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İlkokul İngilizce Öğretmenlerinin Duygusal Zekası ve Sınıf 
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2022 

 

Bir sınıfı kontrol etmeye çalışmak eğitmenleri en çok uğraştıran şeylerden biridir.  Bir 

öğretmenin sınıf yönetimini etkileyen çeşitli etmenler olabilir. Diğer birçok etkenin yanı sıra, 

bir öğretmenin kişilik özelliklerinin de yönetim becerileri üzerinde etkisi olabilir. 

Eğitmenleri sınıftaki performansları açısından onları diğerlerinden ayıran bir kişilik özelliği 

de duygusal zekalarıdır (EQ). Bu çalışma, İngilizce öğretmenlerinin duygusal zekası (EQ) 

ile sınıf yönetimi arasındaki ilişkiyi incelemektedir. Bu çalışmada nicel araştırma yöntemi 

kullanılmıştır. Bu araştırmanın katılımcıları Ankara ili Çankaya ilçesindeki özel ilkokullarda 

görev yapan 93 İngilizce öğretmenidir. Veri toplamak için Özellikli Duygusal Zeka Anketi 

(TEIQue) ve Davranış ve Öğretim Yönetimi Ölçeği (BIMS) kullanılmıştır. Bulgular, EFL 

öğretmenlerinin duygusal zekaları ile sınıf yönetimi arasında istatistiksel olarak anlamlı bir 

ilişki olduğunu göstermektedir. Bu incelemenin sonunda, ek araştırmalar için önerilerde 

bulunulmuştur. 

 

Anahtar Sözcükler: Duygusal Zeka, Sınıf Yönetimi 
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ABSTRACT 

 

 

Fatıma Büşra BARDAK 

 

Exploring the Relationship Between Primary School EFL Teacher’s 

Emotional Intelligence and Their Classroom Management 

 

Baskent University Institute of Educational Sciences 

Department of Foreign Languages 

Master in English Language Teaching 

 

2022 

 

One of the things that instructors struggle with the most is trying to control a classroom. The 

management of a teacher's classroom can be influenced by a variety of things. Along with 

many other aspects, a teacher's personality may have an impact on their management skills. 

One personality feature that may set apart instructors in terms of their performances in the 

classroom is their emotional intelligence (EQ). This study investigates the relationship 

between EFL teachers’ emotional intelligence (EQ) and their classroom management. 

Quantitative research method was used in this study. Participants of this study are 93 EFL 

teachers who work in private primary schools in Cankaya, Ankara, Turkey. Trait Emotional 

Intelligence Questionnaire (TEIQue) and Behavior and Instructional Management Scale 

(BIMS) have been used to collect data. The findings show a statistically significant 

correlation between the emotional intelligence of EFL teachers and their classroom 

management. At the conclusion of this investigation, recommendations for additional 

research were made. 

 

Keywords: Emotional Intelligence, Classroom Management 
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1. INTRODUCTION 

 

 

The subject of the study is to examine the relationship between the trait emotional 

intelligence of EFL teachers and their classroom management at a private school in Turkey. 

The background of the study, the problem statement, the purpose of the study including 

research questions, the significance of the study, the limitations of the research, and 

definitions of key terminology are all included in the study's introductory section. 

 

1.1. The Background of the Study 

A universal problem in any class throughout the world is classroom discipline and 

students’ misbehavior. Effective learning cannot be expected to happen in a class which is 

full of distractions. One of the most important roles of a teacher is to create a distraction-free 

classroom environment in which pupils can learn more effectively. Most distractions occur 

as a result of students' undesirable behavior, so teachers are expected to control such 

behavior. According to Wong (2009), both students and teachers suffer because they distract 

both teachers and students in classrooms where undesirable behaviors occur (p.14). As a 

result of this, neither teachers can reach their goals in teaching nor students can learn 

effectively. Wong (2009, p.16) mentioned in his book ‘the first days of school’ that in a 

study which lasted for 50 years, three researches; Wang et al (1993) identified 28 factors that 

affect student learning and placed those factors in a rank. Classroom management was 

discovered to be the most critical factor determining learning outcomes. In a properly-

managed classroom, students' academic results, as well as their behavioral and emotional 

performances, could all be enhanced (Wang et al.,1993). 

To Delceva (2014), teachers are the key to the teaching process, responsible for 

creating a positive school atmosphere. She also states that with a healthy educational 

environment and mutual trust between teachers and students, it is simple to overcome all 

challenges. Despite decades of teaching innovations and advances, it has been proved that 

the value of a great teacher is the only factor that enhances student achievement (Wong, 

2009). Students have more than one teacher and they may behave differently in each 

teacher's lesson. This raises the question of why some students have more self-control in 

some classrooms while others have less, and why certain teachers make less office reports 

than others (Peterson, 2007). Each teacher may have a different impact on the same 
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classroom. One of the factors that causes this may be teachers’ ability to control their 

feelings. 

Emotional Intelligence (EI) is the ability to keep track of one's own and other people's 

feelings and thoughts (Mayer and Salovey, 1990). It has been suggested by Goleman (1995), 

Bar-On (1997), and Mayer et al. (1999) that emotional intelligence is a crucial factor in 

influencing students' problem behaviours at school. For Hargreaves (1998), teaching is an 

emotional performance that activates and states teachers' thoughts and, if not, impacts the 

feelings and behaviours of those with whom teachers interact and shape connections (p. 838). 

However, little research has been done to determine what emotional intelligence (EI) 

in the classroom seems like, how it is connected to lowering disruption and misbehavior, or 

whether EI can be developed in teachers. As a result, more understanding about EI and how 

it pertains to classroom management is required. 

 

1.2. Statement of the Problem 

Teachers face a lot of problems in the classroom, including too much labor, 

indiscipline, problematic school relationships, parental expectations, and societal criticism 

(Okeke & Dlamini, 2013). They use many techniques to overcome these problems. These 

techniques are known as classroom management. Teachers have various tasks in the 

classroom, but one of the most important is that of classroom manager, because efficient 

learning and teaching necessitates a well-managed classroom (Marzano & Marzano, 2003). 

Building a strong classroom community, on the other hand, involves effort, attention, 

planning, and a methodical and consistent approach, which does not occur naturally in most 

classroom setting (Berenji & Ghafoori, 2015). 

EI is one of the characteristics that influences behavior management in the teaching, 

according to Goleman (2010), BarOn (1997), and Mayer, Caruso, and Salovey (1999). EI 

includes three skills; emotional awareness, the ability to manage emotions, and also affecting 

others by calming them or cheering them up. There are several models of EI. The most 

popular models are ability EI, trait EI and mixed models of EI.  Trait emotional intelligence, 

as defined by Petrides et al. (2016), is a broad component of the emotional aspects of the 

human personality that reflects how individuals are able to express their own emotional and 

social abilities. According to Nizielski et al teachers with high EI develop positive personal 

interactions with students and are attentive to their interests (2012). Teachers with greater 

EI scores cope with negative situations quite competently and are more willing to look for 

practical solutions (Perry & Ball, 2007); additionally, teachers' favorable self-assessment in 
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EI is associated with perceived efficiency in reacting to pupils and controlling the classroom 

(Perry & Ball, 2007).  

There are many factors affecting teachers’ classroom management skills (i.e., Di Fabio 

and Kenny, 2012). Despite all the external factors, teachers as human beings may also be 

affected by their feelings. According to Rust (2014), teachers who are more emotionally 

capable of understanding the needs of their students can have more control over their 

students and classroom environment, thereby increasing student achievement. In a related 

study made by Moafian and Ghanizadeh (2009) the emotional intelligence of Iranian EFL 

teachers were evaluated to find out its relationship with their self-efficacy in English 

Classrooms. 89 EFL teachers from different Mashhad Foreign Language classrooms were 

given the 'Teachers' Sense of Efficacy Scale and the 'Emotional Intelligence Questionnaire.' 

Researchers found that teachers' self-efficacy and emotional maturity were tightly linked in 

the study. This study revealed that teachers who were conscious of their emotions, 

interpersonal interactions, and problem-solving abilities were more likely to feel confident 

in their abilities.  Unregulated feelings may be one of the factors that causes classroom 

management problems or prevents solving those problems. In order to find that out, this 

study focuses on identifying the relationship of teachers` EI with their classroom 

management.  Despite rapid spread of the recent interest in EFL teachers` emotional 

intelligence and their classroom management strategies, very little research has been done 

to study the link between these two teacher constructs in the context of English language 

teaching and learning. The classroom management and EI levels of primary school EFL 

teachers will be examined in this study.  

 

1.3. Purpose of the Study 

No matter how effective a teacher's techniques, materials, lesson plans or background 

knowledge may be, teaching in that classroom will not be possible without good classroom 

management. This means that every teacher should develop their classroom management 

skills. Teachers are human beings, so like any other profession, their emotions can have an 

impact on their work. This study was done in order to find out if teachers’ feelings and their 

ability to manage their emotions are some of the aspects which effect their classroom 

management skills. The study's intention is to see if there's a link between EFL teachers' 

emotional intelligence and classroom management. 
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1.3.1. Research questions 

The following are the research questions: 

1. Do EFL Teachers’ demographic features (age, gender, last graduation of school, 

professional experience) have any impact on their classroom management (behavior and 

instructional management skills)? 

2. Is there any correlation between EFL teachers’ EI (Well Being, Self Control, 

Emotionality, Sociobility) and behavior management ability? 

3. Is there any correlation between EFL teachers’ EI (Well Being, Self Control, 

Emotionality, Sociobility) and instructional management ability?  

 

1.4. The Significance of the Study 

In recent years a well-managed classroom has been seen as an inevitable part of 

education. Numerous variables impact classroom management; however, the role of a 

teacher is regarded to be the most significant factor. Nevertheless, a variety of factors are 

affecting teachers' performance. One of the variables may be the teacher’s emotions, as 

emotions affect every aspect of people's lives. Bar-On (2007) claims that emotionally 

intelligent people are more successful in many aspects of life when compared to individuals 

who are less emotionally intelligent than them. Teachers' classroom management skills may 

be hindered if teachers have low emotional intelligence. 

According to a number of studies, people can improve their own emotional intelligence 

(Chang, 2008). Hence, if emotional intelligence is an aspect of good classroom management 

skills then, it is expected that findings of this study will raise awareness on teachers’ 

emotional intelligence to improve their classroom management. Teachers who are aware of 

their own emotional intelligence and how it affects classroom management can seek to 

enhance it. Moreover, the results of this research are expected to be beneficial to the context 

of formal English language teaching and also studies about teachers` EQ will be an integral 

part of teacher education programs and education departments of universities. 

 

1.5. Limitations of the Study 

There are several limitations in this study that must be acknowledged. 

1. This study has been designed as a quantitative research study. In data collection, a 

questionnaire to measure EI and a checklist to evaluate teachers’ classroom management 

were used to find the relationship between EFL teachers’ Emotional Intelligence and their 

classroom management. Since the case study method was used in this study, it was carried 
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out only with English teachers of a primary school. Therefore, the study is limited to the 

findings to be obtained with these two measurement tools. 

2. Due to the spread of COVID-19, the hybrid education system was used, which 

caused extra technical difficulties for teachers than usual and also this situation made it 

difficult to reach the participants of this study. 

3. It was intended to employ the classroom management observation approach to 

gather data, however due to restrictions of COVID-19, internet surveys were used instead. 

 

1.6. Definitions of Key Terms 

Classroom Management: According to Arends (1997) “classroom management is the 

ways teachers organize and structure their classrooms for the purpose of maximizing student 

cooperation and engagement and minimizing disruptive behavior” (p. 285). 

Trait Emotional Intelligence: The ability to notice, analyze, and apply emotional 

information is known as trait emotional intelligence (trait EI), which is a collection of self-

perceived, emotion-related skills (Sevdalis et al., 2007; Petrides, 2010). According to 

Petrides et al. (2016), “trait EI refers to how people perceive their own emotional and social 

effectiveness and represents a comprehensive dimension of the affective aspects of 

personality”. 
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2. LITERATURE REVIEW 

 

 

This chapter includes two sections in accordance with the purpose of investigating the 

classroom management approaches and trait emotional intelligence of EFL teachers. The 

first part consists of the definition, models, and measurement of Emotional Intelligence. In 

the second part background information about classroom management, its history, and 

definitions of classroom management are presented.  

