeable, Open-Minded, Risk-

Takers, Communicators, Reflective, and Principled. These attributes align with the 

principles of the International Baccalaureate Organization (IBO, 2013). Nevertheless, it is 

regrettable that a large number of coursebooks either leave out these features or do not 

offer sufficient coverage of them. In essence, language programs have to be structured in a 

manner that enables learners to acquire not just the language itself but also cultivate their 

21
st 

century learning capabilities and the corresponding skills. 

1.2. Purpose of the Study 

Coursebooks function as language learning instruments that enable educators to 

provide learners with the required abilities for the future. These books offer a variety of 

exercises that help students acquire, practice, and enhance their skills in line with the 

demands of the 21
st
 century. This research aims to examine the extent to which the English 

B Coursebook equips students with abilities that align with the demands and prerequisites 

of the 21
st
 century, particularly in fostering critical thinking in speaking and writing skills. 

1.3. Research Questions 

Skills such as Critical Thinking, Creativity, Collaboration, and Communication help 

students learn foreign languages more permanently and maintain their knowledge 

throughout their lives. However, one of the primary goals for students is to help them 

become global citizens by encouraging them to explore new ideas, to enhance their 
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language skills by making evaluations and deductions, to require them to conduct unbiased 

research, and to complete projects that help them develop their logical reasoning abilities. 

  

Qualitative research methodologies are optimal to investigate the study's inquiries on 

the integration of critical thinking skills in the speaking and writing components of the 

English B Coursebook. This methodology enables a thorough examination of the material, 

encompassing nuances and intricate details. Moreover, qualitative research offers a 

capacity to reveal the underlying instructional aims of the materials, providing a thorough 

comprehension in the scope and characteristics of critical thinking integration. Conducting 

a comprehensive, situation-appropriate analysis is essential in the assessment of 

educational material to guarantee that it fulfills the growth requirements of learners in the 

domains of speaking and writing. 

Henceforth, the following research questions are used to lead this study: 

1.  To what extent do speaking skills include critical thinking skills in the English B 

Coursebook? 

2.  To what extent do writing skills include critical thinking skills in the English B 

Coursebook? 

3.  To what extent does the English B Coursebook provide materials in speaking and 

writing skills? 

1.4. Significance of Research  

It is believed that course texts play a crucial role in the process of teaching a foreign 

language by serving as a guide for instructors and achieving the stated objectives. 

Cunningsworth (1995) asserts that coursebooks have significant functions in English 

language classes, including enabling the presentation of written and spoken material, 

providing activities, fostering interaction, serving as a vocabulary and grammar reference, 

acting as a resource for classroom activities, functioning as a syllabus, as well as offering 

opportunities for self-access work or self-directed learning. Hence, it is crucial to evaluate 

and choose the textbook that is most suitable for the students' requirements. The evaluation 

of the English B Coursebook is undertaken with the recognition of the significance of 
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critical thinking in the IB curriculum. The primary objective of this research is to 

determine if the book adequately promotes 21
st
 century learning skills. 

While previous studies have focused on analyzing textbooks, examining the 

incorporation of 21
st
 century abilities in educational materials, and studying the 

International Baccalaureate (IB) curriculum, no study has specifically investigated the 

degree to which widely-used IB books promote and foster 21
st 

century skills. Not only is 

this research significant for demonstrating the extent to which the book promotes critical 

thinking skill, but it might also serve as an indicator of which competencies other 

publishers should incorporate into the English B curriculum.  

This research aims to provide a clear examination of the exercises that are purported 

to enhance critical thinking, with the intention that it would be valuable for educators who 

plan to utilize this book in their instruction.  

1.5. Limitations of the Study 

The objective of this research endeavor was to ascertain the degree to which 

competent problem-solving and critical thinking abilities facilitate productive abilities, 

including speaking and writing, listed in the coursebook. Since it solely depends on the 

productive skills of English B Coursebook materials, it cannot be applied to other levels or 

other IB books. Also, further research could be conducted on receptive and productive 

abilities. Due to the fact that productivity is the taxonomic order in which critical thinking 

abilities are processed, the researcher had the intention of focusing just on productive 

skills. Additionally, a checklist was used to support the data outcomes. A survey was used 

only to support the research questions. Future researchers might employ a variety of data-

gathering techniques. 
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CHAPTER 2 

LITERATURE REVIEW 

Introduction    

First, four core linguistic abilities will be presented in this chapter. “The framework 

of P21” and the 4Cs of 21
st
 century skills will then be explained, along with the importance 

of culture and international mindedness. After that, the importance of coursebooks is 

explained, and lastly, the IB Curriculum and the sections of the English B Coursebook are 

presented. 

2.1. Core Linguistic Skills 

Basic Language Skills 

A language skill consists of four components: receptive skills, which are listening 

and reading, and productive skills, which are speaking and writing. In the teaching of these 

skills, researchers recommend presenting learners with tasks that require the combination 

of more than one language skill at the same time. Tasks can also be ‘input-providing’ or 

‘output-prompting’. Input-providing tasks engage learners in listening or reading, while 

output-prompting tasks engage them in speaking or writing. Thus, a task can provide 

opportunities for communicating in any of the four language skills. Many tasks are 

integrative; they involve two or more skills (Tomlinson, 2011). 

2.1.1. Receptive skills: listening and reading 

Listening 

While the importance of listening in learning second and foreign languages has long 

been recognized and effective listening comprehension education is crucial for developing 

proficiency in the target language (Morley, 2001), until the end of the 1960s, listening was 

one of the most disregarded skills in second and foreign language schools. However, 

listening is the most important aspect of communication because it is essential for 
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providing a substantial and meaningful reply and learning a language for communicative 

purposes. Active listening is essential for language learners to develop their pronunciation, 

word stress, vocabulary, and grammar. The ability to understand messages merely based 

on tone of voice, pitch, and accent can only be achieved via attentive listening.  

Without a proper comprehension of input, there can be no development in learning. 

In addition, communication cannot be accomplished without the ability to observe. 

Brown (1983) suggests that the way in which listening is taught does not appear to 

cover all aspects of listening, frequently overemphasizing “transactional” listening, in 

which the primary purpose is to communicate information, and undermining 

“interactional” listening, in which the primary purpose is social interaction. Pre-listening, 

gist questions, a second listening, and detailed questions are all part of the conventional 

listening practice, but some people argue that this method is problematic because it places 

too much control in the teacher's hands and prevents students from taking ownership: 

“Allowing students to choose what they listen to, make their own listening texts, control 

the equipment, give the instructions, design their own listening tasks, and reflect on their 

problems” (White, 2008, p. 119) might resolve a great deal of the problems with traditional 

listening education. 

Reading   

Reading skills are a crucial component of language learning, and numerous studies 

have emphasized their significance in second language acquisition. Reading abilities, 

according to Nation and Snowling (2004), are necessary for vocabulary growth, and 

students who read frequently are more likely to develop more vocabulary than those who 

do not. According to Koda (2007), reading abilities are essential for the development of 

writing skills. Reading, via Koda's research, improves language fluency and 

comprehension, both of which are necessary for acquiring communicative competence in a 

second language. Similarly, many other studies have discovered that substantial reading 

improves writing abilities, vocabulary, and grammar. As a result, it is clear that reading 

abilities are critical for language acquisition and communication success and should be 

prioritized in language teaching and learning approaches. 
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2.1.2. Productive skills: speaking and writing  

Speaking 

Speaking skills are a crucial component of language learning, and research studies 

have highlighted the importance of speaking skills when acquiring a second language. A 

learner's ability to speak effectively in social settings is critical to achieving 

communicative competence, according to Brown and Yule (1983). Speaking skills are not 

only essential for language learning and communication but are also integral to the 

development of 21st century skills. According to a report by the Partnership for 21st 

Century Skills (2009), communication skills, including speaking skills, are among the top 

skills needed for success in the 21st century workplace. In addition, Hsieh, C. N., & Wang, 

Y. (2019) discovered that speaking skills are essential for the development of critical 

thinking and problem-solving skills, which are crucial for success in the twenty-first 

century. Similarly, in a study by Huang, J., & Peppler, K. (2019), it was found that 

developing skills through group work activities led to the development of 21st-century 

skills such as collaboration and critical thinking among learners. Therefore, it is evident 

that speaking skills play a vital role in the development of 21st century skills and should be 

emphasized in language teaching and learning practices. 

Writing 

Writing skills were regarded as a decontextualized activity, as opposed to listening, 

reading, and speaking. However, it has come to be recognized that writing is unable to be 

separated from its cultural and institutional context; rather, writing is an action that is 

embedded in the contexts whereby it is produced (Hyland, 2002). Writing abilities are a 

prerequisite for successful communication, and they are closely linked to other skills 

required for success in the 21st century, such as critical thinking, creativity, and digital 

literacy. 

2.2. 21
st
 Century Skills, “Framework of P21” and English Language Teaching 

Under the scope of learning skills for the twenty-first century, the Four Cs, also 

referred to as the 4Cs, are creativity, collaboration, critical thinking, and communication. It 
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refers to the skills that have been researched and finalized by the United States-based 

Partnership for 21
st
 Century Skills (P21, 2008). Those types are listed as “Learning skills, 

Literacy skills, and Life Skills”. Being able to apply critical reasoning, problem solving, 

and effective communication are no longer skills for the elite but essential skills for all 

productive workers and citizens in society (Bellanca & Brandt, 2010; Rotherham & 

Willingham, 2009; Wagner, 2008). In the globalizing world, in an evolving economy, and 

even in everyday life, these skills are needed, applied, and encountered. In order to be 

prepared to succeed in this new economy, students must graduate with skills that support 

higher-order thinking, including analysis and a more complex format of communication 

(Dede, 2005). Across the three frameworks, the most consistent interpersonal skills 

discussed are communication, collaboration, and decision-making. Communication is 

defined as actively listening and effectively articulating ideas using multiple media and 

technologies (Kane et al., 1990; Lemke, 2002; Partnership for 21
st 

Century Skills, 2002). 

2.2.1. Creativity and English language teaching  

In Boden's (2004) words, creativity is regarded as an ability that enables one to 

produce surprising and valuable ‘ideas’ or ‘artifacts. Due to the rapid changes in the world 

today, creativity is becoming increasingly important in everyday life, since overcoming 

real-life challenges and using creativity to do so is essential to success. The link between 

creativity and English Language Teaching (ELT) is mutually beneficial, since it promotes 

dynamic and captivating learning settings. ELT, in its essence, includes not only the 

imparting of language knowledge but also the fostering of skills in communication and 

cultural comprehension. In this context, creativity acts as the motivation behind successful 

teaching and active involvement of students. In the field of English Language Teaching 

(ELT), creativity is demonstrated through a variety of teaching methods, including the use 

of narrative, role-playing, multimedia resources, and gamification tactics. These methods 

not only enhance the enjoyment of learning but also accommodate various learning styles 

and promote the development of critical thinking and problem-solving abilities. 

Furthermore, the use of creativity in lesson design enables teachers to adjust to the 

changing requirements and preferences of students, so enhancing the significance and 

applicability of the learning process. In addition, the incorporation of creativity in language 

instruction enables learners to genuinely express themselves, so promoting self-assurance 
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and proficiency in communication. Incorporating creativity into English Language 

Teaching (ELT) not only improves language learning but also fosters learners' cognitive, 

social, and emotional growth, equipping them to succeed in a globalized society where 

effective communication is crucial. 

2.2.2. Collaboration and English language teaching 

Collaboration is defined as effectively working with others to achieve a common 

goal (Kane et al., 1990; Lemke, 2002; Partnership for 21
st 

Century Skills, 2002). In order 

for collaboration to be effective, students must respect and value diversity, participate in 

group efforts, be flexible and tolerant, and take responsibility for their work. Teachers 

share pedagogical techniques, improve curriculum, and meet varied learning requirements. 

Partnerships with parents, communities, and educational institutions globally promote 

learning outside the classroom. Collaboration encourages peer engagement, group projects, 

and collaborative problem-solving, empowering students to actively learn languages. 

Students acquire knowledge about a variety of opinions, cultivate critical social and 

emotional skills, and participate in productive discourse by means of teamwork (Kay, K. 

2010). By engaging in collaborative efforts, students enhance their language proficiency 

while simultaneously developing crucial interpersonal abilities, like effective 

communication, collaboration, and empathy.  

2.2.3. Communication and English language teaching 

Communication means actively listening and effectively articulating ideas. (Kane et 

al., 1990; Lemke, 2002; Partnership for 21st Century Skills, 2002). It is essential for 

students to learn how to collaborate, to communicate ideas, to justify and persuade others, 

to negotiate, to be open and responsive to opinions, and to value diversity. When students 

can convey and transmit messages and teach, inform, and understand others, they 

communicate effectively. The way to do this is not only to be competent in speaking, 

which is one of the four language skills of the student, but also to provide these 

competencies in the fields of communication and management. 
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2.2.4. Critical thinking and English language teaching 

Halonen (1995) asserts that critical thinking has no standard definition. Yet, critical 

thinking originated with Socrates' ideas, which demonstrated 2,500 years ago that humans 

cannot rationally defend their claims to knowing. Socrates stressed the need of asking deep 

inquiries, acquiring evidence, analyzing rationality, and understanding fundamental ideas 

(Credentialing et al, 1997). The recent advancements in technology have heightened the 

requirement for individuals to utilize critical thinking in order to acclimate to the 

innovations and operate the technology efficiently. (Halpern, 1999). As a result of 

technological advancements, the emergence of new employment prospects, and the 

existence of numerous areas requiring improvement, critical thinking abilities are currently 

more important than they were previously. The goal of applying critical thinking is to be 

able to analyze and evaluate different information and perspectives and apply the thinking 

to solve different problems that are not familiar (Bellanca & Brandt, 2010).  Students must 

be able to express and communicate their ideas effectively through multiple modes of 

communication, including verbal, nonverbal, and written communication. Successful 

students need to know how to respond to change, grow from their experiences, and think 

critically before acting (OECD, 2001). Proficiency in creative thinking empowers 

individuals to engage in non-traditional thinking, challenge established conventions, and 

envision novel situations - all of which are indispensable in rapidly expanding professional 

environments and growing sectors. Stout (1993) suggests that learners should practice 

analyzing, conceiving, evaluating, and synthesizing their findings. 

The possession of critical thinking and problem-solving abilities empowers pupils to 

assess the credibility of everyday information and reach logical conclusions. Learners may 

problem-identify, devise solutions, and investigate alternative courses of action when their 

current methods prove ineffective. These are necessary for success in a world that is 

undergoing accelerated change today. 

