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Bir Ders Kitabının 'Yaratıcılık, İş Birliği, Eleştirel Düşünme, İletişim' ve 

İlişkili Beceriler Açısından Değerlendirilmesi 

 

 

 

Başkent Üniversitesi 

Eğitim Bilimleri Enstitüsü 

Yabancı Diller Eğitimi Anabilim Dalı 

İngilizce Dili Öğretimi Yüksek Lisans Programı 
 

2022 
 

Bu araştırmanın amacı, 21. yüzyıl öğrenme ve yenilik becerilerini 4C’yi (eleştirel düşünme 

ve problem çözme, iletişim, iş birliği, yaratıcılık) bütünleştirdiğini iddia eden ‘’Pearson 

Education’’ tarafından yakın zamanda yayınlanan Roadmap B1 adlı ders kitabı hakkında 

veri toplamaktı. Bu araştırmada, bir kontrol listesi kullanarak ve öğretmenlerin görüşlerini 

alarak, 4C'lerin ders kitabına dâhil edilip edilmediğini belirlemek için karma yöntem 

kullanıldı. Ders kitabı içerik analizi ile incelendi. Veriler daha sonra betimsel bir analiz 

kullanılarak incelendi. Çalışmanın ikinci aşamasında P21 çerçevesi Uluhan (2019) 

tarafından uyarlanan ders kitabı inceleme kontrol listesinin 40 maddesi kullanılarak her bir 

ünite madde madde incelenmiş ve her bir maddenin sıklığı belirlenerek ünite bazında analiz 

edilmiştir. Katılımcılar Ankara’da bir üniversitesinin İngilizce hazırlık okulundan 

seçilmiştir. Çalışma sonunda P21 ders kitabı inceleme kontrol listesi kullanılarak hazırlanan 

sorularla yarı kontrollü görüşmeler yapılmıştır. Ünitelerin önemli bir kısmının yaratıcı 

içerikten yoksun olduğu sonucuna ulaşıldı. 4C'ler, ayrı bir beceri olarak ele 

alınmadıklarında, bunun yerine yeterli sayıda bütünleşik beceriyle diğer aktivitelere entegre 

edildiklerinde daha etkili bir şekilde sonuç alındığı bulunmuştur. Sonuçlar, bütünleşmiş 

konuşma ve yazma odaklı etkinlikler sağlanmış olması durumunda daha fazla 4C 

olanaklarının mümkün olacağını gösterdi. Dilbilgisi etkinlikleri kapsamlı olmasına rağmen, 

bunları tek başına öğretmek ve yalnızca mekanik etkinliklere odaklanmak öğretmenlerin 

motivasyonunu açısından olumsuz bir etkiye sahip olabileceği tespit edildi. GSE ve CEFR 

kazanımlarına göre kitap, öğrencilere daha derinlemesine konuşma ve problem çözme 

becerileri sağlama hedefine ulaşmaları için yeterli fırsatlar sağlamadığı görülmektedir. Tüm 

alıştırmalar göz önüne alındığında, ders kitabının öğrenenlerin hedef dilde etkili iletişim 

kurmaları için yeterli olanakları sağlamadığı açıktır. Bu çalışmanın bulgularının, 21. yüzyıl 

öğrenme ve yenilik becerileri anlayışını ve öğrencilerin ve öğretmenlerin özel 

gereksinimlerine ve ihtiyaçlarına uygulanmasıyla eğitimdeki etkili, bireyselleştirilmiş ve 

bağlama odaklı uygulamalara ilişkin anlayışı artıracağı tahmin edilmektedir. 

Anahtar Kelimeler: 21. yüzyıl öğrenimi, P21 Çerçevesi, EFL eğitmenlerinin 21. yüzyıl 

öğrenimine ilişkin algıları, eğitimde 4C, İngilizce ders kitabı değerlendirmesi  
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ABSTRACT 

 

Osman KILIÇ 

 

 An Evaluation of a Course Book in Terms of ‘Creativity, Collaboration, 

Critical Thinking, Communication’ and Related Skills 

 

 

Başkent University 

Institute of Educational Sciences 

Department of Foreign Languages 

Master’s of English Language Teaching with Thesis 

 

2022 
 

The purpose of this investigation was to collect data about a recently published course book 

titled Roadmap B1 by ‘’Pearson Education’’ that claimed to integrate 4Cs (critical thinking 

& problem-solving, communication, collaboration, creativity). Using a checklist and the 

opinions of teachers, the researcher employed a convergent mixed methodology to determine 

whether or not the 4Cs had been incorporated into the course book. The course book was 

examined by means of content analysis. The data was then examined by using a descriptive 

analysis. In the second stage of the study, 40 items from the course book review checklist 

adapted by Uluhan (2019) from the P21 framework were used to examine each unit item by 

item, and the frequency of each item was determined and analyzed on a unit-by-unit basis. 

Participants from an English preparatory school in Ankara were selected. At the end of this 

study, semi-controlled interviews with questions derived from the P21 course book 

evaluation checklist were conducted. It was discovered that a significant portion of the units 

lacked creative content. The 4Cs fostered more effectively when they were not treated as a 

separate skill but rather integrated into other activities, with a modest number of integrated 

skills. The results indicated that more 4C opportunities would be feasible if integrated 

speaking and writing-focused activities had been provided. Although the grammar activities 

were rigorous, teaching them in isolation and focusing exclusively on mechanical activities 

may demotivate teachers. According to GSE and CEFR objectives, the book did not provide 

sufficient opportunities for students to meet the goal of providing more in-depth 

conversation and problem-solving skills. When all of these exercises were considered, it was 

evident that the course book did not provide sufficient opportunities for learners to 

communicate effectively in the target language. It is anticipated that the findings of this study 

will increase the understanding of 21st century learning and innovation skills and their 

effective, individualized, and contextualized applications in education, as applied to the 

specific requirements and needs of learners and teachers. 

Key Words: 21st century learning, P21 Framework, EFL instructors’ perceptions on 21st 

century learning, 4C in education, EFL course book evaluation 
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CHAPTER 1 

INTRODUCTION   

1.1. Statement of the Problem  

In the past, it was essential for students to master grammar, reading, listening, 

speaking, and writing. However, in today's world, students must also be skilled critical 

thinkers, communicators, creators, and collaborators if they wish to be successful (Carnavele 

et al., 1991). To prepare young adults for the global workforce and good citizenship, 

educators must integrate all of those disciplines with 21st century learning and innovation 

skills.  

Preparation classes for young adult learners have a time constraint, and students must 

acquire a great deal of knowledge in a relatively brief amount of time. As a result, an 

academic year is extremely valuable for both students and teachers. The process should be 

interesting, creative, dynamic, and informative for learners and teachers as much as possible. 

Students' and teachers' needs are essential; thus, teachers work harder to engage students in 

English language learning and have them enjoy the process. Therefore, to minimize the time 

spent on how to develop and prepare 21st century skills, materials, plans, tests, etc., a good 

course book may help the process immensely. 