 

2.1. Emotional Intelligence 

Intelligence is one’s ability to interact successfully with one’s surroundings. Up to 20th 

century, IQ was the most popular way to refer to intelligence. According to Gardner, 

intelligence is a skill that can be developed. He suggested multiple intelligence theory and 

according to that individuals have many competencies; one of these competences is 

emotional intelligence (Gardner, 1983). The term “Emotional Intelligence – EI” or 

“Emotional Quotient – EQ” was first used by Mayer and Salovey (1990). Goleman (1996) 

specified five dimensions of emotional intelligence in his works in accordance with Mayer 

and Salovery's concepts;  

• Self-awareness is recognizing one’s own feelings and understand how they 

affect others. 

• Self-regulation means knowing one’s own feelings and being able to manage 

these emotions. 

• Social skills are being a good team member, a good listener, trustworthy, 

confident communicator, great leader and resolving conflicts. 

• Empathy means being aware of other’s feelings.  

• Motivation refers to setting goals and managing consistently towards these 

goals. 

Emotional intelligence involves regulation of emotions so individuals who have high 

EQ are expected to have high performance as a result of positive thinking and also increase 

one’s performance by their ability to get rid of negative feelings (Unal and Onal, 2015). 

Emotionally Intelligent people are aware of their own and others’ feelings, they can manage 

their negative feelings and also affect others, they have social skills and they can motivate 

themselves and ones around them. Therefore EI has an impact on every aspects of human 
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life. However, the word "ability" emphasizes the second type of EI, which primarily existed 

in the realm of cognition. 

 

2.1.1. History of emotional intelligence 

EI has been recently started to be popular, however, it is not a new concept. It was 

mentioned by Edward Thorndike, who introduced the new concept named social intelligence 

in 1930s (Barrios, 2016).  Gardner, in 1983, introduced the multiple intelligence theory 

where he suggested that all people have different kinds of intelligences. According to this 

theory, two of the intelligence types are intrapersonal (emotional) and interpersonal (social) 

intelligences. He notes that interpersonal intelligence is a person’s capacity to understand 

the intentions, motivations, and desires of other people and consequently to work effectively 

with others, while intrapersonal intelligence involves the capacity to understand oneself, 

one’s own desires, fears, capacities and use this information effectively to regulate one’s 

own life (Gardner, 1999).  After Goleman’s book the term EI became popular and he has 

defined the term EI as group of skills and characteristics that affect a person’s performance 

(Goleman, 1995). Peter Salovey and John Mayer have defined EI as the ability to monitor 

one’s own feelings and emotions and later use them to guide their decisions.  According to 

Colman (2008) EI is the ability to recognize one's own and others' emotions to distinguish 

the different feelings and to label them accurately, to use this information to guide their 

thinking and behavior patterns, and to designate their emotions to adapt to the environment. 

Rahim (2016) has defined the social intelligence as an ability to effectively interact with the 

environment. 

 

2.1.2. Models of emotional intelligence   

Emotional Intelligence was defined in many ways. After decades of research, analysis 

and scientific investigarions, researchers came up with different models of EI. 

Understanding the history of EI and its various aspects will be enhanced by studying these 

models. The Ability Model of Emotional Intelligence, Trait Emotional Intelligence Model, 

and Mixed Models of Emotional Intelligence, including The Bar-On Model of Emotional-

Social Intelligence and The Goleman Model of Emotional Intelligence, will be presented as 

some of the proposed models of emotional intelligence. Trait Emotional Intelligence will be 

used in this study.  

 

 



8 

Ability Model of Emotional Intelligence 

As stated before, the term “emotional intelligence” was first used by Peter Salovey and 

John Mayer in 1990 (Salovey and Mayer, 1990). Their theory consists of some basic 

concepts in the field of emotion and intelligence. According to their theory, intelligence has 

the ability to make abstract reasoning. Mayer and Salovey (1997) defined emotional 

intelligence as the capacity to understand emotions in order to enhance thought. EI was 

defined by Mayer and Salovey as;  

Emotional intelligence involves the ability to perceive accurately, appraise, and 

express emotion; the ability to access and/or generate feelings when they 

facilitate thought; the ability to understand emotion and emotional knowledge; 

and the ability to regulate emotions to promote emotional and intellectual growth 

(Mayer & Salovey, 1997, p.33). 

According to Mayer and Salovey (1997) and Mayer, Salovey, and Caruso (2000), EI 

means the ability to recognize and state emotions, assimilate emotions in thinking, interpret 

and speculate with emotions, and control emotions in one's own and others. Mayer, Caruso, 

and Salovey define EI as: 

Emotional intelligence refers to an ability to recognize the meanings of emotion 

and their relationships and to reason and problem-solve on the basis of them. 

Emotional intelligence is involved in the capacity to perceive emotions, 

assimilate emotion-related feelings, understand the information of those 

emotions, and manage them (Mayer, Salovey and Caruso, 2000, p.267). 

EI provides individuals with a set of capabilities such as being aware of one’s feelings 

and being able to know how to manage and regulate these emotions. These people are willing 

to come to a common understanding with others. They can handle any unexpected situation. 

There are two possible areas which EI includes: experiential and strategic. Strategic 

area refers to the capacity to interpret and control emotions without having a solid 

understanding of or experience with them. Experiential area refers to the ability to 

understand, respond to, and use emotional information without having a solid 

comprehension of it (Mayer et al., 2004). These areas are comprised of two branches, ranging 

from essential mental modes to complicated consolidation of emotion and cognition. 

"Emotional perception" is the first branch, which refers to being aware of feelings, 

expressing them, and suggesting that others do the same. The second domain is “emotional 

integration,” which is the ability to distinguish the feelings and examine the ones effecting 

their process of thinking.  Other domains exist as well, such as "Emotional understanding." 
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It refers to the capacity to identify more complex emotions, such as perceiving various 

emotions at once and interpreting how they are transmitted between one and the other. 

Another branch is “Emotional management” which refers to the ability to associate or 

disassociate with an emotion during a certain situation (Mayer and Salovey, 1997). The 

following Figure provides an overview of these four branches: emotional perception, 

emotional comprehension, emotional integration and emotional management. 

 

Figure 2.1. Mayer and Salovey’s Four-Branch Model of Emotional Intelligence 

 (Mayer and Salovey, 1997, p.3-37)  

Trait Emotional Intelligence  

Trait EI and ability EI are two different terms. Petrides and Furnham (2000) examined 

their difference in their study. According to Petrides, Furnham and Mavrovelli (2007), trait 

EI involves the characteristics of personality and includes various emotion-based 

arrangements and self-perceptions under self-report, nonetheless, the ability model of 

emotional intelligence (EI) incorporates cognitive talents, including emotional cognition., 

which should be assessed by maximum performance tests.  
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Trait EI is defined by Petrides and Furnham (2000) as a constellation that combines 

social and self-perception with the ability to recognize, manage and encourage emotional 

knowledge. According to Petrides et al. (2016), trait EI relates to how individuals assess 

their own emotional and social efficacy and is a comprehensive dimension of the emotional 

components of personality. The trait model of EI is about social manners and self-perceived 

abilities assessed by self-report whereas the model of ability is connected to current abilities 

reflected through performance-based parameters.  

Trait EI intelligence can be assessed by Trait Emotional Intelligence Questionnaire 

(TEIQue), which was formed by 15 facets. Petrides and Furnham (2001) defined them as 

adaptability, assertiveness, emotion expression, emotion management (others), emotion 

perception (self and others), emotion regulation, impulse control, relationship, self-esteem, 

self-motivation, social awareness, stress management, trait empathy, trait happiness, and 

trait optimism. These 15 facets are introduced under four components; well-being (i.e., self-

esteem, happiness, and optimism), self-control (i.e., stress management, and emotional 

control), emotionality (i.e., emotional perception and expression) and sociability (i.e., social 

awareness, emotional management, assertiveness, adaptability, and self-motivation) in the 

TEIQue survey. According to Petrides & Cooper (2010), TEIQue has better psychometric 

qualities than other EI measuring scales. 

 

 

Facets High scorers perceive themselves as… 

Adaptability “…eager to comply with new situations.” 

Assertiveness “…sincere, eager to defend their truths.” 

Emotion expression “…ability to communicate their emotions to others.” 

Emotion management (others) “…ability to influence others’emotions.” 

Emotion perception (self and 

others) 
“…be clear about one’s own and other’s emotions.” 

Emotion regulation “…ability to manage their fellings.” 

Impulse control “…controlling emotional state and incentives.” 

Relationships “…ability to make good relationships with others.” 

Self-esteem “…one who is successful and confident.” 

Self-motivation “…impossible to give up while facing difficulties.” 

Social awareness “…achieved networkers with good social skills.” 

Stress management “…ability to tolerate pressure and regulating stress.” 

Trait empathy “…ability to take someone else’s perspective.” 

Trait happiness “…joyful, pleased with her/his life.” 

Trait optimism  “…self-confident and full of life.” 

Table 2.1. The Adult Sampling Facets of Trait EI 

(Petrides, and Furnham, 2001) 
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Several studies have discovered a high correlation between trait EI and contentment at 

work (e.g., Di Fabio and Kenny, 2016; Di Fabio, 2017). According to Furnham and Petrides 

(2003), individuals with high EI scores are thought to be more connected to their feelings 

and can organize them to encourage fulfillment. They are more likely to perceive themselves 

as more efficient, have better relationships with others, feel happier and more engaged at 

work, and see everyday obstacles in a positive light (Petrides and Furnham, 2004; Brackett 

et al., 2009). 

Petrides and Furnham (2001) also mentioned that the expression 'trait' emphasizes that 

it not only has a complex relationship with personality dimensions, but it is also not a 

cognitive capacity. However, the word "ability" emphasizes the second type of EI, which 

primarily existed in the realm of cognition. These two different construct basicly 

differentiated from each other with the method they’re measured. Trait EI can be measured 

by one’s self-report (emotion related self perception), however, ability EI (congnitive-

emotional ability) is measured by maximum performance tests.  

  

The Bar-On Models of Emotional Intelligence 

Reuven Bar-On is the founder of the term Emotional Quotient (EQ) which describes 

and assesses emotional and social competencies. This model emphasizes the future 

performance and progress rather than focusing on the actual performance and progress. 

According to Bar-On, the theoretical framework for the Bar-On model can be traced back 

to the field's five foundations (2006). 

1. Early study by Darwin that emphasizes the value of emotional expression and the 

durability/adjustment of it, as well as the results of emotionally and socially 

competent behavior, 

2. Thorndike's unique approach to social intelligence and its implications for human 

behavior, 

3. Wechsler's argument for using non-intellectual variables to assess intelligence 

output, 

4. The idea of alexithymia (failure to convey one's feelings) as conceived by Sifneos, 

5. Psychological mindedness described by Appelbaum. 

 

Bar-on states (2006) that each of these improvements has affected the planning process 

of his model. To refer to both emotional and social intelligence, he used the term emotional-

social intelligence. He defines emotional-social intelligence as a collection of emotional and 
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social abilities, skills, and facilitators that impact how well we perceive and express 

ourselves, react to daily requests, and understand and identify others. After describing the 

term, he went on to define the advantages of being emotionally and socially intelligent, 

including knowing and explaining oneself, comprehending and communicating with others, 

and effortlessly adjusting to everyday needs, troubles, and pressures. All these advantages 

are based on two abilities; interpersonal and intrapersonal (Bar-On, 2006). On an 

intrapersonal basis, being emotionally and socially intelligent requires self-awareness, 

understanding one's strengths and weaknesses, and non-destructively sharing one's emotions 

and ideas. Being emotionally and socially intelligent on an interpersonal level necessitates 

being mindful of others' thoughts, feelings, and needs, as well as the ability to form and 

maintain constructive, productive, and reciprocatively satisfying relationships. 

To be able to measure emotional intelligence, Bar-On developed his scale, "the 

Emotional Quotient Inventory." He wants to determine people's capacity for performance in 

terms of meeting social needs and upholding the regulations (Bar-On, 2002).The inventory 

is a self-report scale of 133 items. Its aim is to determine five main abilities: adaptability, 

intrapersonal, stress management, interpersonal, and general mood (Bar-On, 1997). The 

questionnaire includes items that are linked to scales that are used to assess response validity 

using a 5-point Likert scale.  

“Self-actualization,” “independence,” “assertiveness,” “self-regard,” and “emotional 

self-awareness” are among the “intrapersonal” aspects, which are primarily concerned with 

self-awareness and self-expression. They regulate our ability to identify and appreciate our 

emotions and ourselves in general, as well as our strengths and weaknesses, and to 

communicate our emotions and ourselves in a nondestructive way. Individuals with high 

intrapersonal integrity have a higher degree of self-efficacy and are more comfortable 

expressing their emotions (Bar-On, 2003). 
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Table 2.2: The EQ-I Scales and What Do They Assess 

 

Scales Subscales EI Competencies and skills assessed by each scale 

Intrapersonal 

(Self-awareness and 

self-expression) 

Self regard 
“…to accurately perceive, understand and accept 

oneself.” 