2.3. The importance of Coursebooks in ELT/EFL 

Coursebooks play a vital role in English Language Teaching (ELT) classrooms, 

serving as essential tools in the language learning process.  Tomlinson (2013) emphasizes 

the significance of coursebooks as structured guides that provide a systematic and 
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organized approach to language acquisition. These materials not only assist teachers in 

delivering content effectively but also guide learners through a well-sequenced curriculum, 

ensuring a comprehensive development of language skills (Mishan & Timmis, 2015). 

 

In the past three or four decades, language education practice has witnessed the 

growth of several and often conflicting perspectives (Hedge, 2002). Richards and Rodgers 

(2001) conducted a meta-analysis that highlights the various advantages of coursebooks. 

According to their research, these resources provide a well-rounded combination of 

linguistic input, cultural context, and communicative activities. This well-rounded strategy 

enhances a comprehensive language learning experience, encompassing various aspects of 

language acquisition. Integrating culturally appropriate content enables learners to 

establish connections between language abilities and real-world scenarios, cultivating a 

more profound comprehension and admiration for the language. Furthermore, coursebooks 

have a broader impact than only being used in the classroom, as they serve as a well-

organized tool for learners to study independently. The study carried out in 2013 by Ellis 

and Shintani emphasizes the significance of coursebooks as excellent resources for self-

directed learning. Students get the opportunity to review and strengthen the knowledge 

they acquired in class, which helps to maintain a steady and ongoing language learning 

journey. The importance of this component cannot be overstated, particularly in the current 

ever-changing educational environment, where learners frequently strive for independence 

in their language acquisition process. 

Research conducted in different countries further substantiates the importance of 

coursebooks in ELT. Brown and Lee's study (2015) in the United States underscores the 

positive impact of well-designed course materials on student engagement and language 

proficiency. The findings suggest that coursebooks contribute not only to linguistic 

development but also to the overall learning experience, making lessons more engaging 

and effective. Coursebooks also enhance the development of both linguistic and cultural 

competencies and act as bridges, connecting learners to the cultural nuances embedded in 

the language. This cultural integration contributes to a more profound understanding of the 

language, fostering intercultural competence among learners. 

Assessing textbooks is equally as crucial as employing them. According to 

Tomlinson (1996), material assessment is considered a form of action research that 

enhances our comprehension of how the material functions. Materials evaluation is 



12 

expected to enhance instructors' professional growth by offering them an objective 

viewpoint and enabling them to analyze course materials from an educational perspective. 

Coursebook evaluation entails a methodical evaluation of the substance, organization, and 

instructional methodology of textbooks employed in the field of English Language 

Teaching (ELT). This approach evaluates the relevance, effectiveness, and coherence of 

the material with educational objectives and learner requirements. It encompasses 

analyzing linguistic accuracy, cultural appropriateness, accessibility, and the integration of 

skills such as reading, writing, speaking, and listening. Evaluating coursebooks is essential 

in the field of English Language Teaching (ELT) since it ensures that teaching materials 

are not only academically reliable but also engaging and motivating for students. Teachers 

can assess coursebooks to choose or modify materials that effectively align with their 

teaching objectives, accommodate various learning preferences, and cultivate essential 

skills such as analytical reasoning and effective communication. Furthermore, it aids to 

recognize and resolve any biases or weaknesses in material, therefore fostering a more 

comprehensive and efficient learning atmosphere that corresponds with modern 

educational principles and adjustments. 

In conclusion, the importance of coursebooks in ELT classrooms is evident through a 

comprehensive review of research findings. These materials serve as indispensable 

resources that not only guide teachers in lesson planning but also empower learners in their 

language learning journey. The diverse array of studies from different countries 

underscores the universal significance of coursebooks, emphasizing their crucial role in 

fostering effective language acquisition across varied educational contexts. 

2.4. General Aspects of IB English B Curriculum  

The IB organization offers four pioneering programs: the IB Primary Years Program 

(PYP), Middle Years Program (MYP), Diploma Program (DP), and the IB Career-Related 

Program (CP). As of November 2023, there are over 8,000 programs being offered 

worldwide, across over 5,700 schools in 160 countries that follow the IBDP: a dynamic, 

two-year student-centered program (IBO, 2023). This study primarily centered around the 

International Baccalaureate Diploma Program (IB DP), with a particular emphasis on 

enhancing critical thinking skills. The International Baccalaureate (IB) was established in 

1968 with the objective of integrating the most exceptional national curricula from various 
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countries to establish a global standard. It provides four complex and superior educational 

programs to a global network of schools. The IB programs have established an 

internationally recognized status for its rigorous academic criteria, covering more than four 

decades. The objective of all International Baccalaureate (IB) programs is to foster 

individuals with a global perspective, who acknowledge their fellow humanity and joint 

responsibility for the planet, and actively contribute to the establishment of an improved 

and harmonious world (IBO, 2015a).   

       

The International Baccalaureate (IB) English B curriculum is a broad and dynamic 

program designed to build students’ language competence, intercultural awareness, and 

critical thinking abilities. As an integral part of the IB Diploma Program the English B 

curriculum is designed to cater to students with diverse linguistic backgrounds, providing 

them with a platform to explore and engage with the complexities of language and 

literature from a global perspective.  One of the foundational aspects of the IB English B 

curriculum is its focus on fostering effective communication skills. Students are 

encouraged to express themselves fluently and coherently in both written and spoken 

forms. This emphasis on communication, which goes beyond language abilities, enables 

student analysis and interpretation of a variety of texts. The program includes multiple 

components that make language learning complete. Students are exposed to a variety of 

cultures, stages in history, and genres through literature. Their literary horizons expand, 

and they appreciate the depth and diversity of worldwide literary traditions. Close readings, 

literary analyses, and discussions help students understand the works’ complex meanings. 

In addition to literature, significant emphasis is placed in the curriculum on language 

acquisition and application in authentic settings. Students are engaged in activities that 

demand proficient communication abilities, including composing essays, performing 

research, and giving speeches in reality. By utilizing language skills in a practical setting, 

students not only improve their overall proficiency but also equip themselves to face the 

challenges that lie ahead in the academic and professional world. 

The program also includes “Extended Essay”, “Theory of Knowledge” and 

“Creativity, Activity, and Service” courses. The International Baccalaureate (IB) Diploma 

Program’s Extended Essay (EE) allows students to do in-depth research and independent 

study. Self-directed research leads to a 4,000-word EE essay. It enables IB students to 

explore a personal interest within one of their disciplines. The International Baccalaureate 
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Organization (IBO) defines the Extended Essay as an “in-depth study of a focused topic 

chosen from the list of approved Diploma Program subjects,” which develops research, 

analytical, and writing abilities (IBO, 2016, p. 34). EE students are encouraged to think 

critically, analyze independently, and apply their academic knowledge in real life. The 

Theory of Knowledge (TOK) is a key component of the International Baccalaureate (IB) 

Diploma Program, designed to develop critical skills and compel students to think about 

the essence of knowledge itself. The Theory of Knowledge (TOK) looks into inquiries 

regarding the methods using by which we obtain information, the accuracy of various 

knowledge sources, and the impact of perspectives and cultural settings on our 

understanding of the world. “Creativity, Activity, Service” (CAS) is a fundamental 

component of the International Baccalaureate (IB) Diploma Program, designed to promote 

holistic development and engage students in experiential learning beyond the academic 

realm (IBO, 2015). CAS is a requirement for all IB Diploma candidates and consists of 

three interrelated strands: Creativity, which involves activities related to the arts and other 

creative pursuits; Activity, encompassing physical endeavors that contribute to a healthy 

lifestyle; and Service, involving voluntary and community service (IBO, 2015). The other 

important skill in IB is the “Approaches to Learning”. The ATL skills are incorporated 

throughout the curriculum across all academic disciplines in the DP. The objective is to 

assist students in cultivating a comprehensive range of abilities that will not only enhance 

their achievement in the DP but also equip them for continuous learning and forthcoming 

obstacles. Approaches to Learning (ATL) play a crucial role in the IB education 

philosophy, focusing on cultivating individuals who possess a comprehensive set of skills 

and knowledge, enabling them to excel in learning and problem-solving. 

Another highlight of IB English B is technological integration. Students should use 

technology for study, cooperation, and communication. This shows that the curriculum 

prepares students for the digital era, when technical skills are crucial. The curriculum also 

promotes internationalism by teaching students to value other views and grasp works’ 

social, cultural, and historical contexts. This global perspective supports the objective of 

the IB Diploma Program of creating diverse, mindful citizens who are able to navigate a 

globalized environment. 

The fields of English Language Teaching (ELT) and the International Baccalaureate 

(IB) curriculum are closely interconnected as they both aim to cultivate a global 

perspective and enhance the abilities of critical thinking, communication, and intercultural 
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understanding. ELT equips students with the essential language skills required for success 

in the demanding academic setting of the International Baccalaureate (IB). This includes 

the ability to understand complex texts and participate in advanced English conversations. 

The IB curriculum's focus on inquiry-based learning and holistic education boosts ELT by 

fostering deeper cognitive and analytical skills and motivating students to utilize English in 

relevant and genuine situations. The emphasis of International Baccalaureate on 

international-mindedness aligns with the objective of English Language Teaching to 

provide learners with the necessary language and cultural skills to succeed in an 

interconnected world. The combination of ELT and IB forms a harmonious structure that 

facilitates the development of language skills and fosters people who are broad, reflective, 

and internationally oriented. 

In brief, the IB English B curriculum stands as a robust and comprehensive program 

that encompasses various components to nurture language proficiency, intercultural 

understanding, and critical thinking skills. From the exploration of diverse literary 

traditions to the practical application of language skills in real-world contexts, the 

curriculum prepares students to be effective communicators and global citizens. 

2.4.1. The components of the English B Coursebook   

The IB Learner Profile (LP) provides an opportunity for a consistent and integrative 

philosophy. Future educational leaders have to surround themselves with an exact 

understanding of globalization if they intend to be successful in the 21
st 

century. As stated 

by the IB, it fosters an international perspective. Inquirers, knowledgeable, thinkers, 

communicators, principled, open-minded, caring, risk-takers, balanced, and reflective are 

the IB LP attributes (IBO, 2013). 

Cambridge University Press initially published the English B Coursebook in 2018. 

The book aims to stimulate learners to investigate concepts, ideas, and topics that hold both 

local and global importance. It also aims to foster a positive attitude towards learning in 

students, preparing them for higher education. Additionally, the book aims to aid students 

in tackling complicated questions, employing critical-thinking abilities, and constructing 

well-reasoned answers.  
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The book contains five primary chapters, each based on one of the five core 

principles of the International Baccalaureate (IB). Section 1 has the main chapters. These 

are Identities, Experiences, Human Ingenuity, Social Organization, and Sharing the Planet. 

Each chapter consists of three sections. The Identities chapter has the following titles: 1.1: 

Citizens of the World, 1.2: Belief and Identity, 1.3: Beauty and Health. The Experiences 

chapter includes the following titles: 2.1: Pilgrimage, 2.2: Extreme Sports, 2.3: Migration. 

The following titles appear under the Human Ingenuity chapter: 3.1: Future Humans, 3.2: 

Technology and Human Interaction, 3.3: Redefining Art. Under the Social Organization 

chapter, there are titles 4.1: Minorities and Education, 4.2: Partners for Life, 4.3: The 

future of Jobs. The last chapter, Sharing the Planet, has the following titles: 5.1: Ending 

Poverty, 4.2: Climate Change, 4.3: Power to the People. The quantity of questions in each 

chapter fluctuates and the distribution of the 4 skills in chapters is done differently. 

Chapter 2 has the Text Types; Formal Letter, Review, Blog, Speech, News report, 

Brochure, Guidelines, Official report, Essays. Section 3 has the Assessment part. Glossary 

and the Acknowledgements are the last component of the content.  

Chapter 1 contains a total of 65 activities. There are 25 activities in unit 1.1, 19 in 1.2 

and 21 in 1.3. Chapter 2 has a total of 76 activities. There are 24 in unit 2.1, 25 in unit 2.2, 

and 27 in unit 2.3. Chapter 3 has a total of 73 tasks. Unit 3.1 has 23; unit 3.2 has 26; and 

unit 3.3 has 24. There are 76 tasks in Chapter 4. Unit 4.1 has 28, unit 4.2 has 27, and unit 

4.3 has 21. There are 73 activities in Chapter 5. Unit 5.1 has 31, unit 5.2 has 23, and unit 

5.3 has 19.  

This book covers a variety of tasks in basic areas like writing, speaking, vocabulary, 

literature, form and meaning, reading, and listening. Information boxes are offered for IB 

Learner Profile, TOK (Theory of Knowledge), CAS (Creativity, Activity, and Service), 

ATL (Approaches to Learning), and Extended Essay. Every unit includes a word bank that 

provides specific terminology related to the units' objectives. There are numerous sections 

including “Extra” for additional tasks, “TIP” for essential test strategies, “Reading 

Strategies,” “Concepts” related to specific topics, and “Text and Context” for further 

information on a given text.  

The English B Coursebook includes exercises for both the standard and high levels. 

Section 3 consists of three components. Chapter 6 (Section 2) covers Text Types. Chapter 

7 provides guidance for Paper 1 of the “English B” test, while Chapter 8 offers guidance 
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for preparing for Paper 2. Chapter 9 pertains to the Individual Oral examination, which 

focuses on speaking skills. The book has a Glossary and Acknowledgements section at the 

end. 
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CHAPTER 3 

RESEARCH METHODOLOGY AND DESIGN 

3.1. Research Design 

The aim of the current research is to investigate a coursebook named English B 

Coursebook by Cambridge University Press, which asserts to incorporate the 4Cs of 21
st
-

century learning. The research is intended to be carried out in the form of a qualitative 

content analysis using a checklist so that it could conduct an in-depth investigation of the 

English B Coursebook and determine the degree to which it incorporates critical thinking 

skills of the 21
st
 century. In the second phase of this study, the researcher gathers the 

viewpoints of a limited number of instructors via a survey to increase the validity and 

eliminate any biases. 

Author consent was obtained in order to utilize the checklist and the coursebook for 

the purposes of this research. 

3.2. Population and Sample 

The initial phase of data collection in this study involves employing Uluhan, G. “P21 

Framework Checklist” (2019) (see Appendix 2). Following that, a survey is conducted 

among a group of seven instructors residing in Ankara, Turkey, aged between 34 and 46, 

who have profound expertise and have acquired over eight years of teaching experience in 

ELT. However, this survey is be used to explain and support the research questions. 

3.3. Data Collection Instruments 

Data in collection is carried out in accordance with the checklist’s criteria. The 

analysis of the materials of English B Coursebook using a checklist and grouping them by 

skills is served as the first step in gathering data. After that, it is determined whether the 

information gathered from the book complies with the criteria. A coursebook evaluation 

instrument based on Uluhan, G. (2019) “P21 Framework” is used to collect some 
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preliminary data about the effectiveness of the coursebook in teaching 21
st
-century skills. 