The abundance of books available on the global market makes it difficult for 

practitioners to select a suitable course book for their specific context. As is the case with 

the number of books, there are various methodologies and checklists for evaluating course 

books, which can make the evaluation process considerably more difficult. Both the methods 

and the checklists are different from one another in terms of the aspects that they emphasize 

and the audience that they are aimed at. According to what Cunningsworth (1995) suggests, 

similar to the majority of decision-making processes, it is essential to ask the appropriate 

questions and assess the results in accordance with the appropriate criteria. 

Language learning is a complicated phenomenon influenced by numerous aspects 

such as context, learner motivation, culture, etc., as well as other factors such as instructors, 

administrators, publishers, and politics. However, teachers are by far the most powerful party 

in influencing language teaching and learning, despite the fact that their duties may be 

constrained by specific difficulties. The instructional materials used by teachers to aid 

learning are another key aspect of language acquisition. Amongst some of the teaching 

materials, course books are the most significant component, as the majority of teachers use 

them to guide their students through the learning process. The popularity of course books 
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among teachers is due to the fact that they alleviate the majority of the strain associated with 

long teaching hours by providing a coherent curriculum that facilitates the attainment of 

objectives and the planning of classroom procedures. 

Bell and Gower (1998) lamented that teachers are exhausted with the teaching hours; 

thus, they prefer using course books providing a variety of activities and guidance to teach 

by saving their time and energy. For instance, teachers, firstly, are overburdened with the 

teaching hours which do not let them prepare their own materials and lesson plans, so a ready 

course book offers them not to waste their time preparing hand-made materials (Bell & 

Gower, 1998).  

Moreover, the rapid growth of technology over the course of the previous several 

decades has resulted in a profound transformation of the world. These substantial shifts that 

are taking place throughout the world have been profoundly felt in the field of education, 

and as a direct result, the teaching of English has been affected as well (Mankara, 2020). 

Consequently, English classes that today’s students receive ought to differ substantially from 

the ones that students in the past had since today’s learners are expected to have distinct 

capabilities in the 21st century together with, critical thinking and problem solving, 

collaboration, communication, creativity and innovation and digital literacy skills (Fadel & 

Trilling, 2009). Such new learning skills made it mandatory to redefine the principles of 

English language education and learning (Çınar, 2021). Consequently, English classes 

should be revamped so that learners can not only learn the language but also develop 21st 

century learning abilities and its related skills. 

1.2. Purpose of the Study  

The primary objective of this mixed study is to examine 21st century learning and 

innovation skills in a university course book for young adult learners. The 21st century 

learning and innovation skills as well as their related skills, including communication, 

collaboration, critical thinking, and creativity, will be thoroughly examined in this research 

in accordance with instructors' views in a specific course book.  

To ensure students' success as future innovators, education should make an 

instructional shift in the 21st century learning environment (McGuire & Alismail, 2015). This 

shift necessitates that those teachers modify their current instructional methods to 

incorporate 21st century learning and innovation skills. This study was designed to 

investigate more about the implementation of 21st century learning and innovation skills in 

a course book that students need to develop for their future, as well as how those skills assist 

teachers to integrate them into their lesson plans.  
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The book was selected as the B1 book because A2+ and B1 level books were also 

mainly used within the institution, and when CEFR and GSE requirements were researched 

and examined, the B1 level was found to be a more appropriate level to develop 21st century 

learning skills such as critical thinking & problem-solving, communication, collaboration, 

and creativity. This study was guided by the following research questions listed below: 

1.3. Research Questions  

RQ1: To what extent are critical thinking and related skills incorporated into 

Roadmap B1 and what are the teachers’ perspectives on critical thinking? 

RQ2: To what extent are communication and related skills incorporated into the 

Roadmap B1 course book and what are the teachers’ perspectives on communication? 

RQ3: To what extent are collaboration and related skills incorporated into the 

Roadmap B1 course book and what are the teachers’ perspectives on collaboration? 

RQ4: To what extent are creativity and related skills incorporated into the Roadmap 

B1 course book and what are teachers’ perspectives on creativity? 

1.4. Significance of Research   

Course books are generally considered to have a vital role in ELT (English Language 

Teaching) classrooms. Although it is not the most crucial factor, course books can assist 

language learners and teachers immensely (Sheldon, 1988, Hutchinson & Torres, 1994). 

Course books, even if not particularly intended for teachers, are frequently responsive to 

students' requirements; they save time and money; and they might and should provide for 

flexibility and improvisation to fit the demands of a given teaching context (O'Neill, 1982). 

Effective course books also relieve the instructors of the burden of having to come up with 

unique and authentic content for each lesson (Harmer, 1991). Therefore, they can provide 

an initial syllabus that teachers can modify, adapt, and change to meet the requirements and 

learning styles of their learners (Cunningsworth, 1984). The primary goal is to select a course 

book that will assist learners in improving their English proficiency. However, we live in a 

dynamic world, and students' needs are changing as well. The primary goal of language 

learning may be to become proficient language users, but students also need the necessary 

skills to keep up with today’s world. In this regard, the primary goal of this study was to 

determine if 21st century learning, and innovation abilities are fostered by using course 

books. 
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As information and communication technology advance and have a greater impact 

on practically every element of human activity, evidently, educational institutions must also 

examine a new set of abilities that are compatible with the technological and informational 

dependence that defines the 21st century. As a result, fundamental yet progressive changes 

in educational policy must be implemented in every country, such as modifying techniques 

and approaches, as well as tools and resources, in order to align the overall teaching and 

learning objectives with the socio-political needs of world citizens. In addition, instructors 

are primarily responsible for preparing students to flourish in the 21st century learning 

environments. Nonetheless, they are the weakest point in a network consisting of educational 

policymakers, teacher trainers, school officials, school inspectors, scholars, and course book 

creators. They should collaborate to give educators with guiding principles, tools, and 

instruction on how to teach skills that align with the reality of the 21st century. Therefore, 

teachers may depend on teaching materials to assist them with activities in the classroom. 

The majority of educators rely on course books to provide valuable insights and 

recommendations on what should be taught and how it should be taught, despite the fact that 

course books encompass several flaws. Despite technological advances, course books, 

according to Richards (2001), will undoubtedly remain central to every language teaching 

context. Not only do they provide materials for both students and teachers, but they also help 

to develop official requirements into receptive and productive activities. Many scholars 

(Cunningsworth, 1995; Hutchinson & Torres, 1994; Litz, 2005, Jibreel, 2015, McDonough 

& Shaw, 2003) argue that course books are prone to including challenges connected to 

social, cultural, and language concerns, as well as pedagogical problems regarding the 

provision of activities and materials. These scholars claim that these flaws can have an 

impact on learners' attitudes toward their immediate surroundings as well as their attitudes 

toward the teaching-learning process. Hence, course book material must be evaluated on a 

regular basis to see how well it corresponds to learners' needs and interests and with 

curricular objectives and job market expectations. Sheldon (1988) and Garinger (2002) 

recommend a systematic course book evaluation based on defined standards created 

especially for the purpose of identifying and resolving faults that a course book may include. 