Emotional Self-

Awareness 

“…to be aware of and understand one’s emotions and 

feelings.” 

Assertiveness 
“…to effectively and constructively express one’s 

feelings.” 

Independence 
“… to be self-reliant and free of emotions 

dependency on others.” 

Self-Actualizm 
“…to strive to achieve personal goals and actualize 

one’ potential.” 

Interpersonal (Socail 

awareness and 

interpersonal 

relationship) 

Empathy “…to be aware of and understand how others feel.” 

Social Responsibility 
“…to identify with one’s social group and cooperate 

with others.  

Interpersonal 

Relationship 

“…to establish mutually satisfying relationships and 

relate well with others.” 

Adaptability (Change 

management) 

Reality-Testing 
“…to objectively validate one’s feelings and thinking 

with external reality.” 

Flexibility 
“…to adapt and adjust one’s feelings and thinking to 

new situations.” 

Problem Solving 
“…to effectively solve problems of a personal and 

interpersonal naute.” 

Stress Management 

(Emotional 

management and 

regulation) 

Stress Tolerance 
“…to effectively and constructively manage 

emotions.” 

Impulse Control 
“…to effectively and constructively control 

emotions.” 

General Mood (Self-

motivation) 

Optimism  “…to be positive and look at the brighter side of life.” 

Happiness 
“…to feel content with oneself, others and life in 

general.” 

 (Bar-On, 2006) 

 

Goleman Model of Emotional Intelligence 

Goleman started studying this theory, based on Gardner's multiple intelligence theory, 

which was unable to explain function of emotions (Goleman, 1995). Goleman's mixed 

model, according to Bar-on and Parker (2000), contains both mental abilities and personal 

characteristics. Goleman's work provides information on interpersonal and intrapersonal 

intelligence, referencing Gardner. (Goleman, 1995, p.39). Interpersonal intelligence refers 

to the ability to comprehend and interact with other people effectively. It has an impact on 

people's working lives by assisting them in figuring out how to collaborate more effectively 

(Brackett, Mayer and Warner, 2004). Contrarily, intrapersonal intelligence refers to the 

capacity to comprehend one's inner feelings. Individuals with high levels of emotional 

intelligence know their own strengths and know how to regulate one’s own and also others’ 
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feeling. Knowing one's emotions (self-awareness), controlling emotions (self-regulation), 

motivating oneself, empathy (understanding emotions in others), and handling relationships 

are the five dimensions Goleman has defined (Goleman, 1995).   

The first dimension of emotional intelligence, that is self-awareness, according to 

Goleman, is the foundation of emotional intelligence. It stands for identifying emotions and 

developing a vocabulary for them, understanding how thoughts, feelings, and reactions are 

related, figuring out whether thoughts or feelings influence a choice, comprehending how 

other choices affect people, and applying these perspectives to other choices. Self-awareness 

also refers to how you see yourself, your strengths and weaknesses, and how you can see 

yourself more honestly and positively. Individuals who are more secure in their feelings, 

according to Goleman (1995), can easily manage their lives and have a clear understanding 

of how they feel about individual decisions. 

The second dimension is self-regulation, which is the most fundamental component. 

A person who possesses this ability is good at understanding emotions and the reasons for 

them, as well as developing new strategies for coping with negative emotions such as 

anxiety, frustration, and sadness, and responding appropriately to the current situation by 

controlling emotions. Self-regulators can calm themselves down, have a higher level of 

stress tolerance, and are better at managing their anger. They are less involved in conflicts 

and classroom disturbances, are better at expressing their frustration in more appropriate 

ways, and are not fighting. They can handle stress and have better feelings about both 

themselves and other people (Goleman, 1995). 

The third dimension of this model is motivation. A person who is good at this ability 

can be aware of what makes him/her motivated. These people can utilize emotional factors 

to achieve goals, enjoy learning process and perservere in the face of obstacles. These people 

like setting goals and achieving them (Goleman, 1995).  

The other dimension, empathy, is the ability to understand other people’s emotions and 

reactions. In order to be good at this dimension one has to be good at self-awareness. 

Goleman (1995) believed that in order to understand others, one must understand oneself. 

People with high empathy trait consider others when they are making a decision.  

The last dimension is social skills. This is the ability to pick up on jokes, sarcasm, 

customer service, maintaining friendships, and finding common ground with others. People 

who score high in the dimension of social skills are good at communication, time 

management, and they are good leaders or managers. They are also good at resolving 

difficult situations or conflicts.  
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Studies Related to Emotional Intelligence and Education 

According to Annual Review of Psychology (Mayer et al, 2008), emotional 

intelligence postiviely correlates with; better social realtions for children, better social 

relations for adults, positive personality traits (pleasant, socially skilled, emphatic), better 

academic achievement, better social dynamics at teaching, better social dynamics, better 

well-being (higher life satisfaction, lower insecurity or depression). 

Communication is one of the most important elements in foreign language classes. To 

increase communication, teachers create activities such as group work and pair work. To 

lead these studies teachers should have good competency skills. Morever, as Inam et al 

(2014) stated teachers that are emotionally intelligent care their pupils, foster a positive 

emotional climate in the classroom, which improves the learning environment for kids and 

makes teachers more effective in ensuring academic success. This means emotional 

intelligence has an impact of both teaching and learning process.   

According to a research conducted in Iran, there is a significant relationship between 

EFL teachers’ EI and their teaching efficacy (Moafian & Ghanizadeh, 2009). This study 

reveals that EI makes teachers feel more effective and successful in their job. Another study 

conducted by Gkonou and Mercer (2017) asserted that teachers’ age, gender and experience 

affect their level of EI, the study also showed that emotionally competent EFL teachers are 

more creative and they are able to make use of their prior knowledge while handling current 

problems. This feature may help teachers deal with management problems. 

 

2.2. Classroom Management 

Classroom management has become a widespread issue in teaching, and it has 

traditionally been a source of frustration for both new and experienced educators. Even 

though successful classroom management is a recent variation, Marzano (2003) “it is 

probably no exaggeration to say that classroom management has been a primary concern of 

teachers ever since there have been teachers in classrooms” (p.4).  

Teachers have long been concerned about managing student misbehavior because 

misbehaviors have harmed the learning environment (Shin & Koh, 2007). Controlling 

students and providing a disciplined setting are two of the most common concerns among 

teachers to create a positive learning environment. A well-managed classroom is without a 

doubt the most significant and also the most challenging component of teaching. According 

to Doyle (1980), one of the most important responsibilities of a teacher is to keep the 

classroom in order. Management activities assist in the creation and maintenance of 
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conditions conducive to successful and efficient instruction. According to Karip (2017), the 

student-teacher connection and communication, the classroom layout, student organization, 

and motivation are all elements that influence the classroom environment. The concept of 

classroom management involves minimizing obstacles for teachers, increasing student 

engagement in activities, effectively managing teaching time, and dealing with lesson 

objectives for efficiency and consistency of teaching (Erdoğan, 2008, p. 36). Today, 

classroom management is becoming a significant challenge for instructors in all 

departments. 

Changes in research views have influenced classroom management concepts at various 

stages since the 1960s (Evertson & Harris, 1999). According to Kounin (1970), effective 

classroom management includes maintaining consistency, smoothness, and continuity 

during lesson sessions, letting students know what behaviors are required of them at a given 

time, and varying and complexing the seatwork assigned to pupils. Classroom management 

skills, according to Brophy and Evertson (1976), are important in assessing teacher quality. 

They believe that management abilities are essential and fundamental and that a teacher with 

poor classroom management skills is unlikely to achieve anything (p. 27). According to 

Wang et al (1993), one of the most important parts of teacher quality is classroom 

management.  

In the past, classroom management and discipline were commonly confused. The 

focus of the management study was only giving reactions to students' misbehavior. However, 

some researchers, Evertson, Emmer, Sanford, and Clement (1983), disagreed with this belief 

and claimed that managing a classroom entails a lot more than just keeping pupils in line 

and minimizing disruptions (p. 173-188). Evertson and Weinson (2006) defined classroom 

management as “the actions teachers take to construct an environment to support and 

develop both academic and student bonding” (p.4). While defining the classroom 

management, student’s needs, feeling and emotions were started to be taken into 

consideration, too. According to Psunder (2005) in effectively managed classrooms teachers 

must build strong relationships with their students and adjust their teaching methods in 

response to the students’ replies. Classroom management should be distinguished from a 

disciplinary plan, according to Good and Brophy (2003), because it involves the instructors' 

views and values as they relate to discipline and how they interact with a variety of other 

inherent elements of the class structure. 
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2.2.1. Classroom management definitions 

The term "classroom management" refers to the process of creating an environment in 

which learners may study effectively. According to Duke (1976), classroom management is 

an essential part of teaching since it allows students to learn more effectively. According to 

Harmer (1983), how well the classroom is handled determines the efficiency of the educator 

and the learning processes. Cotton (1990) characterized effective classroom managers as 

teachers that maintain order in their classes, have minor student misbehavior, and spend 

much time on task. According to Wong and Wong (2009) classroom management is defined 

by teachers' capacity to maintain order, keep students involved in the learning process, and 

elicit student collaboration. 

It has been suggested that a well-managed classroom should do more than just create 

a distraction-free environment; it should also support learners in a variety of different ways. 

One of them is to raise students' motivation to foster a trustworthy environment. The other 

is the pupils' sense of responsibility, which empowers them and demonstrates how to 

improve their abilities. Rather than forcing students to behave in a certain form, teachers 

should give the opportunity to develop their individual learning also regulate their behavior 

in order to create a positive classroom environment. Karip (2017) claims that classroom 

management is a method for learners to increase their ability to sense their personal 

responsibility and assess themselves. Classroom management, according to Evertson and 

Weinstein (2006), is defined as steps educators follow to develop an atmosphere that 

nurtures both academic and social-emotional learning, as well as pupils' social and emotional 

development (p. 4). According to Henley (2010), managing a classroom is an important 

teaching skill where good educators reduce interruptions and establish learning settings that 

are conducive to students' intellectual and emotional development (p. 20).  

Teachers' most important task has long been thought to be effective classroom 

management. Teachers were advised to improve their skills to employ a variety of strategies 

to help their students. Classroom management, according to Stensmo (1995), includes the 

design of the class as an educational setting, teachers' management abilities, discipline, 

attention, grouping of pupils for specific activities and interactions, and student autonomy. 

Classroom management differs from a disciplinary plan in that it considers not just the 

teachers' views and ideals as they relate to discipline, but also how they interact with a variety 

of other underlying elements of the class' structure, according to Brophy and Good (2003). 

In its basic form, classroom management relates to teachers' activities and techniques for 

maintaining order in the classroom (Doyle, 1986). According to a study conducted by 
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Brophy (1996) with different types of pupils, competent classroom managers tended to use 

a variety of strategies. Unsuccessful managers, on the other hand, likely to utilize the same 

techniques regardless of the student or the conditions, regardless of the type of learner or the 

setting. The study recommends that teachers create a set of "helping skills" to use with 

various students. Good classroom managers are formed, not born, according to Marzano 

(2003). He defines effective classroom managers as teachers who are knowledgeable about 

and apply specific approaches. Being aware of this fact and receiving training in these 

strategies can improve teacher performance, which has a significant impact on the results of 

students' performance and, as a result, has a favorable impact on student accomplishment (p. 

11). Marzano, Frontier, and Livingston (2011) claimed that teachers must be willing to invest 

time in learning about and comprehending the key concepts and practices for maintaining 

classroom management. 

Teachers' personal characteristics may also be crucial in creating a well-managed 

classroom. To build and sustain a successfully managed classroom, teachers must match 

management theory with their own personality and the psychology of their class (Canter, 

2010; Jones & Jones, 2013). Bandura (1997) argues that their efficacy influences a teacher's 

performance to keep a classroom in order and conducive to learning. With personal 

judgment, one can successfully activate the necessary knowledge and abilities to perform 

the behavior in unexpected situations. This judgment is defined as the belief that one can 

successfully execute and behave in the way required to achieve the desired result (p. 193). 

The general competence of teachers has a significant impact on students' performance, said 

Elton Report (1989).  Teachers who are comfortable supervising a group of children are 

more likely to behave responsibly and respond calmly against inappropriate behaviors. 