The checklist covers 21
st
-century learning and innovation abilities, including critical 

thinking, creativity, communication, and collaboration, with 40 yes-or-no questions. The 

Critical Thinking section involves Flexibility and Adaptability, Information Literacy, and 

Making Judgments and Decisions. Regarding the fact that this study evaluates the “English 

B Coursebook” based on critical thinking skills, only the first 15 questions of the checklist 

is taken into consideration. Following the checklist's assessment of each material in the 

coursebook, seven teachers participate in the survey to evaluate the coursebook. 

3.4. Survey 

Upon the conclusion of the study, a survey is administered to a sample of seven 

instructors in order to obtain an unbiased perspective. The survey encompasses fifteen 

questions and present respondents with two distinct response options, namely: Agree and 

Disagree (Appendix 3).  

3.5. Data analysis 

The researcher tends to conduct content analysis using the qualitative analysis 

method. The collected data for the items in the checklist is marked according to the points 

interpretation guide. Following the completion of the checklist by the researcher and seven 

other teachers, an average score is calculated and the results interpreted based on the guide 

provided to interpret the results. The researcher does a qualitative analysis during the 

examination by using a checklist and quantizes the results in the data analysis part via the 

survey, which would be used to support the research questions. For further clarification of 

the research questions, a frequency analysis is conducted in order to enable more precise 

answers to be given. 
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CHAPTER 4 

FINDINGS 

 4.1. Overall View on CT and PS Skills on the Activities for the Productive Skills in 

the English B Coursebook 

The objective of this research is to examine the integration of 21
st
-century critical 

thinking and problem-solving skills in a coursebook, as well as the extent to which these 

materials are distributed across the units within the chapters. The activities of the units 

underwent an in-depth analysis, and the following section displays the results. These 

results aim to discover if the incorporation of 21
st 

century skills in a coursebook could 

enhance the study of the English language within the context of the IB curriculum. 

The study of the subject is laid out as follows: The analysis will commence by 

providing an explicit elucidation of the objectives behind evaluating the activities of the 

book as well as discussing the perspectives of the International Baccalaureate (IB). The 

second stage of this plan will present an extensive evaluation of the units' discoveries in 

order to address the research questions by utilizing checklist analysis. Furthermore, the 

findings of the survey administered to teachers evaluating the English B Coursebook will 

be demonstrated. 

4.1.1. Explanation of the terminologies used in the analysis 

The concepts explicit and implicit are extensively discussed (Dörnyei, 2009). In 

language instruction, “implicit” is frequently contrasted to “explicit.” Implicit learning is 

gaining language skills or information without explicit teaching or conscious awareness. 

Learners can acquire language patterns organically by exposure to the language in relevant 

circumstances, engaging in communication, observation, and practice. Critical thinking is 

an intrinsic concept that is essential in both human relationships and academic education 

(Wilson, 2016). Critical thinking is a vital ability in learning a language that allows 

learners to expand their knowledge independently of existing information. Simple 

comprehension exercises engage basic cognitive abilities, whereas deeper understanding 
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requires analyzing beyond provided language patterns with critical thinking, and creative 

thinking allows learners to express themselves more freely and demonstrate innovative 

language use. Explicit learning promotes conscious and controlled information processing, 

whereas implicit learning stimulates implicit actions. Utilize critical thinking exercises 

with implicit tasks to encourage inquiry and critical assessment, enabling students to 

enhance their analytical minds and creative strategies. 

This study examines the distribution of material in the book for the four primary 

language skills and sub-skills, as well as the extent to which they contribute to the 

development of critical thinking and problem-solving skills. While analyzing this study, 

several tasks cannot be completely categorized under a single skill category. These 

investigations can be conducted in the fields of listening, writing, speaking, or reading. The 

questions in these exercises enable the teacher to tailor the activity to the classroom 

environment. Nevertheless, it was necessary to eliminate it from the evaluation in this 

study and it was referred to as “Open-based / implicit activities.” 

4.2. The Analysis of CT and PS Skills on the Activities for Productive Skills in the 

English B Coursebook 

According to Kivunja (2015), critical thinking skills refer to an individual's capacity 

to utilize various cognitive processing skills that are categorized as high-order thinking, 

such as analyzing, evaluating, and generating new ideas or solutions. This skill allows 

students to engage in deep thinking and solve unfamiliar problems using different 

approaches. 

In the constantly shifting and continuously evolving world of the 21
st 

century, it is 

crucial for individuals to acquire critical skills in order to succeed in all aspects of life. Out 

of all these talents, critical thinking is particularly noteworthy as a fundamental ability that 

empowers individuals to critically evaluate information, resolve issues, and reach 

intelligent decisions. Integrating resources that foster critical thinking is highly significant 

in the field of language education. Language competence encompasses more than just 

automatic recall of vocabulary and grammar rules; it also involves the capacity to 

understand, assess, and communicate proficiently. Through the integration of learning 

tools that promote critical thinking, educators set up an engaging learning environment in 
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which students acquire the ability to seek out, analyze information, and express their ideas 

effectively. This method not only improves linguistic abilities but also fosters a more 

extensive intellectual collection, providing learners with the flexibility and judgment 

necessary to negotiate the complex rules of today's world. Therefore, the inclusion of 

educational materials that encourage critical thinking in teaching languages is a deliberate 

investment in fostering individuals who have a broad range of abilities to tackle the 

difficulties of the 21
st
 century.  

Therefore, an expertly designed language coursebook can effectively incorporate 

exercises that actively promote the development of critical thinking skills. Coursebooks 

might have assignments that necessitate students to analyze, evaluate, and blend 

knowledge in the target language, rather than just providing separate language exercises. 

By integrating real-life situations, discussions, analyses of specific cases, and activities 

aimed at finding solutions, the course material drives students to actively interact with 

language in a relevant and significant manner. These exercises enhance cognitive processes 

by encouraging learners to challenge assumptions, explore different views, and establish 

links between language concepts and real-world application. The outcomes of 

implementing such activities that encourage critical thinking are significant, reaching 

beyond the boundaries of the classroom. Participating students gain heightened intellectual 

expertise, greater decision-making power, and superior communication proficiency. The 

realistic results of these critical thinking tasks may be seen in individuals' capacity to 

effectively handle complex scenarios, actively participate in meaningful conversations, and 

handle difficulties with a deliberate and strategic approach. This clearly illustrates the 

concrete benefits of including critical thinking exercises in language education. The 

rationale behind conducting this research was to determine whether or not the study 

utilized activities that promoted problem-solving and critical thinking, at a specific focus 

on productive abilities.  

Table 4.1. illustrates the amount to which critical thinking abilities are promoted by 

activities such as listening, reading, speaking, writing, vocabulary, grammar, and implicit 

tasks, following careful consideration of each activity. There are 363 activities in total at 

the standard level, of which 224 promote the development of critical thinking and problem-

solving abilities, as shown in the table. This representation, comprising 61.71% of the 

entire book, provides evidence that the English B Coursebook significantly contributes to 

the development of critical thinking abilities. 
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Table 4. 1. Activities that Promote Critical Thinking and Problem-Solving Skills 

Language Skills / 

Components 

Number 

of 

Activities  

Number of Activities promoting 

Critical Thinking and Problem Solving 

Ratio  

Reading focused 47 16 34.04% 

Listening focused 46 21 45.65% 

Speaking focused 133 133 100.00% 

Writing focused 47 41 87.23% 

Grammar focused 39 4 10.26% 

Vocabulary focused 41 4 9.76% 

Open-based - implicit 

act.  10 5 50.00% 

Total Language Skills / 

Components 363 224 61.71% 

 

Table 4.2. presents the degree to which CT is facilitated by speaking and writing 

skills, rather than receptive skills, as the focus of this investigation was on productive 

skills. 

Table 4. 2. Activities that Promote Critical Thinking and Problem-Solving Skills in 

Speaking and Writing Skills 

Language Skills / Components Number of 

Productive 

Skills Activities 

Number of Activities 

promoting Critical Thinking 

and Problem Solving in 

Productive Skills 

Ratio 

Speaking focused Activities 133 133 100.00% 

Writing focused Activities 47 41 87.23% 

Total Productive Skills 180 174 96.67% 

Total Number of Activities in the 

Coursebook 363 180 49.59% 
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As shown in the table, there are a total of 133 speaking activities across five chapters, 

and they all contribute to the development of critical thinking skills. This information is the 

most extensive in comparison to other abilities. Regarding the writing skill, there are a total 

of 47 writing assignments. 41 of these tasks, which is 87.23%, provide support for CT. 

This rate is similarly excellent as the rate of speaking skill. The book has a grand total of 

180 tasks that focus on productive skills, namely speaking and writing. Of these, 174 

provide assistance in developing the Critical Thinking skill. Given as a scale, this value 

translates to 96.67%, indicating a highly favorable outcome. Upon examining the whole 

book, it is evident that 180 out of 363 tasks involve speaking and writing. This finding 

addresses the last research question, revealing that the English B Coursebook has a 

productivity skills percentage of 49.59%.  

4.2.1. Activities to enhance speaking skills 

The integration of competitive market regulations and globalized political, social, 

and economic systems resulted in a tremendous expansion in the information and 

communication technologies (ICTs), education, and management areas. This has had a 

particularly significant impact on educational institutions, challenging concepts such as 

knowledge, information, and ability that are commonly accepted and altering the 

circumstances for policymakers and educators (Zajda, 2010). In order to empower 

individuals and prepare them for future job changes and changing circumstances, as well as 

to lower unemployment and increase labor productivity, it is imperative that they acquire 

new skills. It is becoming more widely acknowledged that learning and innovation skills 

are what divide students who are ready for the increasingly complicated life and work 

situations of the 21
st
 century from those who are not. To prepare students for the future, an 

emphasis on creativity, critical thinking, communication, and collaboration is required.  

The subsequent analysis of the study focuses on the extent to which the activities in 

the textbook promote critical thinking. The analyses were conducted by initially breaking 

them into chapters and then into units. They were afterwards laid out with Uluhan's 

checklist (2019) and teacher surveys as verification. 
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4.2.1.1. The analysis of chapter 1 in terms of critical thinking and problem-

solving skills in speaking skills   

Chapter 1, which focuses on “Identities” as the required subject matter for English B, 

enables learners the chance to explore their personal interests, values, beliefs, and culture. 

This chapter on identities could contribute to the development of an English-learning 

approach which is student-centered. The motivation to learn the language is believed to 

increase when students are given the opportunity to discuss who they are and what they 

aspire to accomplish in life. The optional recommended topics of IB are lifestyles, health 

and wellbeing, belief and values, subcultures, language and identity. Similarly, In English 

B Coursebook, there are three units that follow: 1.1: Citizens of the World, 1.2: Belief and 

Identity, 1.3: Beauty and Health. In these units, there are a total of 25 activities; 9 speaking 

and 4 writing activities.  

4.2.1.1.1. The analysis of unit 1.1 in terms of critical thinking and problem-

solving skills in speaking skills   

One of the most important higher thinking skills that plays a significant part in both 

the creation of the language and a better understanding of it is critical thinking. Not only is 

critical thinking one of the most fundamental higher thinking abilities for effective 

learning, but it is also one of the most crucial higher thinking skills. It is evident that 

critical thinking is fostered in each of the 9 speaking exercises covered in Unit 1.1 (a 100% 

rate). That number is also the highest number among the other skills.  

Figure 4. 1. Critical Thinking & Problem-Solving Skills in Speaking Activities in Unit 1.1 
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Adopted from “English B Coursebook” by Philpot, B., 2019, p.4. Cambridge 

University Press. 

Activity 1.4 in Unit 1.1 is a speaking activity that supports the concept and 

perspectives of the topic of identity. In this practice, students are expected to create a mind 

map with the word identity and find evidence related to the quotations given by discussing 

it with their classmates. Since the IB curriculum emphasizes being an inquirer, thinker, 
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caring, balanced, knowledgeable, open-minded, risk-taker, communicator, reflective, and 

principled student, those types of activities are necessary (IBO, 2013). In addition to that, 

Uluhan's Coursebook Evaluation Checklist's (2019) item 1 under the “Flexibility and 

Adaptability” subsection received positive feedback from instructor surveys for this 

activity. As shown in the Table 4.4. , 52.00 % of the content of this unit consists of 

productive skills. 

Table 4. 3. The Activities that Promote Critical Thinking and Problem-Solving Skills in 

Speaking Skills in Unit 1.1 

Language Skills / Components Number of 

Activities 

Number of Activities promoting 

Critical Thinking and Problem-

Solving Skills 

Ratio 

Reading focused 3 1 33.33% 

Listening focused 2 1 50.00% 

Speaking focused 9 9 100.00% 

Writing focused 4 3 75.00% 

Grammar focused 3 0 0.00% 

Vocabulary focused 3 0 0.00% 

Open-based - implicit act. 1 0 0.00% 

Total Language Skills / Components 25 14 56.00% 

Table 4. 4. Utilization Frequency of Productive Skills in Unit 1.1 

Language Skills / Components Number of 

Activities  

Total Number of Writing and 

Speaking Activities 

Ratio  

Reading focused 3 - 0.00% 

Listening focused 2 - 0.00% 

Speaking focused 9 9 100.00% 

Writing focused 4 4 100.00% 

Grammar focused 3 - 0.00% 

Vocabulary focused 3 - 0.00% 

Open-based - implicit act.  1 - 0.00% 

Total Language Skills / Components 25 13 52.00% 
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4.2.1.1.2. The analysis of unit 1.2 in terms of critical thinking and problem-

solving skills in speaking skills   

The learning objectives of this unit include increasing awareness of various beliefs 

and understanding how they influence identity, as well as developing proficiency in 

language to facilitate proper discussions on religion and faith. When the speaking activities 

in Unit 1.2. are considered, it is discovered that this unit involves eight speaking activities, 

all of which are designed to foster the development of critical thinking and problem-

solving skills. It could be seen clearly in the table that the ratio, in terms of speaking 

activities, is 100%. 

Figure 4. 2. Critical Thinking & Problem-Solving Skills in Speaking Activities in Unit 1.2 
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Adopted from “English B Coursebook” by Philpot, B., 2019, p. 22. Cambridge 

University Press. 