Moreover, they emphasized that course books gain greater value through course book 

assessment since a course book's usefulness, efficacy, and applicability can only be validated 

through the practice of meticulous course book evaluations. Thus, course books and course 

book assessments are inextricably linked in a mutually dependent relationship in which the 

value of one is decided only by the value of the other.  
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Altogether, the course books' content, method, and approach must be thoroughly 

examined in order to achieve the desired learning outcomes. The researcher's goal in carrying 

out this study is also professional development. When reviewing this course book, reflective 

teaching was also in mind. Reflective teaching is an important practice for many instructors 

and teacher candidates (Richards, 1996). The primary components of this teaching are 

knowing what you do and why you do it, being open to criticism, and being able to criticize 

yourself. Examining the course book is thus significant for the researcher. As course book 

selection is a challenging task, this research is planned to mainly contribute to the body of 

knowledge by assessing a particular course book and supporting educators and schools in 

picking course books that fulfill the needs of 21st century education. 

1.5. Limitations of the Study  

This research was performed within a single institution. For a greater statistical 

comparison, there could be more participants. Therefore, it would be ideal if other 

universities using the same course book were involved in the research to collect additional 

information. 

The data collection tool "observation" is not included in the study, which could 

provide valuable information for future research. Since the researcher is a full-time English 

instructor and the researcher, he was unable to observe these classes. The institute's 

administrators also found the observation hours inconvenient due to strict weekly hours. 

Another reason is that due to the presence of the COVID-19 virus, the School of Foreign 

Languages did not also permit observation in the classrooms; as a result, more data were 

unable to be collected.  
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CHAPTER 2 

LITERATURE REVIEW  

 

2.1. Advantages of Course Books 

Since the 1960s, the publication of ELT course books has flourished due to the 

Council of Europe's rising interest in English education (Mishan & Timmis, 2015). Course 

books are pervasive in English-language schools and universities, and they serve a crucial 

role in teaching and studying English. Numerous studies demonstrate the applicability of 

course books in education and the worldwide demand for published content. According to a 

report by the British Council, 65% of the instructors who participated in the study always or 

frequently used a course book, while only 6% indicated they never did (British Council, 

2008).  

Further research involving instructors from Malaysia, the United Kingdom, and 

Vietnam revealed that 92% of respondents frequently use course books (Tomlinson, 2010). 

Another study conducted in Myanmar and the United Kingdom produced similar results: 

Only 3 of the 85 teachers do not use course books (Saw, 2016). Course books played an 

indispensable role in ELT classrooms as a result of their extensive use, which ultimately 

improved classroom learning and led to higher performance.  

The effectiveness of the course book has been heavily debated in the existing 

literature. Although some argue that the potential benefits of course books are limited, others 

criticize the course books' materials and strategies. Those who favor course books emphasize 

the practical significance of course books. Course books are regarded as credible resources 

by higher education institutions. Since they are produced by reputable publishers, they offer 

a ready-made, economical, and standardized curriculum. Therefore, course books are 

considered trustworthy and reliable sources of information.  

In addition to the material's efficiency, course books are typically accompanied by a 

variety of print-based and digital materials, such as a workbook, a teacher's guide, tests, and 

additional content accessible via e-learning platforms. Course books are useful not only for 

educators, but also for students, as they allow them to keep pace with their own learning by 

providing a variety of reading texts for vocabulary, as well as numerous language forms, a 

variety of listening, and strategies for all skills; thus, they can also be used for self-study and 

revision (Mishan & Timmis, 2015). 
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2.1.1. Downsides of course books 

In contrast to the practical reasoning of the course book supporters, the anti-course 

book movement raises ideological concerns regarding the use of course books. It was argued 

that course books encourage imperialism and native language dominance, thereby fostering 

a new form of colonialism. In particular, early course books were criticized for including a 

hidden curriculum that taught gender roles and consumerism (Cunningsworth, 1995).  

According to a study conducted by Boriboon (2004), the use of international course 

book series may be controversial due to the fact that students are frequently exposed to 

materials and settings that do not reflect their own culture. Additional research revealed that 

a number of these issues were still prevalent. Course books do not appeal to all students and 

do not properly reflect differences in learning. McGrath (2013) categorized divergent 

perspectives on course books into three categories. First, some course books do not support 

communication skills or language acquisition theory, and their portrayal of cultural reality 

is limited, biased, or inaccurate. Secondly, the extensive use of course books makes it 

difficult for educators to be productive. After a certain amount of time has passed, the 

instructors, who eventually get used to the ready-made contents in the book, turn it into a 

routine. This may make it more difficult to teach a language effectively in the classroom. 

Third, the use of multiple course books in the classroom can put an additional burden on 

both students and instructors. The endless tasks and assignments of students can be 

challenging for both students and teachers. Thus, students diverge from the real purpose of 

learning the English language. 

A synthetic course of study examines language as an object (Long, 2015). The 

language is subdivided into small pieces of grammar, vocabulary, etc., and these pieces are 

presented to learners in a linear way, with the task of reassembling or synthesizing these 

pieces into a coherent understanding of the language. This type of syllabus is followed by a 

course book such as Roadmap; it organizes English into different types of items, such as 

grammatical rules, nouns, collocations, and sentence patterns, so that they can be presented 

and practiced in a set order. This curriculum prioritizes explicit teaching and learning. Each 

item is introduced with care, and the instructor ensures that students comprehend the 

material. This is followed by controlled practice, and only near the end of the process is time 

allotted to production, during which time students can produce the subject being taught 

naturally and without conscious effort. This method fails to recognize that language 

acquisition is primarily implicit and that L2 learners acquire information by embracing their 
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own mental developmental path through a series of interconnected linguistic systems known 

as interlanguages (Jordan & Gray, 2019). 

2.2. What are 21st Century Skills?  

The English language has become the favored language for several reasons, 

including social status, professional success, economic benefit, academic advancement, and 

career opportunities. According to Crystal (1997), cross-cultural communication would be 

unlikely if people of diverse backgrounds could not really communicate with one another. 

Education, business, politics, culture, and the economy are just some of the many spheres 

where effective communication is essential. People study other languages as a means of 

interaction and to be abreast of innovations and advancements. As people work together, 

share information, and compete across borders, they spur innovations across the board to 

meet the needs of the 21st century. 

The literature refers to the desired skills and competencies of individuals as 21st 

century learning and innovation skills (Trilling & Fadel, 2009). In the 21st century, reliable 

and informative knowledge is of utmost importance, and young adults should indeed acquire 

these skills in order to enter the workforce or purse higher education. The 4Cs, as defined by 

Graafland (2018), are critical thinking and problem-solving; creativity and innovation; 

communication; and collaboration. On the other hand, 21st century learning skills can be 

defined as a term for the skills and competencies young people will need to have in order to 

be successful employees and citizens in the knowledge-based society of the 21st century. 