According to Mayer, Salovey, and Caruso (2004), a person with positive emotions should 

be able to think positively and be productive. Especially in recent years, teachers’ emotions 

and their ability to control their emotions have started to be taken into consideration while 

talking about factors that affect classroom management. Nizielski, Hallum, Lopes, and 

Schütz's (2012) research shows that teachers with high EI develop productive working 

connections with students and are attentive to their interests. According to Rust (2014), 

teachers who seem more emotionally gifted in understanding their students' needs may have 

more control over their pupils and the classroom atmosphere while simultaneously boosting 

student achievement. 
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2.2.2. Components of effective classroom management 

Classroom management is a critical component of a teacher's success (Martin and Yin, 

1997). Effective classroom management is critical for creating positive learning 

environments for both students and teachers.  Effective classroom management practices are 

critical for ensuring that students have a positive learning experience. According to Brophy 

(1996), teachers who are successful at managing classrooms enhance the amount of time 

students spend in academic activities and increase their students' opportunities to absorb 

academic information, all of which lead to higher achievement test scores. There are many 

factors affecting teachers’ classroom management such as teacher authority, their 

motivation, the physical environment, time management, lesson management, developing 

relationships, and so on.  

 

Teacher Authority 

One of the responsibilities of teachers in the classroom is to establish order (Marzano, 

2011). Students must respect the teacher's authority; otherwise, managing a classroom would 

be impossible (Canter, 2010; Marzano, 2011; Savage, 1999). French and Raven (1959) 

mention five sources of authority (p.150-167);  

• Legitimate authority, students obey rules because they understand it is an 

intuitional norm. 

• Reward authority, teacher has a power to give rewards to motivate students,  

• Coercive authority, students follow teachers’ rules because teacher has power 

to punish them.  

• Expert authority, students acknowledge teacher’s authority as a result of 

nature of teacher-student interactions.  

• Referent authority, students respect the teachers because they like their 

teachers and trust them. 

Savage and Savage (2010) state that referent authority is the best method for 

maintaining the classroom. Referent authority enables teachers to show their students that 

they care them. Students respect their teachers willingly (Marzano, 2013). There is an 

emotional connection between pupils and teachers in the referen authority. Teachers are seen 

favorably by their students and are often described as amusing or charming. In an EFL 

classroom, it is crucial that students feel secure and they are not afraid to express themselves 

without fear of being judged by their teacher. 
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Motivation 

According to Savage (1999), teachers must motivate their pupils to learn in order to 

reduce discipline problems. When students are driven to learn, there are less behavior 

problems (Canter, 2010). Students must be motivated in three ways: they must be shown the 

value of learning, they must have faith in their ability to learn the lesson, and they must be 

able to control their emotional reactions to the lesson (Savage, 1999). Teachers may 

encourage the students by demonstrating that they care about them, supporting them, and 

keeping everyone to high expectations. 

 

The Physical Environment 

According to Barrett, Davies, Zhang, and Barrett (2015), the physical environment of 

a classroom has a significant impact on students’ academic performance and their behavior. 

Habaci et al. (2012) describe the elements in classroom as tables, chairs, desks, technology, 

and empty space, and they also state that these elements have a significant role on teacher-

student interactions and relationship. In addition to classroom elements, the importance of 

arrangements in the classroom has also been emphasized in some studies (Gonzales and 

Yougn, 2015). Effective seating arrangements enable the teacher to be flexible, connect 

directly to all students, minimize the time off task, and maximize participation (Garrett, 

2015). Gonzales and Young (2015) conducted a study which revealed that schools who 

improved learning spaces reported an increase in school performance. 

 

Time Management 

In order to control a classroom efficiently, time should be managed critically 

(Bandura, 2010; Marzano & Marzano, 2003). Jones (2007) stated that according to his 

observations, student misbehavior occurs during lessons because of lack of time 

management.  Garret (2015) suggested that transitions between tasks should be planned, 

teachers must be prepared for the lesson, and given tasks should be engaging. Other than 

planning classroom activities, Jones (2007) also recommended to take incidentals like 

drinking water or distributing materials, into account while planning the time. 

 

Lesson Management 

According to Savage (1999), in order to manage a lesson, a teacher should eliminate 

the disruptions by clear objectives.Students must focus on the lesson, and this is only 



21 

possible when they are engaged in the lesson. When students disengage from the lesson, they 

show misbehavior. In order to keep them focused on the lesson, teacher clarity is crucial. 

Clarity of the objectives of the lesson is essential for teachers and students (Savage, 1999).  

Another important factor that affects lesson management is teacher’s withitness which 

means the ability of a teacher to be aware of what is going on within the classroom and to 

demonstrate that skill to his or her students (Savage, 1999; Kounin, 1970). It is also 

suggested that a withit teacher can offer his or her misbehaving student an alternative 

behavior and highlight desired behaviors other than opposing to problematic behavior. 

Withit strategies help teachers to respond to the problems in classroom instantly before it 

becomes a continuous issue (Savage, 1999).  

There can be many factors that cause misbehavior or distribution, and teachers have to 

deal with more than one task at a time. This multitasking during the lesson is called 

overlapping and it is an essential tool for teachers (Kounin, 1970). Teachers who 

successfully adapt overlapping practices to their lessons can have more time for academic 

studies and less interruption.  

 

Developing Relationships 

Another critical component of classroom management is developing strong 

relationships. There are various learning activities but they all require a risk for students' 

participation, e.g. reading a text out loud, answering a question, solving a math problem, 

singing, etc. (Garrett, 2014). To take risks, students need to feel safe in the classroom. 

According Pianta (2006), quality of interactions in the classroom has a positive relationship 

with teacher’s capacity to establish an effective learning environment. Osterman (2000) 

stated that students who believe their teachers care about them and respect them are more 

willing to collaborate, follow the classroom rules and participate in learning activities (p. 

323-367). There are two types of relationships, between teacher and student and among 

students in the class, and it is the teacher’s responsibility to develop these.  

Students respond better to teachers who are caring, thus teachers should be caring as 

well. Teachers must discover specific methods in addition to caring as a personality quality 

(Garrett, 2014). You may show pupils that you care about them both intellectually and 

personally in a variety of ways. Teacher’s sense of humor has an essential role in creating a 

comfortable learning environment. Students who can laugh at themselves when they make 

mistakes feel more confident and participate actively in classroom tasks. However, while 
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laughing with students, it is also important for teachers to quickly restore order. (Garrett, 

2014).  

Garrett (2014) also states that teachers should show their students that they are real 

persons. They should share some personal information about themselves with their students 

so that students can find something in common between them and their teachers that will 

make them feel more connected to their teacher. It also makes students feel that their teacher 

cares about their success when teachers track their students’ academic success, and in order 

to reinforce their weaknesses, give extra assignments or provide ongoing feedback on how 

they progress in a a particular subjectMoreover, encouraging students to regulate their own 

learning is also essential for their long-term success. Other than academic issues, students 

come to school with different problems which may interfere with their learning. Teachers 

are important in this regard because students are typically looking for someone to listen to 

them in this situation. Teachers who spend more time with pupils understand more about 

them and their personal interests, which can then be incorporated into academic concepts, 

making learning more engaging.   

 

2.2.3. Classroom management in EFL 

Controlling the classroom environment has proven difficult for many teachers, even 

those with 25 years of experience (Kyriacou, 1991, p.80). While it is already a major issue, 

adding a foreign language component worsens the situation (Fowler & Şaraplı, 2010). The 

concept of classroom management in EFL may differ from that of general classroom 

management. 

Gower and Walters (1988) categorized the issues on classroom management as seating 

arrangements, creating pair and group work, giving instructions, monitoring, and also 

beginning and ending the lesson. For managing EFL classrooms, Baker and Westrup (2000) 

suggest a number of approaches, such as adjusting teacher and student talking time, dealing 

with English-language teacher neediness, offering explicit guidance, taking into account the 

justifications for using students' language in the classroom, using consistent language, 

questioning techniques, and discussing with students in different abilities. A skilled 

classroom manager organizes everything that takes place in the space, from seating 

arrangements to advice for students who complete their assigned work earlier than expected 

(American Federation of Teachers, 1995-96). According to McLeod, Fisher, and Hoover 

(2003), the following are the important aspects of a well-managed classroom; intelligent 

choice and effective execution of instructional tactics, efficient use of time and classroom 
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space, and adoption of strategies that inspire students to make good choices rather than ones 

that aim to control student behavior. Managing all these issues and making good choices in 

order to control the classroom environment makes a teacher effective classroom manager.  

 

2.2.4. Different approaches for classroom management in EFL 

Teachers' interactions with pupils are frequently shaped by their personal opinions on 

child development (Erden & Wolfgang, 2004). Depending on how teachers view their 

students, the teacher's aims and approach will change. 

 As explained by Glickman and Tamashiro (1980) and Wolfgang (1980), there are two 

approaches; interventionist and non-interventionist. Interventionist approach refers to the 

strong teacher-centered classroom. Non-interventionist approach, on the other hand, is 

considered humanistic. Over the last ten years, interventionist approach has been criticized 

and found ineffective especially in the field of foreing language teaching. During the 21st 

century the importance of non-interventionist and more student-centered educational models 

has been emphasized. In a student-centered approach to learning, classrooms change from 

direct instruction to a more community-driven learning atmosphere that fosters student 

empowerment, dialogues, critical thinking abilities, independence, and problem-solving 

strategies.  Some of the common student-centered approaches for EFL classrooms are 

mentioned in this part.  

CLT (Communicative Language Teaching) is founded on the idea that communication 

is the most important use of a language. Its main goal is to improve learners' conversational 

abilities (Hymes, 1971). Teachers use this method to generate real-life scenarios that demand 

interaction.  CLT is a well-known student-centered approach because it gives learners the 

oppourtunity to create some groups among themselves and involve in interactions and 

conversation with the teacher and also other learners in the classroom.  

In Task-Based Approach (TBA), the primary part of a lesson has a task. There are 

three fundamental steps in lessons. The first step is 'pre-task,' which covers a variety of 

activities that teachers and students can discuss prior to the start of the task, such as whether 

or not the teacher should give pupils time to plan how to complete the task. The second step, 

'during task,' is concerned with the task itself and provides many instructional options, such 

as students being required to work under time constraints. The third phase is 'post-task,' 

which is following up on the task's completion. In task-based learning, only the 'during task' 

phase is necessary (Ellis, 2004). Both in CLT and TBA real authentic meaningful 

communication is emphasized to learn a language. However, CLT ‘s goal is creating 
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meaningful communication between students and teacher and students. On the other hand, 

TBA’s goal is to achieve or do a meaningful task with the help of communication. As Nunan 

(2004) suggests that TBA encourages student-centered learning because it helps learners 

develop individual differences and supports learning autonomy (p.25).  

Cooperative Learning (CL) is a classroom management strategy that allows students 

to interact and learn from with each other well as the teacher (Olsen and Kagan, 1992). 

Furthermore, in CL, a group of students is taught to collaborate on specific subjects or 

projects in a way that all members of the group benefit from the interaction (Kessler, 1992). 

In the cooperative learning classroom, group activities are critical in determining whether 

students succeed or fail. 

Teachers who use Competency-based Language Teaching (CBLT) must teach 

language in conjunction with a social context rather than isolation (Paul, 2008). It 

necessitates learners to actively communicate in the language (Richards & Rodgers, 2001). 

In CBLT students learn to apply the language in real-life circumstances that they may 

experience outside of the classroom. For example, a student might be needed to fill out a 

reservation form, make a personal profile, or give an address or phone number. According 

to Docking (1994), CBLT is based on competency rather than subject knowledge. 

Curriculum, instructional methods, assessment, and reporting are all centered on 

competencies. Students are graded based on their ability to accomplish the assigned learning 

tasks (p.16). CBLT emphasizes what students can do and requires classes to be student-

centered. 

Teachers who seek greatness will use various behavior control strategies to involve all 

students in a positive learning experience. One of the most significant factors in academic 

achievement is effective teachers who establish and manage an organized and productive 

learning environment (LaCaze et al., 2012, p.1). The most common student-centered 

approaches in EFL were presented, effective teachers apply the most suitable approach and 

techniques to their lessons. Finding the most suitable techniques and applying them to 

lessons may be one of the most important factors of a well-managed classroom environment.  
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3. METHODOLOGY 

 

 

In this chapter of the study, the methodology is presented. The chapter involves design 

of the study, research questions, people involved in this study, the setting, data gathering 

tools, data collection procedure, and data analysis procedure. 