Activity 2.3 in Unit 1.2 is a speaking activity that supports the concept and 

perspectives of the topic of identity. The objective of this activity is to broaden students' 

understanding of belief by having them decode images related to economy, politics, 

meditation, and technology. Students engage with the subject of belief by presenting 

justifications for their responses in a truly individual and analytical manner beneath their 

opinions. This research requires students to analyze photos by employing subjective 

expressions and clarify the visuals by employing previously acquired vocabulary. This 

exercise proves to be an effective question type, both in terms of CTS (Critical Thinking 

Skill) and in terms of knowledge recall. This activity aligns with item 4 of the “Information 

Literacy” category, as stated in Uluhan's Coursebook Evaluation Checklist (2019). As 

shown in the table 4.6. , 52.63 % of the content of this unit consists of productive skills, 

which is more than half of the unit. 
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Table 4. 5. Activities that Promote Critical Thinking and Problem-Solving Skills in 

Speaking Skills in Unit 1.2 

Language Skills / 

Components 

Number of 

Activities 

Number of Activities 

promoting Critical Thinking 

and Problem-Solving Skills 

Ratio 

Reading focused 1 0 0.00% 

Listening focused 3 1 33.33% 

Speaking focused 8 8 100.00% 

Writing focused 2 2 100.00% 

Grammar focused 3 0 0.00% 

Vocabulary focused 2 0 0.00% 

Open-based - implicit 

act. 0 0 0.00% 

Total Language Skills / 

Components 19 11 57.89% 

 

Table 4. 6. Utilization Frequency of Productive Skills in Unit 1.2 

 Language Skills / 

Components 

Number of 

Activities  
Total Number of Writing and Speaking 

Activities 

Ratio  

Reading focused 1 - 0.00% 

Listening focused 3 - 0.00% 

Speaking focused 8 8 100.00% 

Writing focused 2 2 100.00% 

Grammar focused 3 - 0.00% 

Vocabulary focused 2 - 0.00% 

Open-based - implicit act.  0 - 0.00% 

Total Language Skills / 

Components 19 10 52.63% 
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4.2.1.1.3. The analysis of unit 1.3 in terms of critical thinking and problem-

solving skills in speaking skills  

Developing a greater understanding of the detrimental impacts the beauty industry has on 

individuals' physical and mental well-being, arising from the media's exaggerated 

representation and limited conception of beauty, are the learning objectives of unit 1.3. 

Secondly, the capacity to express thoughts regarding the cosmetics industry and the 

societal expectations regarding appearance. 

Figure 4. 3. Critical Thinking & Problem-Solving Skills in Speaking Activities in Unit 1.3 
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Adopted from “English B Coursebook” by Philpot, B., 2019, p. 50. Cambridge 

University Press. 

Unit 1.3 has 8 speaking activities, all of which (100%) promote the development of 

Critical Thinking and Problem-Solving skills. The example shown above also yielded 

favorable outcomes in the survey administered to educators. This example also addresses 

item 11 of Uluhan's checklist (2019) title “Making Judgments and Decisions”. As shown in 

the Table 4.8. , 47.62% of the content of this unit consists of productive skills, which is 

almost half of the unit.  
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Table 4. 7. Activities that Promote Critical Thinking and Problem-Solving Skills in 

Speaking Skills in Unit 1.3 

Language Skills / Components Number of Activities Number of Activities promoting 

Critical Thinking and Problem-

Solving Skills 

Ratio 

Reading focused 4 2 50.00% 

Listening focused 2 1 50.00% 

Speaking focused 8 8 100.00% 

Writing focused 2 2 100.00% 

Grammar focused 2 0 0.00% 

Vocabulary focused 3 1 33.33% 

Open-based - implicit act. 0 0 0.00% 

Total Language Skills / 

Components 21 14 66.67% 

Table 4. 8. Utilization Frequency of Productive Skills in Unit 1.3 

Language Skills / 

Components 

Number of Activities  Total Number of Writing and 

Speaking Activities 

Ratio  

Reading focused 4 - 0.00% 

Listening focused 2 - 0.00% 

Speaking focused 8 8 100.00% 

Writing focused 2 2 100.00% 

Grammar focused 2 - 0.00% 

Vocabulary focused 3 - 0.00% 

Open-based - implicit act.  0 - 0.00% 

Total Language Skills / 

Components 21 10 47.62% 

4.2.1.2. The analysis of chapter 2 in terms of critical thinking and problem-

solving skills in speaking skills 

The compulsory topic for Language B, “Experiences,” asks students to reflect on 

how circumstances influence an individual's life. It is crucial to note that the subject serves 



34 

as a framework for language acquisition, not a final goal. The suggested themes for IB 

include leisure activities, vacations and travel, life stories, rites of passage, customs and 

traditions, and migration. Chapter 2 discusses the topics of pilgrimage, extreme sports, and 

migration. 

The total number of speaking activities in Chapter 2, Experiences, is 22, and each 

one of them supports CT and PS skills. The names of the units are: 2.1: Pilgrimage, 2.2: 

Extreme Sports, and 3.3.: Migration. Moreover, compared to the other chapters, it is seen 

that Chapter 2 has more activities that support CT and PS skills in terms of speaking skills 

than other chapters. 

4.2.1.2.1. The analysis of unit 2.1 in terms of critical thinking and problem-

solving skills in speaking skills 

The learning objectives of 2.1 are the ability to articulate the reasons why people go 

on pilgrimage and to have a broader comprehension of other cultures, pilgrimage, and 

spiritual journeys. This unit has a total of 8 speaking tasks, all of which facilitate the 

development of critical thinking (CT) and problem-solving (PS) skills. Therefore, the ratio 

is 100%.  

Figure 4. 4. Critical Thinking & Problem-Solving Skills in Speaking Activities in Unit 2.1 

 

Adopted from “English B Coursebook” by Philpot, B., 2019, p. 61. Cambridge 

University Press. 
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Activity 1.4 is also applicable to item 14 of Uluhan's Coursebook Evaluation 

Checklist (2019) titled “Making Judgments and Decisions.” The objective of this exercise 

is to expand students' understanding of the concept of “pilgrimage” to encompass 

intentional journeys with a unique spiritual or emotional goal. As shown in the Table 4.10. 

, 45.83% of the content of this unit consists of productive skills, which is almost half of the 

unit. 

Table 4. 9. Activities that Promote Critical Thinking and Problem-Solving Skills in 

Speaking Skills in Unit 2.1  

Language Skills / Components Number of 

Activities 

Number of Activities promoting 

Critical Thinking and Problem 

Solving 

Ratio 

Reading focused 3 0 0.00% 

Listening focused 4 2 50.00% 

Speaking focused 8 8 100.00% 

Writing focused 3 3 100.00% 

Grammar focused 1 0 0.00% 

Vocabulary focused 5 1 20.00% 

Open-based - implicit act. 0 0 0.00% 

Total Language Skills / 

Components 24 14 58.33% 

Table 4. 10. Utilization Frequency of Productive Skills in Unit 2.1 

Language Skills / Components Number of 

Activities  

Total Number of Writing and 

Speaking Activities 

Ratio  

Reading focused 3 - 0.00% 

Listening focused 4 - 0.00% 

Speaking focused 8 8 100.00% 

Writing focused 3 3 100.00% 

Grammar focused 1 - 0.00% 

Vocabulary focused 5 - 0.00% 

Open-based - implicit act.  0 - 0.00% 

Total Language Skills / 

Components 24 11 45.83% 
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4.2.1.2.2. The analysis of unit 2.2 in terms of critical thinking and problem-

solving skills in speaking skills 

Units 2.2 learning objective is aiming at expanding students’ knowledge of extreme 

sports and being proficient in discussing the world of extreme sports. In this unit, there are 

6 speaking activities, which is the highest number among the other language skills. All 

those activities support CT and PS skills.  

Figure 4. 5. Critical Thinking & Problem-Solving Skills in Speaking Activities in Unit 2.2 
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Adopted from “English B Coursebook” by Philpot, B., 2019, p. 87,88, 90. 

Cambridge University Press. 

Activity 2.22 fits item 12 of Uluhan's Coursebook Evaluation Checklist (2019) titled 

“Making Judgments and Decisions”. Table 4.12. indicates that 28% of the content in this 

unit is dedicated to productive skills. This statistic clearly indicates the inadequate 

utilization of productive talents in this unit. 

Table 4. 11. Activities that Promote Critical Thinking and Problem-Solving Skills in 

Speaking Skills in Unit 2.2  

Language Skills / 

Components 

Number of 

Activities 

Number of Activities 

promoting Critical 

Thinking and Problem 

Solving 

Ratio 

Reading focused 4 1 25.00% 

Listening focused 5 2 40.00% 

Speaking focused 6 6 100.00% 

Writing focused 1 1 100.00% 

Grammar focused 3 1 33.33% 

Vocabulary focused 5 0 0.00% 

Open-based - implicit act. 1 1 100.00% 

Total Language Skills / 

Components 25 12 48.00% 
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Table 4. 12. Utilization Frequency of Productive Skills in Unit 2.2 

Language Skills / Components Number of 

Activities  

Total Number of Writing and 

Speaking Activities 

Ratio  

Reading focused 4 - 0.00% 

Listening focused 5 - 0.00% 

Speaking focused 6 6 100.00% 

Writing focused 1 1 100.00% 

Grammar focused 3 - 0.00% 

Vocabulary focused 5 - 0.00% 

Open-based - implicit act.  1 - 0.00% 

Total Language Skills / 

Components 25 7 28.00% 

4.2.1.2.3. The analysis of unit 2.3 in terms of critical thinking and problem-

solving skills in speaking skills 

The topic of migration is one of the most significant concerns that are considered by 

nations all around the world. There are a variety of reasons why people leave their 

homelands and move elsewhere. Unit 2.3 contains the materials that may be used to 

discuss the causes, effects, and results of this topic. Within Unit 2.3, there are a total of 27 

exercises, of which 8 are focused on speaking. Remarkably, all of these speaking tasks 

effectively enhance critical thinking skills. Speaking skills are the most commonly utilized 

skill in this unit as well as in other units.  

Figure 4. 6. Critical Thinking & Problem-Solving Skills in Speaking Activities in Unit 2.3 

 



39 

Adopted from “English B Coursebook” by Philpot, B., 2019, p. 109. Cambridge 

University Press. 

Activity 3.25 aligns with the 8th item in Uluhan's checklist (2019) and received 

favorable evaluations from the instructors who did the survey. The purpose of this activity 

is to facilitate student conversations, do research on the subject, and enhance their 

comprehension. As shown in the Table 4.14. , 40.74% of the content of this unit consists of 

productive skills, which covers almost half of the unit. 

Table 4. 13. Activities that Promote Critical Thinking and Problem-Solving Skills in 

Speaking Skills in Unit 2.3  

Language Skills / Components Number of 

Activities 

Number of Activities promoting 

Critical Thinking and Problem 

Solving 

Ratio 

Reading focused 5 2 40.00% 

Listening focused 4 1 25.00% 

Speaking focused 8 8 100.00% 

Writing focused 3 3 100.00% 

Grammar focused 4 0 0.00% 

Vocabulary focused 2 1 50.00% 

Open-based - an implicit act. 1 0 0.00% 

Total Language Skills / Components 27 15 55.56% 

Table 4. 14. Utilization Frequency of Productive Skills in Unit 2.3 

Language Skills Number of 

Activities  

Total Number of Writing and 

Speaking Activities 

Ratio  

Reading focused 5 - 0.00% 

Listening focused 4 - 0.00% 

Speaking focused 8 8 100.00% 

Writing focused 3 3 100.00% 

Grammar focused 4 - 0.00% 

Vocabulary focused 2 - 0.00% 

Open-based - implicit act.  1 - 0.00% 

Total Language Skills / Components 27 11 40.74% 
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4.2.1.3. The analysis of chapter 3 in terms of critical thinking and problem-

solving skills in speaking skills 

Human ingenuity is one of the five prescribed themes in the languages B syllabus. 

Possible topics of IB are entertainment, artistic expression, communication and media, 

technology, scientific innovation. This chapter focuses on the impact of advancements in 

science and technology on society, the role of art in enhancing cultural understanding, and 

the transformation of interpersonal relationships due to media influence.  

In this coursebook, chapter 3, titled “Human Ingenuity,” consists of three parts. 

These are the 3.1: Future Humans. 3.2: Technology and Human Interaction, 3.3: 

Redefining Art. This chapter includes a total of 73 activities, with 29 exercises focused on 

speaking and 10 exercises focused on writing.  

4.2.1.3.1. The analysis of unit 3.1 in terms of critical thinking and problem-

solving skills skills in speaking skills 

This unit is about science and technology and how those affect human life. Students 

are encouraged to explore the ethical concerns regarding science and technology and to 

propose their perspectives during this unit. There is a total of 23 activities, with 8 of them 

being speaking practices.  

Figure 4. 7. Critical Thinking & Problem-Solving Skills in Speaking Activities in Unit 3.1 
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Adopted from “English B Coursebook” by Philpot, B., 2019, p. 117. Cambridge 

University Press.  

In 3.1, there are 8 speaking exercises, similar to other units, and it is clearly seen in 

Table 4.15. that all of them promote CT and PS skills. This activity, shown in Figure 4.7. 

fits item 13 on Uluhan’s checklist (2019). As shown in the table 4.16. , 43.48% of the 

content of this unit consists of productive skills, which is almost half of the unit. 

Table 4. 15. Activities that Promote Critical Thinking and Problem-Solving Skills in 

Speaking Skills in Unit 3.1  

Language Skills / Components Number of 

Activities 

Number of Activities promoting 

Critical Thinking and Problem 

Solving 

Ratio 

Reading focused 4 2 50.00% 

Listening focused 5 2 40.00% 

Speaking focused 8 8 100.00% 

Writing focused 2 2 100.00% 

Grammar focused 2 0 0.00% 

Vocabulary focused 2 0 0.00% 

Open-based - implicit act. 0 0 0.00% 

Total Language Skills / 

Components 23 14 60.87% 

 

Table 4. 16. Utilization Frequency of Productive Skills in Unit 3.1 

 

Language Skills / 

Components 

Number of 

Activities  

Total Number of Writing and 

Speaking Activities 

Ratio  

Reading focused 4 - 0.00% 

Listening focused 5 - 0.00% 

Speaking focused 8 8 100.00% 

Writing focused 2 2 100.00% 

Grammar focused 2 - 0.00% 

Vocabulary focused 2 - 0.00% 

Open-based - implicit act.  0 - 0.00% 

Total Language Skills / 

Components 23 10 43.48% 
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4.2.1.3.2. The analysis of unit 3.2 in terms of critical thinking and problem-

solving skills in speaking skills 

The goals of this unit include increasing awareness of the impact of technology on 

social contact and developing the ability to engage in discussions and debates related to 

technology and social interaction. When looked at on a unit basis, the inclusion of speaking 

skills in 9 out of 4 main language skills in 29 activities is a very successful result in terms 

of students using their productive skills. 