Education now must meet the needs of the business world, which has changed its definitions 

and expectations (Ananiadou & Claro, 2009). Wagner (2008) identifies the following as 21st 

century skills: the ability to think critically and solve problems; the ability to work 

collaboratively; the ability to lead; mental agility and adaptability; initiative; the ability to 

communicate effectively orally and in writing as well as in speaking; the ability to process 

and apply information creatively and imaginatively; and effective communication. A 

person's ability to perform a task successfully increases when they engage in repeated 

practice and receive constructive feedback (Dweck, 1999). The Glossary of Education 

Reform (2016) defines 21st century skills as "a broad set of knowledge, work ethic, expertise, 

and various features that are recognized as valuable and necessary to strengthen and expand 

in our era by educators, teachers, and researchers," wherein "success" refers to both 

professional and personal accomplishments.  

According to Fullan (2001), the fundamental purpose of education is to have a 

positive impact on the lives of students and to produce citizens who can live and work 
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successfully in dynamically sophisticated communities. The concept of learning includes an 

extensive and sophisticated array of processes, and complete comprehension requires not 

only an understanding of the learning process but also of all the variables that impact and 

are influenced by it (Illeris, 2009). The world is always evolving, and it's clear that 

maintaining a constant level of awareness of this evolution would be impossible without 

widespread communication. Globalization is a phrase that encompasses not only the 

interconnected fields of economics, politics, and society, but also the field of education. 

Classrooms are the ideal places to see the difference between the old and the new period, 

and the study by Miller (2016) found that applying the system of globalization to education 

was the most spectacular technique to raise the level of communication. Similarly, like 

Miller (2016), Garca-Herreros (2017) also argues that the globalized society of the 21st 

century necessitates a great deal of preparation for students to communicate effectively in a 

second language, which is widely recognized as a responsibility for the citizens of the future. 

A learning paradigm, in this case, learning in the 21st century, assists us in 

comprehending what learning is and the actions it necessitates. It therefore assists us in 

gaining a deeper understanding of how students learn in a variety of settings and instructs us 

on what and how teachers can improve the learning. Identifying these learning shifts enables 

the creation of learning environments that facilitate enhanced learning experiences. It 

illuminates the path as a teacher; what learners should do; how to establish a learning 

environment; and the resources, learning activities, and teaching strategies that can be 

employed. Therefore, it is evident that we must rethink how we educate students if we are 

to prepare them for the inevitable workplace environment they will face. It would be 

tempting to believe that the answer is obvious in the digitally rich world of the 21st century: 

to provide students with 21st century learning and innovation skills. The insufficiency of 

learning and innovation skills necessitates a radical transformation in how we deliver 

educational materials to students. It is necessary to employ an instructional method that 

equips students with problem-solving skills applicable to the real world. Additionally, teach 

students the requisite knowledge which they must master in order to be considered educated 

in 21st century learning and innovation age (McCain, 2007). 

Before the 19th century, there was no formal and structured public education system. 

The modern education system was founded on a well-defined concept of professional and 

academic aptitude that matched the requirements of the industrial revolution (Robinson, 

2007). The conditions have shifted since then. In the 21st century, the global economy, 

modernization, technological progress, and the information age have all contributed to 
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substantial social change (Kramer, 2021). This shift has resulted in a shift in the 

qualifications and skills that nations require and wish to train for national and international 

development, long-term prosperity, and a stable economy (Chalkiadaki, 2018). To put it 

another way, due to the fact that every nation recognizes English as a second language, the 

English language is seen as an essential language for use in both the professional and 

personal areas of life (Nishanthi, 2018). Furthermore, Canagarajah (2007) asserted that 

English is regarded as a widely spoken language in diverse regions and is acknowledged as 

a lingua franca by individuals who cannot speak English as their native language. Briefly, 

English has been viewed as a conduit for interaction between people from diverse 

backgrounds (Gallego, 2012). As a consequence, English proficiency is viewed as a desired 

objective for everyone worldwide for a wide range of reasons. 

According to Kay (2010), today's learners are expected to communicate, study, learn, 

team up, and solve problems by using 21st century skills such as critical thinking and problem 

solving, creativity, collaboration, and communication. ‘’The Organization for Economic 

Cooperation and Development’’ (OECD) proposed those four essential skills that all learners 

should be equipped with in order to keep up with the world's rapid pace of change. 

Comprehending and developing these 21st century skills must be enhanced by newly 

published educational frameworks and learning implementations to foster the success of 

students in the near future (Chen et al., 2020). Fandiño (2013) asserts that learners in EFL 

(English as a Foreign Language) classrooms should be taught the methods and strategies for 

using the 4Cs (communication, collaboration, creativity, and critical thinking) as well as 

self-directed and intercultural abilities. As educated, eclectic teachers of 21st century, 

the goal is not only to build the competences and abilities of students, but also to grow 

professionally. 

Gass and Selinker (2001) identify three key components that contribute to the 

learning process in an English as a foreign language (EFL) context: the instructors, the 

materials, and learners. Teachers of foreign languages must be familiar with these materials 

since it is their responsibility to ensure their students have access to all the linguistic 

resources available to them in the classroom. The quality of education can be expected to 

improve on a local and global scale when teachers understand their responsibility to instill 

in their students an appreciation for and facility with the tools and practices of the 21st 

century. Every day, in every grade, in every class, both in and out of the lessons, both 

educators and teachers must deliver learning resources to teach 21st century skills (Sang, 

Liang, Chai, Dong & Tsai, 2018). 
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The many parts that make up 21st century learning skills are all important and 

necessary for learners. Each one is essential to the process of personal and professional 

growth. They strengthen not only the 4Cs of communication, creativity, critical thinking, 

and teamwork, but also finance, the environment, business, and social and political activity. 

Both the students and the teachers in our classrooms are in the same boat when it comes to 

the importance of acquiring skills relevant to the 21st century. In addition, these abilities are 

crucial for the growth of leadership and innovation, proficiency in media and technology 

use, proficiency in information and communication technologies, and the acquisition of 

competences useful in any professional setting, such as adaptability, self-direction, and 

initiative (Soulé and Warrick, 2015). 

2.3. P21 Framework  

The academic standards of school administrators and society do not often line up 

with the requirements of employers or students, which presents a daily challenge for 

educators. Younger students who grew up with computers often enter school knowing more 

about technology than their teachers who were born in the 20th century. Not only are today's 

students more technologically adept, but they also have much bigger goals (Gut, 2010).  

21st century students are accustomed to a fast-paced, media-rich environment in 

which to learn. The average American child or adolescent spends 35–55 hours per week 

consuming media outside of school, including television, video games, and computers, 

according to research by Lee, Bartolic, and Vandewater (2009). According to Knobel and 

Wilber (2009), a significant number of today's students are working outside of the classroom 

as authors, filmmakers, animators, and recording artists, and they are highly interested about 

the significance of the quality of their work and the direction it is taking. Cuban, Kirkpatrick, 

and Peck (2001) found that despite an increase in the availability of media in schools across 

the country, the vast majority of both teachers and students still only use information 

technology for instruction a few times per month, if at all. 