 

3.1. The Overall Design of the Study 

This study is made up of two surveys that were conducted using a quantitative research 

method, specifically a correlation research design. This design was selected because the 

purpose of this study was to determine and define English teachers’ emotional intelligence 

according to their age, experience, and educational background and its effect on their 

classroom management. To be specific, the main purpose of this research is to figure out 

how these two variables are associated. Gathering data by giving the participants a self-filled 

questionnaire was considered as the most appropriate method for this study because it was 

thought that in this way, the participants would be able to express themselves more easily 

without feeling judged. 

The "Behaviour and Educational Management Scale" (Martin and Sass, 2010)," as 

well as the "Trait Emotional Intelligence Questionnaire (TEIQue-SF)" (Petrides, 2009), were 

employed in this study. The Statistical Package for Social Sciences (SPSS) release 22.0 was 

used to analyse the survey data. 

 

3.2. Participants  

93 EFL teachers from private secondary schools in Cankaya, Ankara, Turkey, took 

part in this study. The survey forms were issued to private-school English teachers, and 92 

responses were analysed from the resulting questions, which were developed after 

conducting extensive literature research.  

 

3.3. Research Context 

The research was carried out in private primary schools in Cankaya, Ankara. These 

schools apply an intensive English program to their students. However, the survey was 

carried out almost entirely online due to the global COVID-19 pandemic. The quantitative 

data were collected using Google Forms. 
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3.4. Data Collection Instruments 

The questionnaire form consists of 3 parts. The first part involves questions about 

participants’ age, gender, educational background and professional experience.  

In the second part, 30 questions were asked to participants in order to measure their 

emotional intelligence levels. The scale used in this section is the TEIQue-SF scale taken 

from the study of Petrides (2009). Response options of this scale were coded as 1= 

Completely Disagree, 2= Disagree, 3= Partially Disagree, 4= Not Sure, 5= Partially Agree, 

6= Agree, 7= Completely Agree. The 1st, 5th, 6th, 11th, 12th, 15th, 17th, 19th, 21st, 23rd, 

29th, 30th expressions of the scale were coded as reverse. This questionnaire involves 4 

factors; emotionality, sociability, self-control, and well-being.  

Emotionality: Individuals who score high on this factor can follow their own and 

others' emotions. These individuals can understand and express emotions and use these traits 

to develop strong bonds with others. However, individuals with a low score in this factor 

have difficulty in understanding and expressing their inner feelings, and this reflects 

negatively on their relationships with people.  

Self-Control: A high score on this component indicates a reasonable degree of self-

discipline and self-control. External demands and stress can be managed just as well as 

internal cravings. As a result, those with low scores are more likely to engage in impulsive 

conduct and struggle to cope with stress. Unlike the Emotional factor above, this element 

focuses on the importance of social ties and the ability to impact others.   

Sociability: According to Petrides (2009) ‘the focus is on the individual as an agent in 

social contexts, rather than on personal relationships with family and close friends. Because 

of this, they are more adept at mingling with other people. Good listeners can converse freely 

and honestly with people from various social and cultural backgrounds. Low scorers think 

they can't influence other people's emotions and are less likely to be skilled negotiators and 

communicators. In social circumstances, these people are clueless about what to say or do, 

and as a result, they often present themselves as timid and reticent. 

Well-being: Individuals that score high on this characteristic have a positive outlook 

on life in general, encompassing both their previous achievements and their hopes for the 

future. People with high scores tend to be optimistic, joyful, and contented with their lives. 

Lower test scores are associated with lower self-esteem and dissatisfaction with one's 

achievements.  

In the third part, 24 questions were asked to measure the participants' Behavior and 

Instructional Management skills. This section's scale was derived from Martin and Sass's 
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paper study (2010). In this survey, classroom management is divided into two sub-headings 

as behavior management (12 items) and instructional management (12 items).   According 

to Martin and Sass (2010); “Behavior management (BM) is similar to, but different, from 

discipline in that it includes pre-planned efforts to prevent misbehavior as well as the 

teacher's response to it.” In conclusion, this subsection deals with the teacher establishing 

rules, implementing a system of rewards, and providing chances to promote student 

participation. On the other hand, “Instructional management (IM) addresses teachers' 

instructional aims and methodologies and includes aspects such as monitoring seatwork and 

structuring daily routines as well as the teacher's use of lecture and student practice versus 

interactive, participatory approaches to instruction” (Martin and Sass, 2010). 

Participants enrolled in this study were asked to determine each item on a six-point 

scale ranging from one to six. 1 denoted "strongly disagree," 2 denoted "strong 

disagreement," 3 denoted "slight disagreement," 4 denoted "slight agreement," 5 signified 

"agreement," and 6 denoted "strong agreement" on the response scale. In the Appendices, 

you can find all of the questionnaire forms. 

 

3.5. Reliability of Questionnaires 

Reliability analyzes were performed by using Cronbach's Alpha reliability analysis 

separately for the Trait Emotional Intelligence Scale and Behavior and Instructional 

Management Scale (Table 3.1). According to Durmus et al. (2018), the reliability level of 

the measured variable is determined as follows: 

• Being below 0.40 does not indicate that the scale is reliable. 

• Values between 0.40 and 0.60 indicate low reliability of the scale. 

• Having values between 0.60-0.80 indicates that the scale is quite reliable. 

• A value between 0.80-1.00 indicates that the scale has high reliability (p.89). 

As can be seen in Table 3.1., the reliability value for the Trait Emotional Intelligence 

Scale was found to be ,634, which shows that the scale is quite reliable. The reliability value 

for the Behavior and Instructional Management Scale was found to be ,835. This value 

shows that the scale has high reliability. 
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Table 3.1. Reliability Analysis 

Scales Cronbach’s Alpha N of Items 

Trait Emotional Intelligence (TEIQ) ,634 25 

Behavior and Instructional Management (BIMS) ,835 24 

 

3.6. Data Collection Procedures 

Due to the Corona Virus (COVID-19) epidemic, which had negative effects worldwide 

and, in our country, schools applied hybrid education model during 2021-2022 academic 

year. For this reason, an online data collection questionnaire was designed, which included 

the demographic information of the participants. Another reason this survey was conducted 

online was to protect the privacy of the participants. The questionnaire includes an informal 

cover letter to inform the participants about their rights and purpose of this study. In total, 

the survey has 54 questions. To complete to survey, 16 to 20 minutes would be enough. 

 

3.7 Data Analysis Method 

The questionnaire forms were entered into the SPSS 22.0 statistical analysis program, 

and after it was determined by Missing Value Analysis that there was no unmarked answer 

option, the analyzes were started. First of all, the people who participated in the survey were 

grouped according to their demographic characteristics through frequency analysis. 

Descriptive statistics analysis was made for the Trait Emotional Intelligence and Behavior 

and Instructional Management scales, and the answers to each statement that made up the 

scales were examined in detail. The reliability coefficients of the scales were determined by 

Cronbach's Alpha Analysis for Trait Emotional Intelligence Scale and Behavior and 

Instructional Management Scale. The relations of the sub-dimensions of the variables with 

each other were examined with the help of Correlation Analysis. The effects on the Behavior 

and Instructional Management sub-dimensions of Trait Emotional Intelligence sub-

dimensions were analyzed with the help of Regression Analysis. Independent Sapmlte t-Test 

and Anova Test were applied in the process of comparing the Behavior and Instructional 

Management skills of the teachers according to age, gender, educational background and 

professional experience. 

In order to determine which difference tests would be applied in the comparison of 

the Behavior and Instructional Management skills of the instructors according to age, gender, 

graduated school and professional experience, first of all, the compliance of the data with 

the normal distribution was examined. Kolmogorov-Smirnov and Shapiro-Wilk tests were 



29 

used to test the suitability for Normal Distribution. According to these tests, if the data come 

from a normally distributed population, the significance (p) values are higher than .05 

significance level and it is possible to perform parametric tests. Other values to be examined 

to test the normality of the distribution are Skewness and Kurtosis values. These values are 

expected to be in the range of -2.00 and +2.00 in order for the distribution to be suitable for 

the normal distribution (George and Mallery, 2010). 

 

Table 3.2. Normality Tests 

 Behavior Instructional 

Kolmogorov-Simirnov   

 

Statistic ,093 ,103 

df 92 92 

Sig. ,049 ,017 

Shapiro-Wilk   

 

Statistic ,981 ,979 

df 92 92 

Sig. ,193 ,155 

Skewness    

 Statistic ,388 -,241 

 Std. Error ,251 ,251 

 Normality 1,545 -,9601 

Kurtosis    

 Statistic ,469 ,620 

 Std. Error ,498 ,498 

 Normality ,9417 1,2449 

 

As a result of the normality tests applied for the sub-dimensions of the Behavior and 

Instructional Management variable, the Shapiro-Wilk statistical significance values were 

above the ,05 significance level, and the results of the normality calculations made over the 

Skewness and Kurtosis values were between -2,00 and +2.00, indicating that the data 

exhibited a normal distribution. (Table 3.2). For this reason, it was decided to apply the 

Independent Sample T-Test for comparisons of two groups, and the Anova Test for 

comparisons to be made for demographic characteristics with more than two groups during 

the implementation of statistical difference tests. 
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4. RESULTS AND DISCUSSIONS  

 

 

This chapter includes the results of demographic features, statistical results of 

research questions and results of correlation of EFL teachers’ EI and their classroom 

management. 

 

4.1. Results of Demographic Features 

As seen in Table 4.1 and Figure 3, 45 of the English teachers participating in the survey 

are between the ages of 21-30, 36 of them are between the ages of 31-40, 8 of them are 

between the ages of 41-50, 2 of them are between the ages of 51-60, and 1 of them is in the 

age group of 61 and over. 82 female teachers and 10 male teachers participated in the survey. 

When asked about the last educational institution they graduated from, 47 of them stated that 

they graduated from faculties of education and 27 of them from other educational 

institutions. 15 of them had master's degrees and 3 had doctorate degrees. 

 

Table 4.1. Demographic Features 

Demographic Group number % 

 

Age  21-30 years 45 48,9 

31-40 years 36 939,1 

41-50 years 8 78,7 

51-60 years 2 82,2 

61 years and older 1 1,1 

Total 92 100 

Gender Female 82 89,1 

 Male 10 10,9 

 Total 92 100,0 

Graduated School Faculty of Education 47 51,1 

 Masters Degree 15 16,3 

 Doctorate 3 3,3 

 Others 27 29,3 

 Total 92 100,0 

Professional 

Experience 

5 years and less 19 20,7 

 6-10 years 42 45,7 

 11-15 years 8 8,7 

 16-20 years 16 17,4 

 21-25 years  4 4,3 

 26 years and older 3 3,3 
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19 of the teachers grouped in terms of professional experience are 5 years and below, 

42 are 6-10 years, 8 are 11-15 years, 16 are 16-20 years, and 4 are 16-20 years. It has been 

observed that between 21-25 years, 3 of them have more than 26 years of professional 

experience.  

 

 

Figure 4.1. Demographic Features  

 

4.1.1.  Comparison of EFL Teachers' Behavior and Instructional Management 

Skills by Their Ages 

At the stage of testing whether the behavior and instructional management skills of the 

teachers differ according to their ages, first of all, the equality of the variances of the groups 

was examined by the Levene Test, and when it was determined that the variances were equal, 

the Anova Test was performed.  

The Levene Test result for Behavior management was p= .319. Since the variances 

were determined to be equal, the application of the ANOVA test was initiated (Table 4.2.). 

As a result of one-way analysis of variance (ANOVA), it was determined that there was no 

statistically significant difference in terms of age (p= ,131; p> ,05). When the averages of 

the responses to the expressions related to behavior management for each age group were 
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examined, it was seen that the values were quite close to each other and the statistical 

significance (p) values were above the .05 significance level. 