Figure 4. 8. Critical Thinking & Problem-Solving Skills in Speaking Activities in Unit 3.2 

 

Adopted from “English B Coursebook” by Philpot, B., 2019, p. 132. Cambridge 

University Press.  

In this unit, 9 of the 26 activities focus on speaking skills, and all of them promote 

CT and PS skills, as seen in Table 4.17. This activity was also found successful by the 

teachers who conducted the survey in terms of 21
st
 century skills. Activity 2.1 agrees with 

item 9 on Uluhan’s checklist (2019). As shown in the Table 4.18. , 50.00 % of the content 

of this unit consists of productive skills, which is half of the unit. 
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Table 4. 17. Activities that Promote Critical Thinking and Problem-Solving Skills in 

Speaking Skills in Unit 3.2  

Language Skills / Components Number of 

Activities 

Number of Activities promoting 

Critical Thinking and Problem 

Solving 

Ratio 

Reading focused 3 2 66.67% 

Listening focused 4 4 100.00% 

Speaking focused 9 9 100.00% 

Writing focused 4 4 100.00% 

Grammar focused 1 1 100.00% 

Vocabulary focused 4 0 0.00% 

Open-based - implicit act. 1 0 0.00% 

Total Language Skills / 

Components 26 20 76.92% 

Table 4. 18. Utilization Frequency of Productive Skills in Unit 3.2 

Language Skills / Components Number of 

Activities  

Total Number of Writing and 

Speaking Activities 

Ratio  

Reading focused 3 - 0.00% 

Listening focused 4 - 0.00% 

Speaking focused 9 9 100.00% 

Writing focused 4 4 100.00% 

Grammar focused 1 - 0.00% 

Vocabulary focused 4 - 0.00% 

Open-based - implicit act.  1 - 0.00% 

Total Language Skills / 

Components 26 13 50.00% 

 

4.2.1.3.3. The analysis of unit 3.3 in terms of critical thinking and problem-

solving skills in speaking skills 

Unit 3.3, which is about redefining art, has a higher level of speaking activities (12) 

compared to other units. Activities are distributed across many locations within the unit. 

However, in this unit, 4 of the speaking exercises out of 12 are presented at the same time 

under the term “Discussion” without following a particular pattern.  
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Figure 4. 9. Critical Thinking & Problem-Solving Skills in Speaking Activities in Unit 3.3 

 

Adopted from “English B Coursebook” by Philpot, B., 2019, p. 161. Cambridge 

University Press.  

The chart clearly demonstrates that all 12 activities are conducive to the development 

of critical thinking (CT) and problem-solving (PS) abilities, which is a highly significant 

accomplishment. The teachers who administered the survey also witnessed the outcome 

and considered it successful. The activity chosen fits in item 15 under the title “Making 

Judgment and Decisions” in Uluhan’s Coursebook Evaluation Checklist (2019). As shown 

in the Table 4.20. , 66.67 % of the content of this unit consists of productive skills, which 

is more half of the unit. 

Table 4. 19. Activities that Promote Critical Thinking and Problem-Solving Skills in 

Speaking Skills in Unit 3.3  

Language Skills / 

Components 

Number of 

Activities 

Number of Activities 

promoting Critical Thinking 

and Problem Solving 

Ratio 

Reading focused 1 0 0.00% 

Listening focused 2 2 100.00% 

Speaking focused 12 12 100.00% 

Writing focused 4 2 50.00% 

Grammar focused 2 1 50.00% 

Vocabulary focused 2 0 0.00% 

Open-based - implicit act. 1 0 0.00% 

Total Language Skills / 

Components 24 17 70.83% 
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Table 4. 20. Utilization Frequency of Productive Skills in Unit 3.3 

Language Skills / 

Components 

Number of 

Activities  

Total Number of Writing and 

Speaking Activities 

Ratio  

Reading focused 1 - 0.00% 

Listening focused 2 - 0.00% 

Speaking focused 12 12 100.00% 

Writing focused 4 4 100.00% 

Grammar focused 2 - 0.00% 

Vocabulary focused 2 - 0.00% 

Open-based - implicit act.  1 - 0.00% 

Total Language Skills / 

Components 24 16 66.67% 

4.2.1.4. The analysis of chapter 4 in terms of critical thinking and problem-

solving skills in speaking skills 

Chapter 4 (Social Organisation) has 3 units, named as 4.1: Minorities and Education, 

4.2: Partners for Life, 4.3: The Future of Jobs. Optional recommended topics by IB are 

social relationships, community, social engagement, education, the working world, law and 

order.  In this chapter units are presented as: Unit 4.1 focuses on the problems to alleviate 

encountered by social minorities around the world, and improve the environment for 

education and make it more accessible and of better quality in their country. Unit 4.2 

aimed at appreciating cultural differences with regards to marriage practices. Unit 4.3 

seeks to foster comprehension regarding the ways in which technological advancements 

and globalization are influencing opportunities and practices related to unemployment. In 

this chapter, there are 76 activities in the units. In unit 4.1, there are 8 speaking and 3 

writing activities, in 4.2 there are 9 speaking and 6 writing activities, and in 4.3 there are 

11 speaking and 2 writing activities. Except for unit 4.2, all the tasks support critical 

thinking and problem skills.  
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4.2.1.4.1. The analysis of unit 4.1 in terms of critical thinking and problem-

solving skills in speaking skills 

This unit focuses on the problems faced by social minorities around the world. It is 

clear that speaking skills are the most prominently presented in this course when we 

examine the other language skills that are covered. This course has a total of 28 different 

sorts of questions, 8 of which are designed to improve speaking skills. 

Figure 4. 10. Critical Thinking & Problem-Solving Skills in Speaking Activities in Unit 4.1 

 

Adopted from “English B Coursebook” by Philpot, B., 2019, p. 169. Cambridge University 

Press.  

Unit 4.1 includes a total of three writing exercises and eight speaking activities. All 

of them encourage the development of CT and PS skills (100%). This task also fits with 

item 7 under the title of “Making Judgment and Decisions”. Although 8 of the 28 question 

types in this unit are aimed at improving speaking skills, when writing skills are added, 

productive skills in the question distribution is 39.29%, as can be seen in Table 4.22. 
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Table 4. 21. Activities that Promote Critical Thinking and Problem-Solving Skills in 

Speaking Skills in Unit 4.1  

Language Skills / Components Number of 

Activities 

Number of Activities promoting 

Critical Thinking and Problem Solving 

Ratio 

Reading focused 3 0 0.00% 

Listening focused 3 1 33.33% 

Speaking focused 8 8 100.00% 

Writing focused 3 3 100.00% 

Grammar focused 7 0 0.00% 

Vocabulary focused 3 0 0.00% 

Open-based - implicit act. 1 0 0.00% 

Total Language Skills / 

Components 28 12 42.86% 

Table 4. 22. Utilization Frequency of Productive Skills in Unit 4.1 

Language Skills / Components Number of 

Activities  

Total Number of Writing and 

Speaking Activities 

Ratio  

Reading focused 3 - 0.00% 

Listening focused 3 - 0.00% 

Speaking focused 8 8 100.00% 

Writing focused 3 3 100.00% 

Grammar focused 7 - 0.00% 

Vocabulary focused 3 - 0.00% 

Open-based - implicit act.  1 - 0.00% 

Total Language Skills / 

Components 28 11 39.29% 

4.2.1.4.2. The analysis of unit 4.2 in terms of critical thinking and problem-

solving skills in speaking skills 

In this unit, the concept of partners for life is discussed by giving the differences with 

regards to marriage practices. Students are expected to think about love, emotions, and 

relationships in general. In 4.2, there are 15 productive skills; 9 is speaking, and 6 is 

writing skills. Speaking ability, which is one of the productive abilities developed 

throughout this unit, appears to have favorable outcomes on the development of CT and PS 

skills in nine out of nine exercises. 
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Figure 4. 11.  Critical Thinking & Problem-Solving Skills in Speaking Activities in Unit 

4.2 
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Adopted from “English B Coursebook” by Philpot, B., 2019, p. 195, 195, 198. 

Cambridge University Press. 

When examining the ratio distribution, it is noteworthy that 14 out of 27 activities, 

about half, are dedicated to productive talents. The Table 4.23. clearly displays the 

allocation of this ratio between CT and PS talents. The activity presented in Figure 4.11. 

shows that this practice matches item 2 of Uluhan’s checklist (2019). As shown in the 

Table 4.24. , 55.56 % of the content of this unit consists of productive skills, which is more 

half of the unit. 
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Table 4. 23. Activities that Promote Critical Thinking and Problem-Solving Skills in 

Speaking Skills in Unit 4.2 

Language Skills / 

Components 

Number of 

Activities 

Number of Activities promoting 

Critical Thinking and Problem 

Solving 

Ratio 

Reading focused 5 1 20.00% 

Listening focused 3 1 33.33% 

Speaking focused 9 9 100.00% 

Writing focused 6 5 83.33% 

Grammar focused 3 1 33.33% 

Vocabulary focused 1 0 0.00% 

Open-based - implicit act. 0 0 0.00% 

Total Language Skills / 

Components 27 17 62.96% 

Table 4. 24. Utilization Frequency of Productive A in Unit 4.2 

Language Skills / 

Components 

Number of 

Activities  

Total Number of Writing and 

Speaking Activities 

Ratio  

Reading focused 5 - 0.00% 

Listening focused 3 - 0.00% 

Speaking focused 9 9 100.00% 

Writing focused 6 6 100.00% 

Grammar focused 3 - 0.00% 

Vocabulary focused 1 - 0.00% 

Open-based - implicit act.  0 - 0.00% 

Total Language Skills / 

Components 27 15 55.56% 

 

 



51 

4.2.1.4.3. The analysis of unit 4.3 in terms of critical thinking and problem-

solving skills in speaking skills 

Students are expected to investigate the effects of globalization and technological 

progress on job security in this unit. Subject-specific speaking abilities are emphasized 

throughout the unit. 11 of the 21 activities consist of speaking practices, all of which serve 

to enhance CT and PS skills.  

Figure 4. 12. Critical Thinking & Problem-Solving Skills in Speaking Activities in Unit 4.3 
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Adopted from “English B Coursebook” by Philpot, B., 2019, p. 216, 217, 218. 

Cambridge University Press. 

The task presented in Figure 4.12. also fits in item 14 under the title “Making 

Judgments and Decisions” in the Uluhan’s checklist (2019). Table 4.26. indicates that 

61.90% of the content in this unit is dedicated to productive skills, which is considerably 

more than half of the unit. 

Table 4. 25. Activities that Promote Critical Thinking and Problem-Solving Skills in 

Speaking Skills in Unit 4.3 

Language Skills / 

Components 

Number of 

Activities 

Number of Activities promoting 

Critical Thinking and Problem 

Solving 

Ratio 

Reading focused 2 0 0.00% 

Listening focused 1 0 0.00% 

Speaking focused 11 11 100.00% 

Writing focused 2 2 100.00% 

Grammar focused 2 0 0.00% 

Vocabulary focused 3 1 33.33% 

Open-based - implicit act. 0 0 0.00% 

Total Language Skills / 

Components 21 14 66.67% 
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Table 4. 26. Utilization Frequency of Productive Skills in Unit 4.3 

Language Skills / 

Components 

Number of 

Activities  

Total Number of Writing and 

Speaking Activities 

Ratio  

Reading focused 2 - 0.00% 

Listening focused 1 - 0.00% 

Speaking focused 11 11 100.00% 

Writing focused 2 2 100.00% 

Grammar focused 2 - 0.00% 

Vocabulary focused 3 - 0.00% 

Open-based - implicit act.  0 - 0.00% 

Total Language Skills / 

Components 21 13 61.90% 

 

4.2.1.5. The analysis of chapter 5 in terms of critical thinking and problem-

solving skills in speaking skills 

The subject of this chapter is Sharing the Planet, which is one of the five principled 

themes for Language B. The recommended topics by IB are the environment, human 

rights, peace and conflict, equality, globalization, ethics, and urban and rural environments. 

In this coursebook, the main title is Sharing the Planet, and the subtitles are ending 

poverty, climate change, and power to the people. Students are encouraged to discuss the 

merits of various approaches to alleviate poverty and find solutions for scarcity and famine 

in Unit 5.1. Unit 5.2 is about climate change, so the name is as well. The learning 

objectives are to become more aware of the causes and effects of climate change on the 

world, and to discuss climate change to find ways to prevent it. The last unit, 5.3, Power to 

the People, is about rights and democracy. In this unit, students are expected to develop 

their proficiency and argumentation techniques while solving injustices to live in a safer 

and fairer world. There are 16 (11 speaking, 5 writing tasks), 14 (10 speaking, 4 writing 

tasks), and 10 (8 speaking, 2 writing tasks) productive skill-based activities. Except for 

Unit 5.2, all the activities promote critical thinking skills (100%).  
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4.2.1.5.1. The analysis of unit 5.1 in terms of critical thinking and problem-

solving skills in speaking skills 

The main focus of this unit is on poverty and how it can be eradicated on the planet 

so as to make the world a more equitable place. Poverty is a widespread global problem 

that denies millions of individuals access to fundamental needs, leading to a continuous 

cycle of hardship. Eliminating poverty is crucial for humanity as it enhances social 

fairness, equality, economic stability, and sustainable development. Empowering the poor 

improves communities, creating a society where everyone has the chance to succeed. Unit 

5.1 has 15 speaking tasks focused on enhancing speaking abilities, a lot of which appear to 

reinforce critical thinking and problem-solving skills.  

Figure 4. 13. Critical Thinking & Problem-Solving Skills in Speaking Activities in Unit 5.1 

 

Adopted from “English B Coursebook” by Philpot, B., 2019, p. 227. Cambridge 

University Press. 

The lesson has total 31 activities, with 16 specifically designed to enhance speaking 

and writing skills. This example, which is presented in Figure 4.13., agrees with the 10
th

 

item in Uluhan’s checklist (2019). Table 4.28. indicates that 51.61 % of the content in this 

unit is dedicated to productive skills, which covers significantly more than half of the unit. 
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Table 4. 27. Activities that Promote Critical Thinking and Problem-Solving Skills in 

Speaking Skills in Unit 5.1 

Language Skills / 

Components 

Number of 

Activities 

Number of Activities promoting 

Critical Thinking and Problem 

Solving 

Ratio 

Reading focused 2 0 0.00% 

Listening focused 3 0 0.00% 

Speaking focused 11 11 100.00% 

Writing focused 5 5 100.00% 

Grammar focused 3 0 0.00% 

Vocabulary focused 4 0 0.00% 

Open-based - implicit act. 3 3 100.00% 

Total Language Skills / 

Components 31 19 61.29% 

Table 4. 28. Utilization Frequency of Productive Skills in Unit 5.1 

Language Skills / 

Components 

Number of 

Activities  

Total Number of Writing and 

Speaking Activities 

Ratio  

Reading focused 2 - 0.00% 

Listening focused 3 - 0.00% 

Speaking focused 11 11 100.00% 

Writing focused 5 5 100.00% 

Grammar focused 3 - 0.00% 

Vocabulary focused 4 - 0.00% 

Open-based - implicit act.  3 - 0.00% 

Total Language Skills / 

Components 31 16 51.61% 
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4.2.1.5.2. The analysis of unit 5.2 in terms of critical thinking and problem-

solving skills in speaking skills 

This unit focuses on climate change and its effects on the world. Students are 

expected to discuss the topic of climate change and find ways to prevent it. Unit 5.2 

contains a total of 23 tasks, with 14 focusing on productive skills. There is a total of 10 

speaking exercises and 4 writing tasks.  