Several groups, like The Partnership for 21st century skills (P21), ACT21S, and 

Achiever’s Diploma Project, have called for 21st century skills to be taught and used in 

schools. Nevertheless, some critics have said that P21 focuses too much on skills and not 

enough on fundamental conceptual understanding (Ravitch, 2009a, 2009b). Yet, the P21 

reaffirmed the importance of core courses in its Report and Mile Guide for 21st century skills 

(Partnership for 21st Century Skills, 2004), noting that even in an information economy, 

these subjects remain important and provide access to new opportunities. 
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This study employed the following framework (P21, 2019) to assess the 21st century 

learning skills necessary for students to become better citizens in today's society. P21 defined 

the paradigm shift as a means for students to succeed in the new global economy, and 

developed the Framework for 21st Century Learning, which specifies the skills, knowledge, 

and expertise that must be taught and mastered by students in order for them to be adequately 

prepared for success in today's world.  

Schools need a multifaceted strategy to tackle the challenge of equipping today's 

students with 21st learning century skills. One aspect of this is for programs that train 

teachers-to-be to take on the duty of assisting their students by providing examples of how 

to teach and raise students' awareness of 21st century skills, as well as by mandating that 

their students create and implement lessons in their subject areas that are based on state and 

national standards and incorporate 21st century teaching ideas and methods. 

Existing frameworks depict the synchronized strategies, sets of requirements, and 

course objectives that define 21st century skills and their instruction. These frameworks 

indicate the knowledge and skills that students and teachers should possess. Founded in 

2006, the Partnership for 21st Century Skills (P21) is one of the current conceptual 

frameworks for 21st century learning skills. Based on a series of studies conducted at 

Stanford University, nations with high PISA scores (which evaluate 21st century skills like 

critical thinking and problem solving) have had higher GPAs than those with lower PISA 

scores (P21, 2008).  

Major changes in the economy, professions, and enterprises need the development 

of new and distinct skill requirements. Individuals must be able to undertake nonroutine, 

innovative jobs now more than ever to be successful. Employee engagement in routine 

cognitive and manual work in the U.S. economy declined beginning in the 1970s, while 

participation in nonroutine analytic and interactive tasks increased, as found by Autor, Levy, 

and Mumane (2003). Further, as more businesses adopt technology, computers replace 

workers in charge of routine tasks while enhancing those whose job it is to solve novel 

problems. Thus, the increasing prevalence of computers in the workplace has increased the 

need for workers to solve problems and communicate effectively in order to address issues 

such as resolving differences, enhancing production processes, and managing the work of 

others (P21, 2008). 

Apparently, the necessity for a set of applied skills is increasing. In fact, experts back 

then also placed a larger emphasis on 21st century learning skills, referring to them as 

"survival skills" in the modern economy (Wagner, 2008). They acknowledge that higher-
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order thinking and a greater understanding are not a privilege anymore. P21 (2019) has 

developed a coherent, shared vision to solve these difficulties, as outlined in the Framework 

for 21st Century Learning, to assist educators in integrating 21st century skills into classrooms 

and making learning more meaningful to students (see Figure 2.1). The framework includes 

the skills, information, and competence that learners need acquire to be successful in the 

workplace and in life, as well as the required support mechanisms to facilitate 21st century 

learning. The framework provides a thorough definition of college and career readiness by 

placing equal emphasis on a range of general knowledge and depth of specialized skills, 

expertise, and competencies. 

The P21 framework specifies three characteristics of 21st century learning skills that 

students should acquire: Learning & Innovation Skills, Information, Media & Technology 

Skills, and Life & Career Skills. The Partnership for 21st Century Learning recognizes that 

all students should have educational experiences beyond the classroom in order to acquire 

the information and skills necessary for global success. The recommended approach to 

effective teaching and learning, as outlined in the Framework for 21st Century Learning, 

reflects the paradigm shift from traditional major learning areas to the incorporation of 21st 

century skills related to some of the most urgent problems and real-world challenges facing 

individuals, industries, and jobs in the 21st century (P21, 2019).  

Teaching effectively in the new paradigm also necessitates a shift from the 

transmission of knowledge to the development of abilities; from the transmission of facts 

and principles to the cultivation of an aptitude for inquiry and problem solving; from the 

transmission of simple theory to the practice of applying the appropriate theory or theories; 

and from the use of a predetermined curriculum to the use of open-ended, authentic, real-

world projects (Kivunja, 2014). According to Trilling and Fadel (2009), to become an 

effective teacher in this new 21st century learning paradigm necessitates a transformation 

from teacher-centered to student-centered learning; from direct teacher instruction to 

collaborative exchange with and among students; from teaching content knowledge to 

providing students with the required skills; and from teaching content to problem-solving 

processes. The 21st century has led educators to move away from timed schedules and toward 

task completion on-demand, away from competitive learning and toward collaborative 

learning, away from purely course book-based mechanical activities and toward web-based 

sources, away from summative to formative assessment of students' performance, away from 

learning at school and toward lifelong learning, and away from teaching that applies a one-

size-fits-all approach to a broad range of students. 
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Today's employment market demands flexibility and adaptability, creativity, 

teamwork, complex problem solving, critical thinking, and the ability to interact effectively 

with information and communications technology due to the economy's gradual 

advancement and globalization. In addition to economic and employment issues, there is a 

rising recognition that the world in which we live needs civic mindedness, a sense of identity, 

and public knowledge as well as personal and societal responsibility for younger generations. 

Undoubtedly, it is unrealistic to expect schools, universities, and educational institutions to 

cultivate all of these attributes in children and adolescents, but given their significance 

during these formative years, they cannot be disregarded and neglected. Heckman's research 

and that of researchers affiliated with the Collaborative for Academic, Social, and Emotional 

Learning (CASEL) have demonstrated that "soft" skills or "socio-emotional learning" are 

associated with a variety of enhanced short- and long-term consequences, including better 

personal wellbeing, interpersonal skills, economic freedom, and academic achievement 

(Heckman & Kautz, 2012). 

Over the previous three years, 43 university graduates in a university-based teacher 

training program were requested to integrate at least one 21st century skill into each of their 

teaching materials. These skills were taught to them in the context of the Partnership for 21st 

Century Skills (P21). Each content area lesson required teacher applicants to identify at least 

one 21st century skill that will be taught, applied, and evaluated. They had to identify and 

incorporate a skill or skills into their learning objectives, course outcomes, instructional 

strategies, and evaluations. Educators have the ability to develop new lessons or make use 

of current ones and, with some tweaking, incorporate the teaching or use of 21st century 

skills, as evidenced by the lessons created by teacher candidates and the best practice lessons 

supplied for in-service teachers. When educators realize they must introduce and then 

provide students ample time to practice skills relevant to today's world, they can begin to 

rise to the challenge (Gut, 2010). 