 

Table 4.2. Participant's Behavior Management Strategies Based on Age 

 Age N Mean F Value Sig. (p) 

Behavior 

Management 

21-30 years 45 5,5356 

2,076 ,131 31-40 years 36 5,4889 

41 years and above 11 5,9945 

Total 92 5,5722   

Scheffe Test  
Mean 

Difference 

Standard 

Error 
Sig. (p) 

21-30 years 
31-40 years ,04667 ,16543 ,961 

41 years and above -,45899 ,24884 ,188 

31-40 years 
21-30 years -,04667 ,16543 ,961 

41 years and above -,50566 ,25488 ,146 

41 years and above 
21-30 years ,45899 ,24884 ,188 

31-40 years ,50566 ,25488 ,146 

* Difference is significant at the 0.05 level 

 

The Levene Test result for the instructional management was p= .490, since it was 

determined that the variances were equal, the application of the ANOVA test was started 

(Table 4.3.). As a result of one-way analysis of variance (ANOVA), it was determined that 

there was no statistically significant difference in terms of age (p= .081; p> .05). When the 

averages of the responses to the statements related to instructional management for each age 

group were examined, it was seen that the values were very close to each other and the 

statistical significance (p) values, in which each age group was compared with each other in 

pairs, were above the .05 significance level. 
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Table 4.3. Participant's Instructional Management Strategies Based on Age 

 Age N Mean F Value Sig. (p) 

Instructional 

Management 

21-30 years 45 4,5082 

2,580 ,081 
31-40 years 36 4,5783 

41 years and 

above 
11 4,9536 

Total 92 4,5889   

Scheffe Test  
Mean 

Difference 

Standard 

Error 
Sig. (p) 

21-30 years 

31-40 years -,07011 ,13061 ,866 

41 years and 

above 
-,44541 ,19647 ,082 

31-40 years 

21-30 years ,07011 ,13061 ,866 

41 years and 

above 
-,37530 ,20123 ,182 

41 years and above 
21-30 years ,44541 ,19647 ,082 

31-40 years ,37530 ,20123 ,182 

* Difference is significant at the 0.05 level 

 

At the stage of testing whether the behavior and instructional management skills of the 

teachers differ according to the school they graduated from, first of all, the equality of the 

variances of the groups was examined through the Levene Test and when it was determined 

that the variances were equal, the Anova Test was performed. 

 

4.1.2. Comparison of EFL teachers' behavior and instructional management 

skills by gender 

The Independent Sample t-Test was applied to test whether the behavior and 

instructional management skills of the teachers differ according to their genders, and the 

findings in Table 4.4.  were obtained. As can be seen in the statistical significance values in 

the table, there is no significant difference in terms of gender in neither the behavior 

management skills nor the instructional management skills of the teachers. In other words, 

teachers have the same skills in behavior management and instructional management in 

terms of gender. For both variables, the response averages of women and men were quite 

close to each other. When the mean values for all variables are examined, it is seen that the 

values are quite close to each other. Statistical significance values are also above the .05 

significance level (p= .989 for Behavior Management; p> .05; p= .690 for Instructional 

Management; p> .05).  
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Table 4.4. Participant's Behavior and Instructional Management Strategies Based on Gender 

 Gender N Mean t Sig. (p) 

Behavior 

Management 

Female 82 5,5727 
,015 ,989 

Male 10 5,5680 

Instructional 

Management 

Female 82 4,6001 
,410 ,690 

Male 10 4,4970 

* Difference is significant at the 0.05 level 

 

4.1.3. Comparison of EFL teachers' behavior and instructional management 

skills by the last graduated school 

The Levene Test result for Behavior management was p= .978. Since the variances 

were determined to be equal, the application of the ANOVA test was initiated (Table 4.5). 

As a result of one-way analysis of variance (ANOVA), it was determined that there was no 

statistically significant difference in terms of graduated school (p= ,991; p> ,05). When the 

averages of the responses to the statements about behavior management for each graduation 

group were examined, it was seen that the values were quite close to each other and the 

statistical significance (p) values were above the .05 significance level.  

 

Table 4.5. Participant's Behavior Management Strategies Based on Graduated School 

 Graduated School N Mean F Value Sig. (p) 

Behavior 

Management 

Faculty of Education 47 4,6409 

,035 ,991 
Masters Degree 15 4,4873 

Doctorate 3 5,0833 

Others 27 4,5000 

Total 92 4,5889   

Scheffe Test  
Mean 

Difference 

Standard 

Error 
Sig. (p) 

Faculty of Education 

Masters Degree ,01248 ,22560 1,000 

Doctorate -,11418 ,45301 ,996 

Others ,02952 ,18370 ,999 

Masters Degree 

Faculty of Education -,01248 ,22560 1,000 

Doctorate -,12667 ,48113 ,995 

Others ,01704 ,24498 1,000 

Doctorate 

Faculty of Education ,11418 ,45301 ,996 

Masters Degree ,12667 ,48113 ,995 

Others ,14370 ,46297 ,992 

Others 

Faculty of Education -,02952 ,18370 ,999 

Masters Degree -,01704 ,24498 1,000 

Doctorate -,14370 ,46297 ,992 

* Difference is significant at the 0.05 level 
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The Levene Test result for the instructional management was p= .451, since it was 

determined that the variances were equal, the application of the ANOVA test was started 

(Table 4.6). As a result of one-way analysis of variance (ANOVA), it was determined that 

there was no statistically significant difference in terms of graduated school (p= ,327; p> 

,05). When the averages of the responses to the statements about instructional management 

for each graduation group were examined, it was seen that the values were quite close to 

each other and the statistical significance (p) values were above the .05 significance level. 

The findings show that the schools from which the teachers graduated last did not affect the 

classroom management. 

 

Table 4.6. Participants’ Instructional Management Strategies Based on Graduated Schools 

 Graduated School N Mean F Value Sig. (p) 

Instructional 

Management 

Faculty of Education 47 4,6409 

1,166 ,327 
Masters Degree 15 4,4873 

Doctorate 3 5,0833 

Others 27 4,5000 

Total 92 4,5889   

Scheffe Test  
Mean 

Difference 

Standard 

Error 
Sig. (p) 

Faculty of Education 

Masters Degree ,15352 ,17572 ,858 

Doctorate -,44248 ,35285 ,667 

Others ,14085 ,14309 ,809 

Masters Degree 

Faculty of Education -,15352 ,17572 ,858 

Doctorate -,59600 ,37476 ,474 

Others -,01267 ,19082 1,000 

Doctorate 

Faculty of Education ,44248 ,35285 ,667 

Masters Degree ,59600 ,37476 ,474 

Others ,58333 ,36061 ,459 

Others 

Faculty of Education -,14085 ,14309 ,809 

Masters Degree ,01267 ,19082 1,000 

Doctorate -,58333 ,36061 ,459 

* Difference is significant at the 0.05 level 

 

4.1.4. Comparison of EFL teachers' behavior and instructional management 

skills by professional experience 

At the stage of testing whether the behavior and instructional management skills of 

teachers differ according to professional experience, first of all, the equality of the variances 

of the groups was examined through the Levene Test and when it was determined that the 

variances were equal, the Anova Test was performed. 
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The Levene Test result for Behavior management was p= .299. Since the variances 

were determined to be equal, the application of the ANOVA test was initiated (Table 4.7). 

As a result of one-way analysis of variance (ANOVA), it was determined that there was no 

statistically significant difference in terms of professional seniority (p= ,542; p> ,05). When 

the averages of the responses to the statements about behavior management for each 

professional seniority group were examined, it was seen that the values were quite close to 

each other and the statistical significance (p) values were above the .05 significance level. 

These results reveal that professional experience doesn’t affect teachers’ classroom 

management.  

 

Table 4.7 Participant's Behavior Management Strategies Based on Experience 

 Seniority N Mean F Value Sig. (p) 

Behavior 

Management 

5 years and less 19 5,4079 

,722 ,542 
6-10 years 42 5,6831 

11-15 years 8 5,4175 

16 years and above 23 5,5591 

Total 92 5,5722   

Scheffe Test  
Mean 

Difference 

Standard 

Error 
Sig. (p) 

5 years and less 

6-10 years -,27520 ,20791 ,627 

11-15 years -,00961 ,31693 1,000 

16 years and above -,15124 ,23313 ,936 

6-10 years 

5 years and less ,27520 ,20791 ,627 

11-15 years ,26560 ,29009 ,840 

16 years and above ,12396 ,19506 ,939 

11-15 years 

5 years and less ,00961 ,31693 1,000 

6-10 years -,26560 ,29009 ,840 

16 years and above -,14163 ,30866 ,976 

16 years and above 

5 years and less ,15124 ,23313 ,936 

6-10 years -,12396 ,19506 ,939 

11-15 years ,14163 ,30866 ,976 

* Difference is significant at the 0.05 level 
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4.2. Results of EFL Teachers’ Emotional Intelligence 

The minimum, maximum, mean and standard deviation values of the answers given to 

the statements measuring the Trait Emotional Intelligence levels of the people participating 

in the survey are shown in Table 4.8. 

 When the average values of the responses to the expressions representing the Well 

Being dimension were examined, it was seen that almost all of them were between 5= 

Partially Agree and 6= Agree response options on the Likert scale. These values show that 

teachers predominantly have strong feelings of well-being. For example; When the averages 

were examined, it was determined that the highest value was 5.8804, belonging to the 

expression "I feel that I have a number of good qualities". In other words, the teachers stated 

that they agreed with this statement and that they had some good qualities. The other highest 

average belongs to the expression "I believe I'm full of personal strengths" with 5,4891. The 

teachers stated that they agreed with this statement and that they had individual strengths. 

 

Table 4.8. Trait Emotional Intelligence Questionnaire 

TRAIT DIMENSIONS Min. Max. Mean Std.Deviation 

WELL BEING      

5- I generally don’t find life enjoyable. 1,00 7,00 5,2174 1,74675 

9- I feel that I have a number of good qualities. 2,00 7,00 5,8804 1,13721 

12- On the whole, I have a gloomy perspective on most 

things. 
1,00 7,00 4,5652 1,89449 

20- On the whole, I’m pleased with my life. 1,00 7,00 5,3152 1,35816 

24- I believe I’m full of personal strengths. 2,00 7,00 5,4891 1,17197 

27- I generally believe that things will work out fine in 

my life. 
2,00 7,00 5,2935 1,21834 

SELF CONTROL     

4-  I usually find it difficult to regulate my emotions. 1,00 6,00 2,8370 1,40076 

7- I tend to change my mind frequently. 1,00 7,00 3,8478 1,39019 

15- On the whole, I’m able to deal with stress. 1,00 7,00 3,2065 1,53019 

19- I’m usually able to find ways to control my 

emotions when I want to. 
1,00 6,00 2,6848 1,23972 

22- I tend to get involved in things I later wish I could 

get out of. 
1,00 7,00 3,9674 1,68674 

EMOTIONALITY     
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1- Expressing my emotions with words is not a problem 

for me. 
1,00 7,00 1,9239 1,17888 

2- I often find it difficult to see things from another 

person’s viewpoint. 
1,00 7,00 2,4239 1,65903 

8- Many times, I can’t figure out what emotion I'm 

feeling. 
1,00 7,00 2,5217 1,68039 

13- Those close to me often complain that I don’t treat 

them right. 
1,00 6,00 2,0435 1,31695 

16- I often find it difficult to show my affection to those 

close to me. 
1,00 7,00 2,6087 1,61011 

17- I’m normally able to “get into someone’s shoes” and 

experience their emotions. 
1,00 6,00 2,1304 1,22445 

23- I often pause and think about my feelings. 1,00 7,00 3,3696 1,47296 

28- I find it difficult to bond well even with those close 

to me. 
1,00 7,00 2,6957 1,53880 

SOCIABILITY     

6- I can deal effectively with people. 1,00 7,00 2,3696 1,18338 

10- I often find it difficult to stand up for my rights. 1,00 6,00 2,8913 1,53678 

11- I’m usually able to influence the way other people 

feel. 
1,00 7,00 3,0870 1,36400 

21- I would describe myself as a good negotiator. 1,00 6,00 2,5326 1,22655 

25- I tend to “back down” even if I know I’m right. 1,00 7,00 3,5435 1,62679 

26- I don’t seem to have any power at all over other 

people’s feelings. 
1,00 7,00 2,9674 1,45595 

 

 

When the answers given to the statements under the Self Control heading were 

examined, it was seen that the average values of all of them were between 2 and 4. These 

values show that teachers mostly gave negative answers to the statements under the self-

control heading as 2= Disagree, 3= Partially Disagree or 4= Not Sure. For example; The 

highest average value of 3.9674 belongs to the expression "I tend to get involved in things I 

later wish I could get out of". Teachers mostly gave the answer, partially disagree or not sure 

to this statement. In other words, teachers mostly stated that they did not do things that they 

would regret later. Another of the highest average values belongs to the expression "I tend 

to change my mind frequently" with 3.8478. Teachers are considered to be indecisive since 
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they are inclined to change their thoughts frequently; however, they disagree with this claim 

and do not believe they are indecisive. 