This unit, included in the final chapter of the book, is one of four units that do not 

promote critical thinking skills. There is 1 writing task that does not promote CT and PS 

skill, with a ratio of 75%, and 100% in speaking skills for CT and PS.  

Figure 4. 14. Critical Thinking & Problem-Solving Skills in Speaking Activities in Unit 5.2 

 

Adopted from “English B Coursebook” by Philpot, B., 2019, p. 251. Cambridge 

University Press. 
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This unit has a total of 23 tasks, with 10 focused on speaking, 4 on writing, and the 

remainder covering various other abilities. The distribution of productive skills in this unit 

is 60.87%, as shown in table 4.30. Figure 4.14. shows that it fits in item 2 in Checklist of 

Uluhan’s Coursebook Evaluation (2019).  

Table 4. 29. Activities that Promote Critical Thinking and Problem-Solving Skills in 

Speaking Skills in Unit 5.2 

Language Skills / 

Components 

Number of 

Activities 

Number of Activities promoting 

Critical Thinking and Problem 

Solving 

Ratio 

Reading focused 4 2 50.00% 

Listening focused 3 2 66.67% 

Speaking focused 10 10 100.00% 

Writing focused 4 3 75.00% 

Grammar focused 1 0 0.00% 

Vocabulary focused 0 0 0.00% 

Open-based - implicit act. 1 1 100.00% 

Total Language Skills / 

Components 23 18 78.26% 

Table 4. 30. Utilization Frequency of Productive Skills in Unit 5.2 

Language Skills / 

Components 

Number of 

Activities  

Total Number of Writing and 

Speaking Activities 

Ratio  

Reading focused 4 - 0.00% 

Listening focused 3 - 0.00% 

Speaking focused 10 10 100.00% 

Writing focused 4 4 100.00% 

Grammar focused 1 - 0.00% 

Vocabulary focused 0 - 0.00% 

Open-based - implicit act.  1 - 0.00% 

Total Language Skills / 

Components 23 14 60.87% 
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4.2.1.5.3. The analysis of unit 5.3 in terms of critical thinking and problem-

solving skills in speaking skills 

The unit 5.3. is about democracy and equality in the world. Students are required to 

engage in discussions on global inequality and explore potential solutions by examining 

relevant topics. There is a total of 19 exercises, with 8 focusing on speaking practices that 

appear to enhance critical thinking (CT) and problem-solving (PS) capabilities by 100% in 

terms of speaking skills.  

Figure 4. 15. Critical Thinking & Problem-Solving Skills in Speaking Activities in Unit 5.3 
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Adopted from “English B Coursebook” by Philpot, B., 2019, p. 259. Cambridge 

University Press 

Table 4.31. clearly shows that all of the activities regarding speaking skills in this 

unit promote 21
st
 century skills. Furthermore, unit 5.3 comprises a grand total of 19 

activities, of which 10 pertain to productive abilities. Upon examining the unit is utilization 

of productive skills, it becomes evident that the distribution of productive skills, seen in 

Table 4.31. , is more than fifty percent (52.63%). The activity, chosen and presented in 

Figure 4.15. agrees with item 14 in Uluhan’s checklist (2019).  

Table 4. 31. Activities that Promote Critical Thinking and Problem-Solving Skills in 

Speaking Skills in Unit 5.3 

Language Skills / 

Components 

Number of 

Activities 

Number of Activities promoting 

Critical Thinking and Problem Solving 

Ratio 

Reading focused 3 3 100.00% 

Listening focused 2 1 50.00% 

Speaking focused 8 8 100.00% 

Writing focused 2 2 100.00% 

Grammar focused 2 0 0.00% 

Vocabulary focused 2 0 0.00% 

Open-based - implicit act. 0 0 0.00% 

Total Language Skills / 

Components 19 14 73.68% 

Table 4. 32. Utilization Frequency of Productive Skills in Unit 5.3 

Language Skills / 

Components 

Number of 

Activities  

Total Number of Writing and 

Speaking Activities 

Ratio  

Reading focused 3 - 0.00% 

Listening focused 2 - 0.00% 

Speaking focused 8 8 100.00% 

Writing focused 2 2 100.00% 

Grammar focused 2 - 0.00% 

Vocabulary focused 2 - 0.00% 

Open-based - implicit act.  0 - 0.00% 

Total Language Skills / 

Components 19 10 52.63% 
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4.2.2. Activities to enhance writing skill   

4.2.2.1. The analysis of chapter 1 in terms of critical thinking and problem-

solving skills in writing skills 

Thinking and critical thinking are two ways of thinking that are distinct from one 

another. Thinking is the process of breaking down enormous amounts of data into smaller 

parts. Critical thinking goes beyond simply analyzing information. 

As stated previously, this chapter contains three units. The categories that ensue are 

as follows: 1.1: Citizens of the World, 1.2: Belief and Identity, 1.3: Beauty and Health. 

There is a total of 25 tasks in Chapter 1, including 4 writing activities and 9 speaking 

activities. In the next phase of the study, an analysis will be presented that demonstrates 

the degree to which the writing materials assist critical thinking skills. 

4.2.2.1.1. The analysis of unit 1.1 in terms of critical thinking and problem-

solving skills s in writing skills  

Writing activities improve critical thinking and problem-solving. Writing requires 

concise language, consistent organization, and convincing evidence. Analytical thinking is 

required to assess information, explore alternate views, and synthesize complicated 

concepts. Writing helps people reflect on their beliefs and prejudices. Critical thinking is 

organized, clear, reasonable, Open-minded, and evidence-based, according to Paul and 

Elder (2006). Writing activities help people develop these skills by encouraging them to 

analyze and solve difficulties. Writing helps students approach problems methodically and 

strategically, improving their critical thinking and problem-solving skills. In Unit 1.1, there 

are 4 activities, and it is clearly shown in the table that 3 of them promote Critical Thinking 

and Problem-Solving skills. By adjusting this number, 75 of the writing activities in the 

unit can be linked to the acquisition of Critical Thinking and Problem-Solving skills.  

Figure 4. 16. Critical Thinking & Problem-Solving Skills in Writing Activities in Unit 1.1 
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Adopted from “English B Coursebook” by Philpot, B., 2019, p.14-15. Cambridge 

University Press. 

Activity 1.24 and 1.25 facilitate the development of problem-solving and critical 

thinking skills. The writing assignments motivate pupils to compose a blog post detailing 

their experience of studying or living abroad, while composing an opinion letter can foster 

the development of critical thinking skills. By analyzing, synthesizing, and evaluating 

information in order to reach logical conclusions, critical thinking is engaged. Students are 

encouraged to engage in reflective writing regarding their personal experiences, which 

necessitates careful deliberation on a multitude of factors, including cultural disparities, 

individual development, obstacles encountered, and insights gained while traveling or 

residing abroad, as well as criticizing wrongdoing. This activity aligns with item 6 of the 

“Making Judgments and Decisions” category, as stated in Uluhan's checklist (2019), 

according to the survey.  

Table 4. 33. Activities that Promote Critical Thinking and Problem-Solving Skills in 

Writing Skills in Unit 1.1  

Language Skills / 

Components 

Number of 

Activities 

Number of Activities promoting Critical 

Thinking and Problem-Solving Skills 

Ratio 

Reading focused 3 1 33.33% 

Listening focused 2 1 50.00% 

Speaking focused 9 9 100.00% 

Writing focused 4 3 75.00% 

Grammar focused 3 0 0.00% 

Vocabulary focused 3 0 0.00% 

Open-based - implicit act. 1 0 0.00% 

Total Language Skills / 

Components 25 14 56.00% 
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4.2.2.1.2. The analysis of unit 1.2 in terms of critical thinking and problem-

solving skills in writing skill 

In this unit, there are 2 writing tasks, and both support the critical thinking and 

problem-solving skills of 21
st
 century skills by making them reason and analyze the 

situation given in the previous reading text about twin sisters, so it fits in item 13 in 

Uluhan’s checklist (2019). This activity was also found to be thriving by the teachers who 

conducted the survey. 

Figure 4. 17. Critical Thinking & Problem-Solving in Writing Activities Skills in Unit 1.2 
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Adopted from “English B Coursebook” by Philpot, B., 2019, p. 25, 26, 27, 31. 

Cambridge University Press. 
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Table 4. 34. Activities that Promote Critical Thinking and Problem-Solving Skills in 

Writing Skills in Unit 1.2 

4.2.2.1.3. The analysis of unit 1.3 in terms of critical thinking and problem-

solving skills in writing skill 

Two out of the two tasks in Unit 1.3 are designed to help students develop their critical 

thinking and problem-solving abilities. The following exercises assist students to open up a 

different perspective, despite the fact that writing skills are already the abilities that 

students have the greatest trouble generating from their own perspective. This activity 

encourages students to write their own captions to a photograph, aiming to lead the reader 

on an alternate path by expanding the topic of beauty and health. The activity in Figure 

4.18. fit in with item 7 in Uluhan’s checklist (2019).  

Table 4. 35. Activities that Promote Critical Thinking and Problem-Solving Skills in 

Writing Skills in Unit 1.3 

Language Skills / Components Number of 

Activities 

Number of Activities promoting Critical Thinking 

and Problem-Solving Skills 

Ratio 

Reading focused 4 2 50.00% 

Listening focused 2 1 50.00% 

Speaking focused 8 8 100.00% 

Writing focused 2 2 100.00% 

Grammar focused 2 0 0.00% 

Vocabulary focused 3 1 33.33% 

Open-based - implicit act. 0 0 0.00% 

Total Language Skills / 

Components 21 14 66.67% 

Language Skills / Components Number of 

Activities 
Number of Activities promoting Critical Thinking 

and Problem-Solving Skills  

Ratio 

Reading focused 1 0 0.00% 

Listening focused 3 1 33.33% 

Speaking focused 8 8 100.00% 

Writing focused 2 2 100.00% 

Grammar focused 3 0 0.00% 

Vocabulary focused 2 0 0.00% 

Open-based - implicit act. 0 0 0.00% 

Total Language Skills / 

Components 19 11 57.89% 
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Figure 4. 18. Critical Thinking & Problem-Solving Skills in Writing Activities in Unit 1.3 

 

Adopted from “English B Coursebook” by Philpot, B., 2019, p. 51. Cambridge 

University Press. 

4.2.2.2. The analysis in chapter 2 in terms of critical thinking and problem-

solving skills in writing skills  

Chapter 2, Experiences, has a total of 7 writing assignments, each of which enhances 

critical thinking (CT) and problem-solving (PS) skills. The units are named as follows: 2.1 

- Pilgrimage, 2.2 - Extreme Sports, and 3.3 - Migration. Furthermore, when comparing it to 

the previous chapters, Chapter 2's exercises demonstrate a greater emphasis on developing 

critical thinking (CT) and problem-solving (PS) abilities, particularly in the area of writing.  
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4.2.2.2.1. The analysis of unit 2.1 in terms of critical thinking and problem-

solving skills in writing skills 

In Unit 2.1, there are 3 writing activities, and those all promote CT and PS skills. 

According to the teacher survey, these activities have also been seen as productive and 

effective regarding 21
st
 century skills, especially critical thinking skills. The 10

th
 item 

under the “Making Judgment and Decision” topic in Uluhan's checklist (2019) indicates 

that this action is supported by CT (critical thinking) and PS (problem-solving) skills. 

Figure 4. 19. Critical Thinking & Problem-Solving Skills in Writing Activities in Unit 2.1 
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Adopted from “English B Coursebook” by Philpot, B., 2019, p. 65, 66, 69. 

Cambridge University Press. 
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Table 4. 36. Activities that Promote Critical Thinking and Problem-Solving Skills in 

Writing Skills in Unit 2.1 

Language Skills / 

Components 

Number of 

Activities 

Number of Activities promoting Critical 

Thinking and Problem Solving 

Ratio 

Reading focused 3 0 0.00% 

Listening focused 4 2 50.00% 

Speaking focused 8 8 100.00% 

Writing focused 3 3 100.00% 

Grammar focused 1 0 0.00% 

Vocabulary focused 5 1 20.00% 

Open-based - implicit act. 0 0 0.00% 

Total Language Skills / 

Components 24 14 58.33% 

 

4.2.2.2.2. The analysis of unit 2.2 in terms of critical thinking and problem-

solving skills in writing skills 

In Unit 2.2, there is only 1 writing activity, and since the unit is about extreme sports, 

the writing task is about the Olympics. It complements the CT and PS skills, even though 

there is just one writing exercise. The assignment fulfills the requirements of Uluhan's 

checklist (2019) item 7, “Making Judgments and Decisions”. 

Figure 4. 20. Critical Thinking & Problem-Solving Skills in Writing Activities in Unit 2.2 
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Adopted from “English B Coursebook” by Philpot, B., 2019, p. 91, 274. Cambridge 

University Press. 

Table 4. 37. Activities that Promote Critical Thinking and Problem-Solving Skills in 

Writing Skills in Unit 2.2 

Language Skills / 

Components 

Number of 

Activities 

Number of Activities promoting Critical 

Thinking and Problem Solving 

Ratio 

Reading focused 4 1 25.00% 

Listening focused 5 2 40.00% 

Speaking focused 6 6 100.00% 

Writing focused 1 1 100.00% 

Grammar focused 3 1 33.33% 

Vocabulary focused 5 0 0.00% 

Open-based - implicit act. 1 1 100.00% 

Total Language Skills / 

Components 25 12 48.00% 
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4.2.2.2.3. The analysis of unit 2.3 in terms of critical thinking and problem-

solving skills in writing skills 

Unit 2.3 has 3 writing activities, and 3 of them support CT and PS skills (100%). 