2.3.1. Implementing p21 framework in the curriculum 

Some experts offer easy adjustments to current teaching practices that would 

facilitate the incorporation of 21st century learning skills into existing curricula. Socratic 

seminars, where students take turns facilitating discussions of assigned readings, are 

advocated for use by educators Walser (2008) and Cookson (2009). These conversations can 

occur in any subject area and even across disciplines. Students are graded on how actively 

they participate in class by asking questions, posing challenges, making remarks, citing 



15 

references to back up claims, relating personal experiences, or making connections to current 

events. 

Teachers can use current events to help students make the connection between 

classroom learning and the practical knowledge they will need to thrive in a global economy. 

Following a class discussion of Nike's efforts to create an eco-friendlier sneaker, Wallis 

(2006) describes a classroom project in which students select a consumer product, explain 

its ecological consequences, and propose redesigning it to minimize pollution costs without 

diminishing the product's commercial appeal. In order to address a broad range of 

educational demands, educators may involve students in solving real-world problems, and 

equip them with the skills necessary to succeed in the 21st century, cross-curricular subjects, 

and activities like these are essential. 

Sprenger (2009) supports that whiteboards may be an effective interactive tool for 

both small and large group instruction, placing emphasis on the digital natives' familiarity 

with using screens in a multisensory setting. To better facilitate the learning of foreign 

languages in the classroom, Cutshall (2009) supports the use of asynchronous 

communication strategies and online platforms that offer global connections. Promoting 

critical thinking and problem solving, creative social and cross-cultural interaction, 

communication, and collaboration skills through such interactions is invaluable. 

According to Helm, Turckes, and Hinton (2010), a 21st century "learning habitat" 

should consist of a variety of indoor and outdoor settings that can be adapted to meet the 

needs of students. Walser (2008) suggests that students can learn about geographic concepts 

like latitude and longitude, scale, and proportion through the use of Google Earth and GPS 

technology in order to help locate, design, and implement a project to improve local natural 

areas or save and rehabilitate polluted rivers and waterways, thereby making use of outdoor 

learning habitats. 
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Figure 2.0.1. P21 framework 

 

Note. Adopted from ‘'https://www.battelleforkids.org/networks/p21/frameworks-

resources’’ P21 Framework (P21, 2019) 

 

2.4. Integrating Learning and Innovation Skills   

The potential for problem solving, innovative solutions, and positive connections 

among various groups of people is limitless. To realize this potential, our education systems 

must ensure that all youth – regardless of gender, ethnic background, skills, socioeconomic 

level, health, or medical condition – can successfully access and participate in their education 

in order to develop the knowledge, skills, and virtues necessary to thrive in a competitive 

economy and make significant regional and international contributions. As educators, it is 

our responsibility to prepare each and every young person for the future. Although education, 

experience, and knowledge remain essential, they are no longer enough to guarantee a decent 

future. Young people require and deserve the opportunity to develop into well-rounded, 

creative, and critical citizens capable of participating in the labor market and shaping their 

own futures. Although there is no single formula for success, it is believed that all young 

people should have access to an inclusive, high-quality, and worthwhile education. With 

mutual trust, respect, and commitment, educators can give more young people the tools and 

chances they need to contribute to a prosperous and economically successful globalized 

future.  

Research has emphasized the importance of developing English speakers as highly 

competent language users, critical thinkers, and transformative intellectuals (Sun, 2010, 

https://www.battelleforkids.org/networks/p21/frameworks-resources
https://www.battelleforkids.org/networks/p21/frameworks-resources
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2016). As a result, the goals of ELT have shifted from only improving language abilities and 

imitating native English speakers to establishing in students a sense of social responsibility. 

It has been proposed that ELT classrooms should provide meaningful and intellectually 

stimulating activities that enable students to not only efficiently convey thoughts and ideas 

through spoken, verbal, and nonverbal communication, but also to comprehend multifaceted 

views, collaborate creatively with others, and make judgments and decisions (Fandiño, 

2013). Hence, instructors should critically evaluate what the 21st century paradigm has to 

offer in order to expand their educational and teaching approaches. According to 80% of 

leaders from different occupations, integrating the 4Cs into education might make it more 

convenient for students to be prepared for their professional or academic careers. Thus, the 

National Education Association (2015) also considers that teaching 4Cs is essential if 

language instructors can integrate 4Cs into their courses more effectively if they provide 

certain guiding questions to themselves while setting objectives and arranging tasks. 

Therefore, schools as well as universities have become particularly interested in giving 

students opportunities for active learning, where they may get real-world experience 

(Fitzgerald et al., 2015).  

2.4.1. Critical thinking and problem-solving 

The concept of critical thinking has been defined in a variety of different ways. In 

order to develop as a skill, critical thinking and problem solving require logical participation 

in the learning process. In every situation, there ought to be an independent inquiry into the 

proof and the reasons, followed by a discussion of the reasonable points of view and the 

practical solutions. According to the National Council's definition, it is the intellectually 

disciplined process of actively and efficiently comprehending, applying, analyzing, 

synthesizing, and evaluating knowledge received from or created by observation, 

experience, reflection, reasoning, or communication as a guideline to thought and action. In 

other words, it is the process of using knowledge as a way to direct thought and action. P21 

(2019) defines critical thinking and problem solving as effectively reasoning, applying 

inductive and deductive reasoning, understanding how pieces of a whole interact, making 

judgements and decisions, and solving issues by asking clarifying questions and addressing 

problems in new and interesting ways. 

In the education systems of many nations in the 21st century, critical thinking is 

increasingly being recognized as an important skill to teach (Atkinson, 1997, Rear, 2017). 

According to Hermann (2015), the process of applying critical thinking and problem solving, 
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analyzing complex systems, and using inductive and deductive reasoning as appropriate for 

the situation determines how parts of a whole interact with one another. Part of critical 

thinking and problem-solving is using knowledge, facts, and data to solve problems and find 

solutions. Learners are expected to make appropriate decisions and judgments based on what 

they have read or learned, and this is a part of the learning process. Therefore, in order to 

improve students' critical thinking and ability to solve problems, teachers should not just ask 

students questions like "yes" or "no" or assign simple activities; rather, they should assign 

questions or activities that encourage interpretation and reflection.  

Pardede (2019) emphasized that critical thinking development is vital for students 

because it positively affects their ability to take, apply, and control their higher-order 

thinking skills; develop the appropriate principles and standards to analyze their thinking; 

and willingly evaluate and recognize concepts and perspectives in an enthusiastic and 

responsible manner. Consequently, critical thinking and reflection allow for a deeper 

understanding of assumptions and underlying concerns, as well as the discovery of new 

practical possibilities.  

Students must be explicitly instructed in the skills necessary to develop and enhance 

their capacity for critical thinking and problem solving in the 21st century (Noonan, 2013). 