When the averages of the responses given to the expressions under the Emotionality 

heading were examined, it was seen that the responses were mostly closer to the value of 3. 

This value shows that the answers under the emotionality heading are mostly given as 3= 

Partially Disagree or below. For example; The highest average value of 3.3696 belongs to 

the expression "I often pause and think about my feelings". It has been accepted that teachers 

mostly give partially disagree or disagree answers to this statement, and they generally do 

not think much about their feelings. Another of the highest average values of 2.6957 belongs 

to the expression "I find it difficult to bond well even with those close to me". In another 

saying; The teachers mostly gave the answer partially disagree, disagree or completely 

disagree to this statement and stated that they had no difficulty in establishing a bond with 

those close to them. 

When the averages of the answers given to the statements under the title of Sociability 

were examined, it was seen that the answers were mostly between the values of 2 and 3. 

Considering that these values correspond to 2= Disagree and 3= Partially Disagree responses 

in the Likert scale, it was determined that teachers mostly gave these answers to the 

statements under the title of sociability. For example; The highest average value of 3.5435 

belongs to the expression "I tend to ‘back down’ even if I know I'm right". It has been 

observed that teachers mostly give partially disagree or disagree answers to this statement, 

and they do not tend to withdraw when they know that they are right. Another of the highest 

average values belongs to the expression "I'm usually able to influence the way other people 

feel" with 3.0870. In other words, most teachers responded by saying they partially disagree, 

disagree, or completely disagree with this statement, and that they did not generally influence 

the feelings of others or make an attempt in this aspect. 

 

4.3. Results of EFL Teachers’ Behavior and Instructional Management 

The minimum, maximum, mean and standard deviation values of the answers given to 

the statements measuring the teachers' Behavior and Instructional Management skills are 

shown in Table 4.9. 

When the average values of the answers given to the 12 statements under the title of 

Behavior Management are examined, it is seen that the values are mostly close to or higher 

than the value of 4. Considering that the value of 4 on the Likert scale corresponds to the 

slightly agree response option, it was determined that the teachers thought that they had 



40 

sufficient skills in behavior management. For example; The highest response average of 

4,9022 belongs to the expression "I use input from students to create classroom rules". 

Considering that this value is closer to 5= Agree on the Likert scale, it has been determined 

that teachers also use input from students significantly while creating classroom rules. 

Another high average value of 4.8913 belongs to the expression "I reward students for good 

behavior in the classroom". Considering that this value is closer to the agree response, it is 

accepted that teachers reward their students for their good behavior in the classroom. 

When the average values of the responses given to the 12 statements under the 

Instructional Management title were examined, it was seen that almost all of the values were 

above the value of 4. Considering that the value of 4 on the Likert scale corresponds to the 

slightly agree response option, it was determined that the teachers thought that they had 

sufficient skills in instructional management. For example; The highest response average of 

5,1630 belongs to the expression "I engage students in active discussion about issues related 

to real world applications". Considering that this value is above 5=Agree on the Likert scale, 

it was determined that teachers mostly stated that they included their students in active 

discussion on issues about world realities. Another high mean value of 4.9783 belongs to the 

expression "I nearly always use collaborative learning to explore questions in the 

classroom". In other words, the teachers stated that they almost always use the collaborative 

learning method to get possible questions in the classroom. 

 

Table 4.9. Behavior and Instructional Management Scale 

MANAGEMENT DIMENSIONS Min. Max. Mean Std.Deviation 

BEHAVIOR MANAGEMENT     

1- I nearly always intervene when students talk at 

inappropriate times during class. 
1,00 6,00 4,0109 1,36273 

3- I strongly limit student chatter in the classroom 1,00 6,00 3,6196 1,45135 

5- I reward students for good behavior in the classroom. 2,00 6,00 4,8913 1,11391 

7- If a student talks to a neighbor, I will move the 

student away from other students. 
1,00 6,00 3,0000 1,47507 

9- I use input from students to create classroom rules. 1,00 6,00 4,9022 1,15844 

11- I allow students to get out of their seat without 

permission. 
1,00 6,00 4,5978 1,44542 

13- I am strict when it comes to student compliance in 

my classroom. 
1,00 6,00 3,8804 1,32468 

15- I firmly redirect students back to the topic when they 

get off task. 
1,00 6,00 4,2826 1,22543 

17- I insist that students in my classroom follow the 

rules at all times. 
2,00 6,00 4,3804 ,94744 

19- I closely monitor off task behavior during class. 1,00 6,00 4,5652 1,18882 

21- I strictly enforce classroom rules to control student 

behavior. 
1,00 6,00 3,8261 1,28908 
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23- If a student's behavior is defiant, I will demand that 

they comply with my classroom rules. 
1,00 6,00 4,1739 1,08546 

INSTRUCTIONAL MANAGEMENT     

2- I use whole class instruction to ensure a structured 

classroom. 
2,00 6,00 4,8261 1,11541 

4- I nearly always use collaborative learning to explore 

questions in the classroom. 
2,00 6,00 4,9783 ,97189 

6- I engage students in active discussion about issues 

related to real world applications. 
1,00 6,00 5,1630 1,08209 

8- I establish a teaching daily routine in my classroom 

and stick to it. 
1,00 6,00 4,2609 1,33317 

10- I nearly always use group work in my classroom. 1,00 6,00 4,1957 1,25128 

12- I use student input when creating student projects. 2,00 6,00 4,7283 1,07011 

14- I nearly always use inquiry-based learning in the 

classroom. 
2,00 6,00 4,6522 ,98822 

16- I direct the students' transition from one learning 

activity to another. 
2,00 6,00 4,8152 ,90091 

18- I nearly always adjust instruction in response to 

individual student needs. 
1,00 6,00 4,8152 1,04754 

20- I nearly always use direct instruction when I teach. 2,00 6,00 4,3370 1,16993 

22- I do not deviate from my pre-planned learning 

activities. 
1,00 6,00 3,3478 1,14292 

24- I nearly always use a teaching approach that 

encourages interaction among students. 
2,00 6,00 4,9565 ,98241 

 

4.4. Examining the Relationship between EFL Teachers’ Emotional Intelligence 

and Their Classroom Management 

In the section below, the average values of the responses of the respondents to the sub-

dimensions related to Trait Emotional Intelligence and to the sub-dimensions related to 

Behavior and Instructional Management, and the relationships between each dimension are 

shown. As shown in Table 4.10, the average of the responses to the well being dimension 

was 5.2932. According to the Likert scale, this value is above 5= Partially Agree. It was 

accepted that the teachers mostly agreed with the statements representing the dimension of 

well being, in other words, their well being levels were high. 

The average of the responses to the statements about Self Control was 3.3196. This 

value is closer to the 3= Partially Disagree value on the Likert scale. It has been determined 

that teachers do not predominantly agree with the statements representing the self-control 

dimension. "I usually find it difficult to regulate my emotions", "I tend to change my mind 

frequently" and "I tend to get involved in things I later wish I could get out of" sentences 

that represent the self-control dimension were used as reverse sentences. In this case, it was 

accepted that the teachers mostly gave partially disagree, disagree or completely disagree 

answers to these sentences and they thought that their self-control levels were high. When 

the average of the responses given to the expressions related to the emotionality dimension 
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was examined, it was observed that the value was 2.4668 and was closer to the "disagree" 

response. When the response distributions for the expressions that make up this dimension 

are examined, it has been determined that mostly disagree or completely disagree responses 

were given. Under this dimension, some sentences had negative meaning such as "I often 

find it difficult to see things from another person's viewpoint", "I often find it difficult to 

show my affection to those close to me", "I find it difficult to bond well even with those 

close to me”. When the distribution of the answers is examined, it is accepted that the 

emotionality levels are high, considering that the teachers mostly disagree or completely 

disagree to such negative statements. 

When the average of the answers given to the statements related to the sociability 

dimension was examined, it was observed that the value was 4.2358 and was closer to the 

"not sure" answer. When the response distributions for the statements that make up this 

dimension were examined, it was seen that 4= Not Sure, 3= Partially Disageree, or 2= 

Disagree. Under this dimension, some sentences contain negative connotations such as; " I 

often find it difficult to stand up for my rights", " I tend to “back down” even if I know I'm 

right" and "I don't seem to have any power at all over other people's feelings". When the 

distribution of the answers is examined, it is accepted that the sociability levels of the 

participants are high when it is considered that the teachers mostly give not sure, partially 

disagree or disagree answers to such reverse statements.  

 

Table 4.10. Descriptive Statistics 

 Variable Mean Std.Deviation N 

Trait Emotional Intelligence 

Well Being 5,2932 ,92387 92 

Self Control 3,3196 ,85681 92 

Emotionality 2,4668 ,91323 92 

Sociability 4,2358 ,66267 92 

Behavior and Instructional 

Management 

Behavior Management 5,5722 ,74853 92 

Instructional Management 4,5889 ,59416 92 

 

The average of the responses given to the expressions representing the behavior 

management dimension, which is one of the sub-dimensions of the Behavior and 

Instructional Management variable, was 5,5722. This value is above the "5= Agree" value 

on the Likert scale. It was determined that the teachers gave the answers slightly agree, agree 

or strongly agree to the expressions defining the behavior management dimension, and they 

thought that their behavior management skills were high. 
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The average of the answers given to the statements representing the instructional 

management dimension was 4.5889. This value corresponds to "4= Slightly Agree" and "5= 

Agree" on the Likert scale. It was determined that the teachers mostly gave the answers 

slightly agree, agree or strongly agree to the statements defining the instructional 

management variable, and they thought that their instructional management skills were high. 

Table 4.11 shows the Correlation Analysis results showing the relationships between 

the variables. As a result of the analysis, it was determined that none of the Emotional 

Intelligence dimensions were related to behavior management. 

It was determined that there was a statistically significant, positive and strong 

relationship at the ,05 significance level between the Emotional Intelligence dimensions’ 

well being and the Instructional Management dimension (r= ,282; p= ,006; p< ,01). It was 

determined that as the teachers' well being levels increased, their instructional management 

skills are also increased. 

 

Table 4.11. Correlation Analysis 

 1 2 3 4 5 6 

1. Well Being Pearson Correlation -      

Sig. (2-tailed) -      

N -      

2. Self Control Pearson Correlation -,513** -     

Sig. (2-tailed) ,000 -     

N 92 -     

3. Emotionality Pearson Correlation -,531** ,461** -    

Sig. (2-tailed) ,000 ,000 -    

N 92 92 -    

4. Sociability Pearson Correlation ,018 ,223* ,148 -   

Sig. (2-tailed) ,866 ,033 ,159 -   

N 92 92 92 -   

5. Behavior 

Management 

Pearson Correlation ,058 ,126 ,128 ,200 -  

Sig. (2-tailed) ,580 ,231 ,225 ,056 -  

N 92 92 92 92 -  

6. Instructional 

Management 

Pearson Correlation ,282** -,080 -,058 ,256* ,675** - 

Sig. (2-tailed) ,006 ,446 ,583 ,014 ,000 - 

N 92 92 92 92 92 - 

** Correlation is significant at the 0.01 level (2-tailed). 

* Correlation is significant at the 0.05 level (2-tailed). 

 

It was determined that there was no statistically significant relationship between Self 

Control, one of the Emotional Intelligence dimensions, and neither behavior management 

nor instructional management. It was determined that there was no statistically significant 
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relationship between Emotionality, one of the dimensions of Emotional Intelligence, and 

neither behavior management nor instructional management. There is no statistically 

significant relationship between sociability, one of the Emotional Intelligence dimensions, 

and behavior management (r= .200; p= .056; p> 05). On the other hand, although statistically 

weak, there was a positive correlation between sociability and instructional management at 

the ,05 significance level (r= ,256; p = ,014; p< 05). 

In conclusion, the classroom management was studied under two categories, 

Instructional Management and Behavior Management and Trait Emotional Intelligence was 

studied with four dimensions. First of all the correlation between partipants’ demographic 

information and their classroom management was analyzed. In this analysis it was found that 

teachers’ demographic features such as experience, age, gender do not have an impact on 

their classroom management. This outcome is inconsistent with expectations. It might be 

caused by the way data was collected, which allowed teachers to assess their own classroom 

management. Further researches may employ more reliable techniques like interviews and 

classroom observations. Then the correlation between teachers’ Behavior and Instructional 

Management and and their Emotional Intelligence was studied. Findings revealed that 

teachers’ ability to control misbehaviors in the classroom does not get effected by their levels 

of EI.  However, Instructional Management of teachers correlates with EFL teachers’ 

sociability and well being. Teachers’ effectiveness in terms of teaching is affected by the 

level of their EI. According to these results, teachers’ Emotional Intelligence has an impact 

on their effective classroom management. 
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5. CONCLUSION 

 

 

This chapter of the study includes overview of the study and discussion of research 

quesitons, conclusion, pedagogical impications, suggestions for further researches, and 

limitations of the study.  