Writing a blog is one of the most important objectives of writing since it is commonly used 

in daily life. In this task, students are asked to comment on the current event to consolidate 

new vocabulary, use the features of blog writing, and react to the topics they studied before 

in this unit. Students are asked to choose a specific immigration issue in an English-

speaking country and learn more about it before they start the task. This assignment aligns 

with item 4 of “Information Literacy” in Uluhan's checklist (2019). The importance of 

productivity in writing is widely recognized. Students are tasked with developing an 

original product. Still, the incorporation of critical thinking skills in this assignment 

showcases its effectiveness and offers substantial assistance to the learner. 

Figure 4. 21. Critical Thinking & Problem-Solving Skills in Writing Activities in Unit 2.3 
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Adopted from “English B Coursebook” by Philpot, B., 2019, p. 103, 104, 109, 286. 

Cambridge University Press. 
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Table 4. 38. Activities that Promote Critical Thinking and Problem-Solving Skills in 

Writing Skills in Unit 2.3 

Language Skills / 

Components 

Number of 

Activities 

Number of Activities promoting 

Critical Thinking and Problem 

Solving 

Ratio 

Reading focused 5 2 40.00% 

Listening focused 4 1 25.00% 

Speaking focused 8 8 100.00% 

Writing focused 3 3 100.00% 

Grammar focused 4 0 0.00% 

Vocabulary focused 2 1 50.00% 

Open-based - implicit 

act. 1 0 0.00% 

Total Language Skills / 

Components 27 15 55.56% 

 

4.2.2.3. The analysis of chapter 3 in terms of critical thinking and problem-

solving skills in writing skills 

In Chapter 3, 2 of the 23 exercises in Unit 3.1 (People of the Future), 4 of the 26 

exercises in Unit 3.2 (Technology and Human Interactions), and 4 of the 24 exercises in 

Unit 3.3 (Redefining Art) are writing focused exercises. 

4.2.2.3.1. The analysis of unit 3.1 in terms of critical thinking and problem-

solving skills in writing skills 

In unit 3.1, there are 2 writing activities. Although there are just a few writing 

exercises in this unit, the frequency of activities that enhance critical thinking (CT) and 

problem-solving (PS) abilities is remarkable, which is 100%. This activity is seen in Figure 

4.22. fits in with item 7 of Uluhan’s checklist (2019).  
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Figure 4. 22. Critical Thinking & Problem-Solving Skills in Writing Activities in Unit 3.1 

 

 

Adopted from “English B Coursebook” by Philpot, B., 2019, p. 126. Cambridge 

University Press. 
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Table 4. 39. Activities that Promote Critical Thinking and Problem-Solving Skills in 

Writing Skills in Unit 3.1 

Language Skills / 

Components 

Number of 

Activities 
Number of Activities promoting Critical 

Thinking and Problem Solving 

Ratio 

Reading focused 4 2 50.00% 

Listening focused 5 2 40.00% 

Speaking focused 8 8 100.00% 

Writing focused 2 2 100.00% 

Grammar focused 2 0 0.00% 

Vocabulary focused 2 0 0.00% 

Open-based - implicit act. 0 0 0.00% 

Total Language Skills / 

Components 23 14 60.87% 

 

4.2.2.3.2. The analysis of unit 3.2 in terms of critical thinking and problem-

solving skills in writing skills 

In this unit, there are 4 writing activities, and 4 of them support critical thinking and 

problem-solving skills. Writing exercises throughout the book are located under the 

Writing section. However, as in this unit, some exercises are included in different places 

within the unit. While not specifically designed to generate writing tasks, these exercises 

build the basis for writing in an indirect manner. The example 2.25 is taken from Unit 3.2, 

which agrees with item 10 of Uluhan’s checklist (2019). 
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Figure 4. 23. Critical Thinking & Problem-Solving Skills in Writing Activities in Unit 3.2 

 

 

Adopted from “English B Coursebook” by Philpot, B., 2019, p. 143, 145. Cambridge 

University Press 
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Table 4. 40. Activities that Promote Critical Thinking and Problem-Solving Skills in 

Writing Skills in Unit 3.2 

Language Skills / 

Components 

Number of 

Activities 
Number of Activities promoting Critical 

Thinking and Problem Solving 

Ratio 

Reading focused 3 2 66.67% 

Listening focused 4 4 100.00% 

Speaking focused 9 9 100.00% 

Writing focused 4 4 100.00% 

Grammar focused 1 1 100.00% 

Vocabulary focused 4 0 0.00% 

Open-based - implicit act. 1 0 0.00% 

Total Language Skills / 

Components 26 20 76.92% 

 

4.2.2.3.3. The analysis of unit 3.3 in terms of critical thinking and problem-

solving skills in writing skills 

In this unit, a total of four writing talents were identified. However, only two of them 

support CT and PS abilities. In four units throughout the book, writing skills lack support 

for PS and CT skills. Among these units, this one is included. This activity fits item 1 of 

Uluhan’s checklist (2019).  

Figure 4. 24. Critical Thinking & Problem-Solving Skills in Writing Activities in Unit 3.3 
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Adopted from “English B Coursebook” by Philpot, B., 2019, p. 161, 278, 279. 

Cambridge University Press. 

Table 4. 41. Activities that Promote Critical Thinking and Problem-Solving Skills in 

Writing Skills in Unit 3.3 

Language Skills / 

Components 

Number of 

Activities 
Number of Activities promoting Critical 

Thinking and Problem Solving 

Ratio 

Reading focused 1 0 0.00% 

Listening focused 2 2 100.00% 

Speaking focused 12 12 100.00% 

Writing focused 4 2 50.00% 

Grammar focused 2 1 50.00% 

Vocabulary focused 2 0 0.00% 

Open-based - an implicit act. 1 0 0.00% 

Total Language Skills / 

Components 24 17 70.83% 

 

4.2.2.4. The analysis of chapter 4 in terms of critical thinking and problem-

solving skills in writing skills 

Chapter 4 (Social Organization) has 3 units, named as 4.1: Minorities and Education, 

4.2: Partners for Life, 4.3: The Future of Jobs. In this chapter, 11 of the 76 activities are 

writing practices, and 10 of them support CT and PS skills.  

4.2.2.4.1. The analysis of unit 4.1 in terms of critical thinking and problem-

solving skills in writing skills 

Unit 4.1 (Minorities and Education) focuses on the issues about minorities and the lack of 

education rights of these people. There are 3 writing activities among 28 activities, and all 

three promote CT and PS skills, as can be seen in Table 4.42. Activity 1.27 agrees with 

item 12 in Uluhan’s checklist (2019).  
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Figure 4. 25. Critical Thinking & Problem-Solving Skills in Writing Activities in Unit 4.1 
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Adopted from “English B Coursebook” by Philpot, B., 2019, p. 181, 319. Cambridge 

University Press. 

Table 4. 42. Activities that Promote Critical Thinking and Problem-Solving Skills in 

Writing Skills in Unit 4.1 

Language Skills / 

Components 

Number of 

Activities 

Number of Activities promoting Critical 

Thinking and Problem Solving 

Ratio 

Reading focused 3 0 0.00% 

Listening focused 3 1 33.33% 

Speaking focused 8 8 100.00% 

Writing focused 3 3 100.00% 

Grammar focused 7 0 0.00% 

Vocabulary focused 3 0 0.00% 

Open-based - implicit 

act. 1 0 0.00% 

Total Language Skills / 

Components 28 12 42.86% 

 

4.2.2.4.2. The analysis of unit 4.2 in terms of critical thinking and problem-

solving skills in writing skills 

Unit 4.2 has 6 writing assignments, with 5 exercises focusing on developing critical 

thinking (CT) and problem-solving (PS) skills, excluding one activity. According to 

Uluhan's checklist (2019), item 5, which goes under the “Making Judgment and Decision” 

category, signifies that this assignment is enhanced by problem-solving and critical 

thinking (CT) skills. The rate of writing skills that support CT and PS skills is 83.33%.  

Figure 4. 26. Critical Thinking & Problem-Solving Skills in Writing Activities in Unit 4.2 
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Adopted from “English B Coursebook” by Philpot, B., 2019, p. 194, 195, 200. 

Cambridge University Press. 
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Table 4. 43. Activities that Promote Critical Thinking and Problem-Solving Skills in 

Writing Skills in Unit 4.2 

Language Skills / 

Components 

Number of 

Activities 

Number of Activities promoting 

Critical Thinking and Problem Solving 

Ratio 

Reading focused 5 1 20.00% 

Listening focused 3 1 33.33% 

Speaking focused 9 9 100.00% 

Writing focused 6 5 83.33% 

Grammar focused 3 1 33.33% 

Vocabulary focused 1 0 0.00% 

Open-based - implicit 

act. 0 0 0.00% 

Total Language Skills / 

Components 27 17 62.96% 

 

4.2.2.4.3. The analysis of unit 4.3 in terms of critical thinking and problem-

solving skills in writing skills 

In this unit, students are expected to investigate the way globalization and 

technological advances have impacted job security. Regarding the topic refers to the future 

of employment, the writing skills that are relevant to the subject are presented in the 

writing section. There is a total of twenty-one activities in Unit 4.3, of which two pertain to 

writing skills, and both two activities promote CT and PS skills. A speech performance for 

university students is put forward in Activity 3.21. Students are advised to organize their 

writing and review the materials and terminology included in this unit of the textbook. This 

practice matches with item 3 under the title of “Flexibility and Adaptability” of Uluhan’s 

checklist (2019). 
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Figure 4. 27. Critical Thinking & Problem-Solving Skills in Writing Activities in Unit 4.3 
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Adopted from “English B Coursebook” by Philpot, B., 2019, p. 219, 293, 294. 

Cambridge University Press. 

Table 4. 44. Activities that Promote Critical Thinking and Problem-Solving Skills in 

Writing Skills in Unit 4.3 

Language Skills / 

Components 

Number of 

Activities 

Number of Activities promoting Critical 

Thinking and Problem Solving 

Ratio 

Reading focused 2 0 0.00% 

Listening focused 1 0 0.00% 

Speaking focused 11 11 100.00% 

Writing focused 2 2 100.00% 

Grammar focused 2 0 0.00% 

Vocabulary focused 3 1 33.33% 

Open-based - implicit act. 0 0 0.00% 

Total Language Skills / 

Components 21 14 66.67% 



89 

4.2.2.5. The analysis of chapter 5 in terms of critical thinking and problem-

solving skills in writing skills 

Chapter 5, Climate Change, has 3 units, named 5.1: Ending Poverty, 5.2: Climate 

Change, and 5.3: Power to the People. In this chapter, 11 of the 73 activities are writing 

practices, and 10 of them support CT and PS skills.  

4.2.2.5.1. The analysis of unit 5.1 in terms of critical thinking and problem-

solving skills in writing skills 

In this unit, students are expected to take a global perspective on poverty, exploring 

its causes and effects to end it. As demonstrated in Table 4.45. , all of the activities 

support the CT and PS skills, and the example taken from the English B Coursebook 

accords with item 14 in Uluhan’s checklist (2019).  

Figure 4. 28. Critical Thinking & Problem-Solving Skills in Writing Activities in Unit 5.1 
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Adopted from “English B Coursebook” by Philpot, B., 2019, p. 236, 238. 

Cambridge University Press. 

Table 4. 45. Activities that Promote Critical Thinking and Problem-Solving Skills in 

Writing Skills in Unit 5.1 

Language Skills / Components Number of 

Activities 

Number of Activities promoting Critical Thinking 

and Problem Solving 

Ratio 

Reading focused 2 0 0.00% 

Listening focused 3 0 0.00% 

Speaking focused 11 11 100.00% 

Writing focused 5 5 100.00% 

Grammar focused 3 0 0.00% 

Vocabulary focused 4 0 0.00% 

Open-based - implicit act. 3 3 100.00% 

Total Language Skills / 

Components 31 19 61.29% 

4.2.2.5.2. The analysis of unit 5.2 in terms of critical thinking and problem-

solving skills in writing skills 

Climate change is the subject matter of this unit, which comprises four writing 

activities. Additionally, the activities listed in the table below demonstrate that only one 

activity (75%) does not promote critical thinking skills, while the rest do. The activity in 

unit 5.2 corresponds with item 5 in Uluhan’s checklist (2019). 

Figure 4. 29. Critical Thinking & Problem-Solving Skills in Writing Activities in Unit 5.2 
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Adopted from “English B Coursebook” by Philpot, B., 2019, p. 253. Cambridge 

University Press. 

Table 4. 46. Activities that Promote Critical Thinking and Problem-Solving Skills in 

Writing Skills in Unit 5.2 

Language Skills / 

Components 

Number of 

Activities  

Number of Activities promoting Critical 

Thinking and Problem Solving 

Ratio  

Reading focused 4 2 50.00% 

Listening focused 3 2 66.67% 

Speaking focused 10 10 100.00% 

Writing focused 4 3 75.00% 

Grammar focused 1 0 0.00% 

Vocabulary focused 0 0 0.00% 

Open-based - implicit act.  1 1 100.00% 

Total Language Skills / 

Components 23 18 78.26% 

4.2.2.5.3. The analysis of unit 5.3 in terms of critical thinking and problem-

solving skills in writing skills 

In this unit, students are expected to explore ideas about how people ought to be 

governed with an emphasis on how resources and power should be shared with equal 

opportunity for all.  exploring its causes and effects to end it. As demonstrated in Table 

4.47. , there are two activities, and they both contribute to the development of the CT and 

PS abilities, and the example taken from the English B Coursebook fits in item 12 in 

Uluhan’s checklist (2019). 

Figure 4. 30. Critical Thinking & Problem-Solving Skills in Writing Activities in Unit 5.3 
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Adopted from “English B Coursebook” by Philpot, B., 2019, p. 269. Cambridge 

University Press. 

Table 4. 47. Activities that Promote Critical Thinking and Problem-Solving Skills in 

Writing Skills in Unit 5.3 

Language Skills / 

Components 

Number of 

Activities  

Number of Activities promoting Critical 

Thinking and Problem Solving 

Ratio  

Reading focused 3 3 100.00% 

Listening focused 2 1 50.00% 

Speaking focused 8 8 100.00% 

Writing focused 2 2 100.00% 

Grammar focused 2 0 0.00% 

Vocabulary focused 2 0 0.00% 

Open-based - implicit act.  0 0 0.00% 

Total Language Skills / 

Components 19 14 73.68% 
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CHAPTER 5 

DISCUSSION 

5.1. Findings  

This chapter provides the analysis and discussion of the results provided in the 

current study.  The findings are discussed in terms of the critical-thinking skills aspect by 

using a coursebook evaluation checklist. It was stated in the previous chapters that the 

current study aimed to explore to what extent the materials in productive skills in the 

English B Coursebook support critical-thinking skills. In pursuit of this aim, first materials 

were thoroughly examined, classified based on their language proficiency, and 

subsequently assessed via Delphi Report by Facione, P. A. (1989) to ascertain whether 

they fostered CT and PS skills. Second, the activities in the coursebook were rescanned 

and categorized under the title of “Learning and innovation skills: Critical Thinking and 

Problem-Solving Skills” in Uluhan’s checklist (2019). In order to construct the study, three 

main queries were developed. The first question was asked to shed light on to what extent 

speaking skills include critical thinking skills in the English B Coursebook. The second 

question aimed to explore the extent to which writing skills support critical thinking skills 

in the English B Coursebook. The purpose of the third inquiry was to ascertain the degree 

of which speaking and writing skills are implemented within the English B Coursebook. 