Facione (2015) stresses the importance of critical thinking in establishing a peaceful human 

community. "It is a cornerstone in the evolution of humanity from savagery to global 

consciousness," he says. According to Kompf and Bond (2001), teaching students critical 

thinking skills is vital because it allows them to participate in logical thinking, reasoning, 

acquiring information, using their intelligence, and reflecting. This is vital since learning 

particular skills will almost certainly make these skills permanent, and better student profiles 

will emerge in the future. Effective instruction in critical thinking and problem solving 

requires instructors to help students acquire information and knowledge, maintain focus, 

recognize multiple options and be ready to analyze each one, choose a position they can 

defend with sound reasoning, strive for accuracy in their arguments, and listen attentively to 

demonstrate respect for the ideas and beliefs of others (Kivunja, 2014).  

Furthermore, teaching students to think critically and solve problems helps them 

develop an awareness of their own beliefs, determine if they are well-grounded in evidence, 

and evaluate whether their conclusions can be extended beyond their own circumstances or 

are based on a narrow set of assumptions. Teaching students critical thinking skills can be 

challenging, but Moore (2014) recommends a variety of simple ways to change their 

thinking from guessing to estimating, believing to assuming, inferring to inferring logically, 
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preferring to evaluating, supposing to hypothesizing, and associating concepts to grasping 

principles. He highlights that critical thinking necessitates cognitive capacities that lie within 

the higher-order levels of Bloom's (1956) Revised Taxonomy, particularly analyzing, 

evaluating, and creating. Moore (2014) also suggests that teaching metacognitive skills to 

learners is an effective means of teaching them critical thinking. The following are some of 

the strategies that he recommends: Analyzing the learning process, which includes self-

feedback, self-monitoring, and self-questioning; reflecting on their strengths and 

weaknesses; scheduling study time; establishing objectives; organizing resources; and 

estimating the amount of time necessary to complete a task.  

Furthermore, Trilling and Fadel (2009) propose a variety of strategies that can be 

used to instruct new kinds of students on how to think critically and solve problems. The 

first strategy is to instruct them in rational thinking. This is evaluating facts or a problem 

using inductive or deductive reasoning to gain a comprehensive understanding of the 

problem. The second strategy consists of teaching students how to think systematically. The 

third strategy emphasizes teaching students how to make reasonable decisions and 

judgments. This enables students to not only analyze available facts, arguments, and 

statements, but also evaluate them. Students learn how to examine data from multiple 

perspectives and then make connections between and among data viewed from these 

perspectives. Students are able to form well-informed, evidence-based judgments because 

the interpretation of the data results from the analysis. The fourth strategy is to instruct 

students to reflect critically and evaluate all viable solutions so that they can approach 

unfamiliar problems from different perspectives.  

McCain (2007) argues that teaching students a four-step procedure before they leave 

school could assist them in overcoming challenges they would face in the real world. McCain 

(2007) refers to this procedure as "the 4DS of problem solving" because each of the four 

essential processes begins with the letter D. Before beginning work on an issue, you must 

first define it. Secondly, design a plan for the solution of the conceptualized problem, which 

includes having a strategy to make the dream a reality, selecting the materials required to 

solve the task, developing, and acquiring the necessary skills and knowledge to overcome 

the obstacles, and dividing the task into chapters and sections with smaller subcomponents 

that are relatively straightforward to accomplish. Deal with the issue, which includes 

implementing the resolution strategy. Finally, display, which involves evaluating your 

performance, i.e., how effective you were in resolving the issue. 
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2.4.1.1. Information literacy  

As an inclusive term, information literacy is can be defined by incorporate notions 

such as digital, graphic, and media literacy, academic literacy, data collection and data 

management (Bent & Stubbings, 2011). In addition to this, identifying origin bias, 

distinguishing between popular and scholarly sources, and assessing a resource's relevance 

to a topic are additional skills that an information literate person should possess (Williams 

& Evans, 2008). 

Applications of information and communication technology both enrich and enhance 

the opportunities for communication and encourage the development of skills in 

coordination and collaboration among students' peers (Ananiadou & Claro, 2009). 

According to Lewin and McNicol (2015), the increasing influence of globalization and 

intellectual society has led many people to suggest that new skills, which were not seen in 

the previous century, are required to be successful in the workplace and that information and 

communications technology are the keys to the development of those skills.  

Information literacy has been recognized as a key competency for success in the 21st 

century by the ‘’North Central Regional Educational Laboratory’’ (NCREL, 2003). This 

outcome is the result of a combination of factors, including recent historical events, 

globalization, the digital age, inventive thought, effective communication, and higher levels 

of productivity. The Asia-Pacific Economic Cooperation reports that there has been an 

increase in the variety of information, skills, and attitudes needed to succeed in the modern 

labor market. Employees must also be proficient in modern technology and have an active 

understanding of the 4Cs. 

2.4.2. Creativity skill 

In recent years, the study and conceptualization of the nature and impact of creativity 

have been a focus in virtually every field and industry. Today, there is a great deal of 

discussion about creativity, which is driven by the desire for organizations and businesses to 

become more efficient, as well as the trend in schools toward learner centered as opposed to 

test-driven education. Educators from around the world have therefore encouraged schools 

to place a greater emphasis on creativity and innovation in the curriculum across all subjects. 

It is believed that creativity is an effective method for engaging students in their 

language learning at the school level. Creative teaching is intended to increase students' 

motivation and self-esteem, as well as equip them with the adaptability skills they will 

require in the future. However, not all students have access to creative and innovative 
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learning environments. It is desired that individuals cultivate a creative and innovative 

mindset in order to better lives and contribute to a more thriving society. 

It was thought that economic growth and technological progress were much more 

important than the importance of innovative creative thinking. In contrast, the global 

economy of the 21st century has a strong desire for increased productivity, superior goods, 

and innovative services. Creativity and innovation have become essential elements of the 

global economy and worldwide education (P21, 2019). Many individuals believe that the 

current information age will soon be replaced by the innovation age. One of the most sought-

after characteristics for creativity and innovation is the capacity to resolve issues in clever 

ways, develop modern technologies, or discover new applications for existing technology. 

Numerous academic disciplines contribute to the study of creativity. It also examines the 

origins and development of creative behavior as studied in archaeology; creative processes 

such as metaphorical thinking, flexibility, and visualization as studied in the arts; creativity 

networks in the brain as studied in neuroscience; employee productivity as studied in 

economics; and assessing creativity as studied in education.  

Reiter-Palmon, Beghetto, and Kaufman (2014) provide an intriguing examination of 

creativity from the perspectives of education, psychology, and business. Using this 

perspective, it can be inferred that the fields of psychology, education, and business have 

done significant conceptual work in the domain of creativity. Creativity can be viewed both 

as an intrinsic end in and of itself, as a result, product, or conclusion, and as a means to an 

end, such as innovation, organizational transformation, wellness, or happiness. Creativity 

occupies a prominent spot in education, although it is typically viewed as a precursor to a 

desired outcome rather than as an end in and of itself.  

Furthermore, creativity is typically characterized by a combination of originality and 

task relevance within a given context. In business, creativity is often associated with the 

generation of innovative ideas, followed by their implementation to achieve organizational 

success. Experts and practitioners agree that creativity is a complex and multifaceted 

phenomenon, making it difficult to establish a universally accepted definition (Harris & 

Ammermann, 2015).  