 

5.1. Overview of the Study 

The aim of this study was to examine whether there was a relationship between EFL 

teachers’ Emotional Intelligence and their classroom management. The researcher presented 

previous studies in the literature review section.  Four demographic questions and two 

questionnaires were used to collect the data. The participants were primary school English 

Teachers in Cankaya, Ankara. To answer the research questions, first of all, teachers' levels 

of Emotional Intelligence and Classroom Management were analyzed through 

questionnaires they answered. Afterwards, it was examined whether the age, gender, last 

graduated school and years of experience of the teachers had an effect on these. Finally, it 

was examined whether there was a relationship between these two variables and analyses 

were given detailly in chapter four.  According to analyses, there is a positive and statistically 

significant relationship between EFL teachers’ Emotional Intelligence and their classroom 

management. 

 

5.2.  Conclusion 

Based on the literature, teachers’ emotional intelligence has a significant role in their 

classroom management. The effect of Emotional Intelligence and its four factors mentioned 

in previous chapter differ in each teacher. In this study it was aimed to find out whether there 

was a relationship between EFL teachers’ Emotional Intelligence and their classroom 

management. To understand the relationship between these two variables three research 

questions were asked.  

The first research question was “Do EFL Teachers’ demographic features (age, gender, 

last graduated school, professional experience) have any impact on their classroom 

management (behavior and instructional management skills)?”. To answer this question 

teachers’ answers to demographic questions and BIMS questionnaire were analysed. 

According to analyses, it can be said that teachers’ behavior management ability does not 

differ depending on teachers’ age, gender, last graduated school, and professional 
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experience. Teachers’ instructional management ability also does not differ depending on 

their age, gender, last graduated school, and professional experience. These findings reveal 

that teachers’ demographic features do not have any impact on their classroom management 

skills.  

The second research question was “Is there any correlation between EFL teachers’ EI 

(Well Being, Self Control, Emotionality, Sociobility) and behavior management ability?”. 

To answer this question TEIQue and BIMS questionnaire’s questions about behavior 

management ability were analysed. Research shows that EFL teachers' emotional 

intelligence traits and behavior management ability do not significantly correlate. As it is 

mentioned in previos parts, behavior management includes pre-planned efforts to prevent 

misbehavior as well as the teacher's response to it. Therefore, managing misbehaviors in the 

classroom doesn’t get effected from teachers level of EI.  

The third research question was “Is there any correlation between EFL teachers’ EI 

(Well Being, Self Control, Emotionality, Sociobility) and instructional management 

ability?”. To answer this question TEIQue and BIMS questionnaire’s questions about 

instructional management ability were analysed. According to the findings, EFL teachers' 

well-being and sociability significantly correlates with instructional management ability. 

However, EFL teachers' self-control and emotionality do not significantly correlate with 

instructional management ability does not.   

These results reveal that teachers’ well being and sociability are the factors of EI that 

affect classroom management. Teachers with high well- being means positive, happy and 

fulfilled individuals. Teachers’ high sociability related to their social relationships and social 

influence. They have good communication skills and they’re confident. To sum up, positive 

and confident teachers are better at controlling their classroom. Therefore, in order to avoid 

classroom management problems teachers may try to control their own emotions to 

overcome negative situation and develop their social skills. According to the study of Nelis 

et al (2009) EI can be improved by trainings. The study’s another major finding is that all 

positive changes in one’s level of EI remain significant 6 moths after the intervention. That 

is, the changes were not only short-term but persistent on the long-term. Also, educational 

institutions should avoid situations that will force or upset teachers, such as heavy workload, 

financial issues, comparison of achievements between classes, parent-related problems, 

students-related problems that cannot managed during lessons.  
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5.3. Pedogogical Implications  

Teachers have to deal with many problems, but classroom management comes first. In 

order to strengthen teachers' classroom management, first of all, the factors affecting 

classroom management should be well known. In order to determine whether EI is one of 

the factors affecting classroom management, this study was carried out. Based on its 

findings, recommendations are made to the field of language education. Results of this study 

revealed that EFL teachers’ EI (sociability and well-being) affect their classroom 

management, so the factors affecting teachers’ positivity and emotional management may 

be detected and removed. The universities’ educational departments may raise awareness of 

their teacher candidates about EI and also with in-service trainings teachers may be informed 

about how to regulate their emotions.  

 

5.4. Suggestions for Future Research 

1. In this study it is found that demographic features do not correlate with classroom 

management skills but according to Kazak (2010) there is a correlation between 

EFL teachers’ tendency to teach EQ skills in their classes and their gender, 

workload and type of institution they work. This indicates that the study's findings 

conflict with current research. It might be related to teachers’ self-evaluation of 

their own classroom management skills with an online questionnaire. This method 

was used because of the Corona virus’ effects. Therefore, further studies may use 

classroom observation or interview method rather than an online survey while 

collecting the data to increase the reliability. 

2. This study’s participants are only limited with primary school EFL teachers. 

Teachers who instruct at various levels might also take part in future studies. 

3. The findings of the study revealed that teachers’ sociability and well-being highly 

affect teachers’ classroom management skills. Also Durhan (2019) has 

investigated that the EI could predict teacher burnout so she has suggested to raise 

EFL teachers’ awareness of EI to take precautions to lower burnout. Therefore, the 

work in this field is increasingly significant. The further studies may work on how 

to raise awareness of teachers to control their and also others’ emotions in order to 

prevent further problems such as classroom management, teacher burnot, lower 

self-efficacy, and etc.  
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5.5. The Limitations of the Study 

There are three limitiations that can be addressed in this research. This research has 

been designed with quantitative research method. To collect data demographic questions and 

two questionnaires were used; Trait Emotional Intelligence Questionnare (TEIQue) and 

Behavior and Instructioanl Manegement Scale (BIMS) to explore whether there is a 

relationship between EFL teachers’ emotional intelligence and their classroom management. 

The first limitation is that data collection involves these two surveys only. Second, results 

and suggestions were only limited with the size of the sample. If this study could be done 

with larger groups and other methods such as observation could be used, much more reliable 

results would be obtained. Third, because of the corona virus (COVID-19) outbreak, schools 

implemented hybrid or online learning models, which made it more difficult to gather data. 
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APPENDICES 

APPENDIX 1: Demographic Questions for Participants  

1. Age 

a. 21-30 years 

b. 31-40 years 

c. 41-50 years 

d. 51-60 years 

e. 61 years and older 

2. Gender 

 a. Female 

b. Male  

3. Last Graduated School  

a. Faculty of Education   

b. Masters Degree 

c. Doctorate  

d. Others  

4. Professional Experience  

a. 5 years and less  

b. 6-10 years 

c. 11-15 years 

d. 16-20 years 

e. 21-25 years 

f 26 years and older 
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APPENDIX 2: Behavior and Instructional Management Scale 

1.  I nearly always intervene when students talk at inappropriate times 

during class. 

1 2 3 4 5 6 7 

2.  I use whole class instruction to ensure a structured 

classroom. 

1 2 3 4 5 6 7 

3.  I strongly limit student chatter in the classroom. 1 2 3 4 5 6 7 

4. I nearly always use collaborative learning to explore 

questions in the classroom. 

1 2 3 4 5 6 7 

5.  I reward students for good behavior in the classroom. 1 2 3 4 5 6 7 

6.  I engage students in active discussion about issues 

related to real world applications. 

1 2 3 4 5 6 7 

7.  If a student talks to a neighbor, I will move the student 

away from other students. 

1 2 3 4 5 6 7 

8.  I establish a teaching daily routine in my classroom and 

stick to it. 

1 2 3 4 5 6 7 

9.  I use input from students to create classroom rules. 1 2 3 4 5 6 7 

10.  I nearly always use group work in my classroom. 1 2 3 4 5 6 7 

11.  I allow students to get out of their seat without 

permission. 

1 2 3 4 5 6 7 

12.  I use student input when creating student projects. 1 2 3 4 5 6 7 

13.  I am strict when it comes to student compliance in my 

classroom. 

1 2 3 4 5 6 7 

14. I nearly always use inquiry-based learning in the 

classroom. 

1 2 3 4 5 6 7 

15.  I firmly redirect students back to the topic when they 

get off task. 

1 2 3 4 5 6 7 
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16.  I direct the students' transition from one learning 

activity to another. 

1 2 3 4 5 6 7 

17.  I insist that students in my classroom follow the rules 

at all times. 

1 2 3 4 5 6 7 

18.  I nearly always adjust instruction in response to 

individual student needs. 

1 2 3 4 5 6 7 

19.  I closely monitor off task behavior during class. 1 2 3 4 5 6 7 

20.  I nearly always use direct instruction when I teach. 1 2 3 4 5 6 7 

21.  I strictly enforce classroom rules to control student 

behavior. 

1 2 3 4 5 6 7 

22.  I do not deviate from my pre-planned learning 

activities. 

1 2 3 4 5 6 7 

23.  If a student's behavior is defiant, I will demand that 

they comply with my classroom rules. 

1 2 3 4 5 6 7 

24.  I nearly always use a teaching approach that 

encourages interaction among students. 

1 2 3 4 5 6 7 
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APPENDIX 3: Trait Emotional Intelligence Questionnaire - Short Form (TEIQue-SF) 

 

1.  Expressing my emotions with words is not a problem for me. 1 2 3 4 5 6 7 

2.  I often find it difficult to see things from another 

person’s viewpoint.   

1 2 3 4 5 6 7 

3.  On the whole, I’m a highly motivated person. 1 2 3 4 5 6 7 

4.  I usually find it difficult to regulate my emotions. 1 2 3 4 5 6 7 

5.  I generally don’t find life enjoyable. 1 2 3 4 5 6 7 

6.  I can deal effectively with people.   1 2 3 4 5 6 7 

7.  I tend to change my mind frequently. 1 2 3 4 5 6 7 

8.  Many times, I can’t figure out what emotion I'm feeling. 1 2 3 4 5 6 7 

9.  I feel that I have a number of good qualities. 1 2 3 4 5 6 7 

10.  I often find it difficult to stand up for my rights. 1 2 3 4 5 6 7 

11.  I’m usually able to influence the way other people feel. 1 2 3 4 5 6 7 

12.  On the whole, I have a gloomy perspective on most 

things. 

1 2 3 4 5 6 7 

13.  Those close to me often complain that I don’t treat 

them right. 

1 2 3 4 5 6 7 

14.  I often find it difficult to adjust my life according to 

the circumstances. 

1 2 3 4 5 6 7 

15.  On the whole, I’m able to deal with stress. 1 2 3 4 5 6 7 

16.  I often find it difficult to show my affection to those 

close to me. 

1 2 3 4 5 6 7 

17.  I’m normally able to “get into someone’s shoes” and 

experience their emotions. 

1 2 3 4 5 6 7 
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18.  I normally find it difficult to keep myself motivated.   1 2 3 4 5 6 7 

19.  I’m usually able to find ways to control my emotions 

when I want to. 

1 2 3 4 5 6 7 

20.  On the whole, I’m pleased with my life. 1 2 3 4 5 6 7 

21.  I would describe myself as a good negotiator. 1 2 3 4 5 6 7 

22.   I tend to get involved in things I later wish I could get 

out of. 

1 2 3 4 5 6 7 

23.  I often pause and think about my feelings. 1 2 3 4 5 6 7 

24.  I believe I’m full of personal strengths. 1 2 3 4 5 6 7 

25.  I tend to “back down” even if I know I’m right. 1 2 3 4 5 6 7 

26.  I don’t seem to have any power at all over other 

people’s feelings. 

1 2 3 4 5 6 7 

27.  I generally believe that things will work out fine in my 

life. 

1 2 3 4 5 6 7 

28.  I find it difficult to bond well even with those close to 

me. 

1 2 3 4 5 6 7 

29.  Generally, I’m able to adapt to new environments. 1 2 3 4 5 6 7 

30.  Others admire me for being relaxed. 1 2 3 4 5 6 7 
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APPENDIX 4: The Permission for the Use of The Behavior and Instructional Management Scale 

and Trait Emotional Intelligence Instrument 
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APPENDIX 5: Permission from the Ministry of National Education  
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APPENDIX 6: ORIGINALITY REPORT 

 