The results of a survey of seven English instructors conducted at the conclusion of the 

study to determine whether the materials in the book supported CT and PS skills were 

appended to the conclusion of this study. 

5.1.1. To what extent do speaking skills include critical thinking skills in the 

English B Coursebook? 

Communication is essential for success in any field in today's globalized society. 

Language serves as a means of communication. Furthermore, individuals are unable to 

accomplish their purposes, objectives, and goals without utilizing appropriate language for 

communication. Therefore, a universal language is necessary to connect with people 

internationally. English is widely used worldwide and acts as a universal language for 
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communication across numerous disciplines and countries. Speaking is a skill that could be 

used to evaluate students the most in real-world scenarios. In order for students to become 

better speakers and perform successfully in daily circumstances, the modern world requires 

that they have 21
st
 century skills.  

The primary objective of this study was to determine the extent to which speaking 

skills encompass critical thinking abilities in the English B Coursebook. An examination 

was conducted on every material contained in the English B Coursebook in order to 

determine which language skills were focused on. Each resource was scanned and then 

assessed using the Delphi Report (Appendix 1) by APA-Facione, P. A. (1989) to see if 

they were considered to have critical thinking and problem-solving skills. The speaking-

focused resources were grouped and then assessed to determine a suitable category using a 

Coursebook Evaluation Criteria of Uluhan (2019). 

Analyzes regarding the extent to which the materials in the book support CT and PS 

skills indicated that the speaking skill-focused materials of the textbook attain 100% 

success. In other words, 133 of the 363 standard level activities in the book are speaking 

focus materials, and all of them have been shown to support CT and Ps skills. The graph 

below illustrates the number of activities and the activities that enhance Critical Thinking 

and Problem-Solving skills for speaking skills per unit.  

Figure 5. 1. Speaking Skills-focused Activities  
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5.1.2. To what extent do writing skills include critical thinking skills in the 

English B Coursebook? 

In English Language Teaching (ELT), educators are focusing on developing 21
st
-

century skills to prepare students for success in the fast-changing modern world. In 

accordance with the educational objectives established by esteemed frameworks such as 

the International Baccalaureate (IB), the incorporation of 21
st
-century skills has assumed a 

substantially critical role. The IB educational philosophy focuses on developing abilities 

like communication, critical thinking, cooperation, and creativity, which are essential for 

21
st
-century competences. Educators could provide a comprehensive learning experience 

by integrating these skills into writing classes, which will improve linguistic abilities and 

better prepare students for the problems of the modern world. Aligning with the IB method 

promises that ELT offers more than just language learning, delivering a well-rounded 

education that prepares students with the different abilities necessary for success in 

numerous global settings (IBO, 2014). 

Writing skills are essential for successful communication and critical thinking. 

Anderson and Krathwohl (2001) state that writing functions as a tool for expressing 

thoughts and also plays a role in improving advanced thinking skills. It is crucial to 

incorporate 21
st
-century abilities like innovation, collaboration, and digital literacy into 

writing instruction in order to prepare students for the challenges of modern society 

(Partnership for 21
st
 Century skills, 2007). This combination creates a setting where 

students participate in genuine, real-life writing assignments, enhancing both language 

abilities and the cultivation of transferable skills crucial for success in all areas of life. 

Embracing an integrated approach as educators means that language learning goes beyond 

only linguistic skills, enabling students to handle the challenges of the 21
st
 century (P21, 

2019). 

An additional principal aim of this research was to ascertain the degree to which 

critical thinking abilities are integrated into writing skills as described in the English B 

Coursebook. Each chapter of the English B Coursebook was subjected to an examination to 

ascertain which language skills were emphasized. An evaluation of each resource was 

conducted utilizing the Delphi Report by Facione, P. A. (1989) in order to ascertain 

whether or not it possessed critical thinking and problem-solving skills. Coursebook 
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Evaluation Criteria of Uluhan (2019) was utilized to classify the writing-focused resources 

into appropriate categories after they were categorized. 

The findings from analyses about the extent to which the coursebook's materials 

facilitate CT and PS skills revealed that the writing skill-oriented materials achieve a 

successful rate of 87.23%. That is to say, out of the 363 activities included in the book, 47 

are designated as writing focus materials. Moreover, it has been demonstrated that 41 of 

these activities support CT and Ps skills.  

The graphic below illustrates the number of activities and the activities that promote 

Critical Thinking and Problem-Solving Skills for writing skills per unit.  

Figure 5. 2. Writing Skills-focused Activities 
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speaking and writing skills? 

The English B Coursebook consists of 5 chapters providing a detailed review of the 
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the coursebook. Thus, speaking skills comprise the majority of activity in each unit. The 
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construction of language abilities in each element comprising the initial five chapters is as 

follows. Each unit starts with “Getting started” title, and it activates any knowledge 

students already have of a particular subject. “Watch and Listen” section presents activities 

through video and audio recordings to help students’ receptive skills. Productive and 

interactive skills are enhanced through text handling tasks in the “Exploring texts” section 

in each course. A selection of terms and phrases from the text in each unit has been taken 

to produce a part on language features, specifically focusing on form and meaning in the 

course. Students are required to enhance their productive skills in the “Writing and 

discussion” parts of each course. Students are responsible for improving their productive 

abilities for the discussion part, which promotes interaction with their teacher and peers.  

Figure 5. 3. Division of Language Skills / Components by Units 

 

 

The table above demonstrates how the language skills / components are divided 

among the units. As a result of the fact that this research is exclusively regarding the 

separation of productive skills, the analysis that follows will illustrate how the speaking 
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Unit 3.3 has the highest number of Speaking Skill activities, with a total of 12 tasks. 

Units 4.3 and 5.1 have the second-highest number of speaking skill activities, each with 11 

exercises. Unit 5.2 contains 10 speaking tasks, whereas Units 1.1, 3.2, and 4.2 each have 9 

speaking tasks. Consistency is shown in the subsequent units, each including 8 speaking 

tasks in units 1.2, 1.3, 2.1, 2.3, 3.1, and 4.1. Unit 2.2 contains just 6 speaking-focused 

tasks, the lowest number of activities in the unit. 

Unit 4.2 contains the highest number of writing skill tasks, with 6 activities. Unit 5.1 

contains the second-highest number of writing skill assignments, in total 5 activities. There 

are 4 writing tasks in Units 1.1, 3.2, 3.3, and 5.2, additionally 3 writing tasks in Units 2.1, 

2.3, and 4.1. Each of the remaining units has 2 activities. Unit 2.2 contains the least 

number of activities, with only 1 focusing on writing. 
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CHAPTER 6 

CONCLUSION 

6.1. Summary of the Results  

The study's goal is to discover out the extent to which the critical thinking and 

problem-solving skills in the English B Coursebook by Cambridge University Press 

support the 4C skills (critical thinking and problem-solving, communication, collaboration, 

and creativity) that are component of the IB program's principles. This study explored the 

significance of using critical thinking strategies in IB courses on enhancing students' 

language skills. The qualitative technique was employed to assess the English B 

Coursebook's support for critical thinking (CT) and problem-solving (PS) abilities in 

productive tasks. The activities in the book were first scanned and sorted according to their 

linguistic proficiency. The activities in the coursebook were rescanned and selected 

activities were grouped under the heading “Learning and Innovation Skills: Critical 

Thinking and Problem-Solving Skills” in Uluhan’s checklist (2019). To facilitate the 

design of the research, three primary research questions were created. The initial research 

aimed to explore the degree to which speaking skills encompass critical thinking skills in 

the English B Coursebook. The purpose of the second question in the English B 

Coursebook was to investigate the degree to which writing skills foster critical thinking 

skills. The purpose of the third investigation was to determine the extent to which speaking 

and writing skills are incorporated into the English B Coursebook. A supplement to the 

conclusion of this study included the results of a survey of seven English instructors that 

was performed at its conclusion to ascertain whether the materials in the book provided 

support for CT and PS skills.  

There is a total of 363 (standard level) activities in the English B Coursebook. 

Looking at all the units in the book, there are 10 activities that do not focus on a clear 

language skill, as the instructions do not clearly state whether they mainly focus on one 

skill. Those can be covered in the lesson according to the flow of the lesson and its 

dynamics. Out of these 10 tasks, 5 are reinforced by CT and PS skills.  
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The sub-skills in the book (Vocabulary and Grammar) are the least included skills in 

the coursebook (Grammar: 39 out of 363 activities, which is 10.74%; Vocabulary: 41 out 

of 363 activities, which is 11.29%). Out of the 39 grammar tasks in the book, only 4 are 

specifically designed to enhance critical thinking (CT) and problem-solving (PS) skills. 

The other activities do not focus on promoting critical thinking skills. In respect to 

vocabulary skill, just 4 of the 41 vocabulary activities provided in the book are designed 

for enhancing CT and PS skills, while the remaining exercises are not intended to foster 

critical thinking. 

The third most covered skill in the coursebook is listening skills. There are 46 

listening practices out of 363 activities, which is 12.67%. Of the 46 activities, 21 are 

designed to boost CT and PS skills. This is nearly half of the total number of listening 

exercises. 

The forth most covered language skills in the coursebook are writing and reading 

skills. Out of the total of 363 activities, 47 activities (12.94%) are focused on reading 

skills, while an equal number of 47 activities (12.94%) are focused on writing skills. 

Regarding the reading skill, which is a receptive skill, there are 47 activities, and 16 of 

these tasks support the CT and PS skills. Out of the 47 activities in the writing skill, one of 

the productive skills, 41 of them enhance critical thinking (CT) and problem-solving (PS) 

skills, which is a strong result. 

The skill that is mentioned the most predominantly in the coursebook is speaking 

skill, which represents 36.63% of the total. There is a total of 133 exercises related to the 

speaking skills, and these 133 tasks specifically target critical thinking (CT) and problem-

solving (PS) skills. This is the only language skill for which all tasks are designed to 

enhance CT and PS skills.  

Upon an overall assessment of the coursebook, it appears to be a comprehensive 

guide focused on enhancing communication skills, as it claims to be. By analyzing the 

question distribution throughout the coursebook, it becomes evident that the skills have 

been distributed in a nearly equal ratio. Furthermore, it has been observed that out of the 

363 tasks at the standard level in the coursebook, 224 of them promote critical thinking 

(CT) and problem-solving (PS) skills. This signifies an exceptionally satisfactory rate of 

accomplishment. Item 7, “Making Judgments and Decisions,” of Uluhan's (2019) checklist 

is satisfactorily encountered by this assignment (61.71%).  
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6.2. Recommendations for Further Studies 

The main goal of this study is to gauge the efficiency of a textbook with regard to the 

development of the 4Cs. Future research may, nevertheless, incorporate both qualitative 

and quantitative methods. Furthermore, this study specifically concentrated on the 

development of Critical Thinking and Problem-Solving Skill, which is the integral 

component of 21
st 

century skills. Further studies might involve the topics of Collaboration, 

Communication, and Creativity. This research solely analyzes the content of the 

production skills of the standard level in the IB coursebook, while excluding the receptive 

skills and high level along with literature activities. It is important to note that other studies 

may contain these items.  

In addition, the study had a limited sample size of only seven individuals from 

Ankara, Turkey, which means that the findings cannot be applied to a larger population. If 

the goal is to gain more conclusive data on 21
st 

century learning and inventive abilities, 

researchers may choose to undertake a larger-scale study with people from throughout the 

country. Scholars are generally very interested by the investigation of teaching and 

learning in the twenty-first century. This study aims to enhance our understanding of the 

attributes that a top-notch coursebook requires in order to effectively promote 21
st 

century 

learning and innovation skills. 

6.3. Further Implications 

The research on 21
st
-century skills beneath the International Baccalaureate (IB) 

program has important implications for both educators and policymakers in terms of 

teaching methods and practices. This highlights the significance of developing skills like as 

critical thinking, communication, collaboration, and creativity to equip learners for 

accomplishment in a progressively dynamic and pertaining world. The results indicate that 

the IB curriculum functions as a strong structure for cultivating these essential skills, 

offering chances for multidisciplinary learning, investigation-oriented methods, and a 

global perspective. These insights could be utilized by educators to improve their teaching 

methods, curriculum development, and assessment approaches in order to better meet the 

requirements of the 21
st
 century.  
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Moreover, the study emphasizes the necessity for continuous research to further 

investigate particular elements of 21
st
-century skills development within the IB framework. 

This includes examining the efficiency of different styles of instruction, the influence of 

technology integration, and the contribution of cultural diversity in improving learning 

results. Future research attempts will enhance our understanding of how to effectively 

educate students for success in the continuously changing global environment. 

In order to further develop our comprehension of 21
st
-century skills with respect to 

the International Baccalaureate (IB) curriculum, future studies might concentrate on 

several aspects of educational practice. A potential area of study in curriculum 

development could involve the study of the correlation between International 

Baccalaureate (IB) syllabus requirements and the acquisition of certain 21
st
-century skills.  

This research would aim to identify methods for effectively incorporating these skills 

into subject-specific curricula. Research on instructional techniques might explore 

successful pedagogical methods used in IB classes to foster the growth of critical thinking, 

creativity, collaboration, and communication skills in students. An assessment of teacher 

training programs might be conducted to determine the optimum methods of professional 

development for equipping educators with the necessary skills to promote 21
st
-century skill 

development within the International Baccalaureate (IB) framework. An assessment and 

evaluation study might explore novel approaches to measuring and evaluating these skills, 

such as employing performance-based assessments, portfolios, and rubrics specifically 

designed to align with the objectives of the IB curriculum. In addition, further study on 

technology integration might investigate the ways in which digital tools and platforms can 

improve IB education and promote the growth of technical literacy in students. Ultimately, 

inquiries into lifetime learning should scrutinize the enduring effects of IB education on 

students' capacity to adjust, acquire learning autonomously, and prosper in a constantly 

developing global society. Future research can provide useful insights for curriculum 

design, methods for instruction, teacher training, assessment techniques, technological 

integration, and the development of lifelong learning skills within the IB program by 

focusing on these areas of study. 
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