Divergent thinking, or the ability to create multiple ideas from a variety of 

perspectives without being constrained by common assumptions, is the characteristic upon 

which the majority of creativity-related research focuses. This characteristic of individual 

creativity is frequently evaluated by evaluating the individual's ability to devise innovative 

approaches to completing a task (Guilford, 1967). However, lateral thinking — the ability 
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to create and generate innovative ideas — is unquestionably essential, but it is only a 

subcategory of creativity as a whole.  

Anna Craft (2008) highlights a variety of perspectives on creativity in order to help 

us comprehend its varied characteristics. These include individualized-subject-specific, 

individualized-generalized, collective-subject-specific, and collective-generalized 

creativity. They range from creativity as an individual experience to creativity as a team 

effort. 

In educational institutions, the question of whether creativity and creative learning 

are subject-specific or more general is crucial. For the majority of the last fifty-seven years, 

creativity has been associated with the arts in many schools. Nonetheless, the current trend 

in schools appears to be toward a greater emphasis on creativity and creative thought. Both 

the United Kingdom and the United States have paid a great deal of attention to the positive 

relation between creativity and cognitive ability (Trilling & Fadel, 2009; Ritchhart, 2011). 

Throughout the majority of the last decade, schools in the United Kingdom and the United 

States were strongly encouraged to improve students' personal, learning, and critical-

thinking skills. 

Learners with greater levels of creative intelligence are more likely to generate novel 

ideas that can both contribute to and challenge future learning by sharing new, unique 

information with others. As creative intelligence appears to be a component that may help 

learners adjust to unexpected and unpredictable environments, it appears to be a factor that 

may boost language learning (Richards, 2013). What Richards explains is exactly what the 

4Cs may achieve in the language classroom: learners have the option to create their own 

responses when faced with new, unpredictable questions. It is not a revolutionary idea to 

emphasize the importance of uniqueness. Lev Vygotsky, one of the greatest psychologists 

of the past century, wrote about this. It is essential to emphasize the importance of 

encouraging learners' creativity. The imaginative mind will realize humanity's full potential; 

the most important function of the imagination is orientation toward the future, behavior 

based on the 21st century and derived from this future (Vygotsky, 2004). 

One might wonder whether creative learning setting helps students learn more 

effectively or not. There is indeed a lot of indirect evidence to show they do. Asking, striving, 

offering, and getting feedback, cooperating, practicing, and employing intellectual curiosity 

all constitute part of what may be broadly referred to as metacognitive skills, which are both 

related to successful learning and positively and significantly associated with advances in 

success (Hattie, 2009). 
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The work that Maley (1997) has done in the field of language education has placed 

an emphasis on creative thinking by making use of materials that have been derived from a 

wide range of literary and non-literary sources. These materials can be applied in such a way 

as to stimulate creative thinking (Maley, 1997). Discovering new meanings and creating new 

word combinations are both possible thanks to language. According to Maley and Bolitho 

(2015), the ability for creative thought exists in all people, particularly in relation to the use 

of language, provided that certain conditions are met.  

Students need to have certain cognitive skills in order to be successful in life. Some 

examples of these skills include comparing and contrasting, hypothesizing, imagining, 

observing, and asking questions. It has been observed that when creative thinking is 

integrated into English lessons, students develop not only those skills but also metacognitive 

skills such as the ability to analyze and critically reflect on their own performance and 

learning. This is because creative thinking encourages students to think outside the box 

(Read, 2015).  

On the other hand, despite the fact that some academics have differing ideas 

regarding whether or not all aspects of creativity can be taught, there was sufficient 

consensus that a great deal could be learned back then (Torrance, 1970). Bekteshi's (2017) 

investigations found that learners in general English classes were able to demonstrate their 

creativity, but there were fewer indicators of originality when dealing with an emphasis on 

form. This is despite the fact that creativity is seen as a challenging attribute to assess in 

ELT. Nevertheless, it was proved that when students were required to create seven different 

statements using the Present Perfect Tense and then predict which one of the seven phrases 

was not true, their grammatical creativity also increased. They were required to think of new 

ways to express themselves, and these ideas appeared to be beyond the learners' current 

speaking ability; even so, this assisted the learners not only in their speech but also in their 

actions and their reasoning.  

In today's society, a creative mindset, and the intellectual capacity to think critically 

are becoming more and more crucial components for personal and professional success 

(Pardede, 2019b). If students want to be successful in work and careers in the twenty-first 

century, they need to develop creative thinking as well as the ability to collaborate creatively 

with others, as stated by the Partnership for 21st Century Skills (P21). Students' creative 

potential can be influenced in a number of ways, such as through daily planning, effective 

time management, determination, and self-assurance in long-term planning (Zampetakis et 

al., 2010). Developing students' aptitudes for innovation and creativity necessitates the 
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development of high-quality learning environments in which they are given the opportunity 

to counter authentic, real-world problems while maintaining an open-minded, inquisitive 

mindset. Learners in these kinds of environments are encouraged to make use of higher-

order reasoning skills such as cognitive processing, creating, analyzing, evaluating, and 

elaborating on their ideas (Anderson et al., 2001).  

In order for them to think more creatively and outside the box, they are encouraged 

to use approved creative thinking tools such as brainstorming, concept mapping, visualizing, 

word association, and analytical thinking. These kinds of strategies encourage learners to 

form networks and express their own ideas, as well as motivate them to seek constructive 

feedback that can help improve their concepts, introduce them to previously undiscovered 

concepts, and help develop innovative ideas. They are able to gain a fresh perspective on 

their experiences and make an evaluation of those experiences. They can also work with 

other people to make the most of their experiences and come up with better or more creative 

ways to do work.  

2.4.3. Communication skill 

Which characteristics are by far the most crucial for ensuring that people live healthy 

and happy lives? In 2014, the Pew Research Center conducted a survey in which randomly 

selected US citizens were asked which of ten skills commonly taught in schools were the 

most crucial for achieving a successful and happy life. Science and mathematics were 

selected by 58% and 79% of respondents, respectively, as the most frequently mentioned 

skills. In contrast, more than 90% of those surveyed selected communication skills, making 

it the most popular answer (Goo, 2015). Numerous skills, ranging from mathematical 

reasoning to innovative creativity, are beneficial to both individuals and humanity, but the 

findings highlight the importance of communication skills in accordance with the other 

skills. 

Communication is an ability that includes thoughts on how to express yourself 

appropriately, not only limited to spoken and written language, but also includes receptive 

skills such as reading and listening. Reading, writing, interpersonal interactions, and public 

speaking are only a few of the many subcategories that make up the domain of 

communication. Although there is no one definition of communication that incorporates all 

subdomains, a number of academic definitions emphasize components of language such as 

exchanging information, the use of language and nonlinguistic symbols, mutual 

comprehension, social engagement, and meaningfulness (Dance, 1970). By combining these 



25 

elements, it can be seen that communication is a social process in which information is 

conveyed in order to create mutual understanding and accomplish desired objectives. 

Furthermore, communication can take many other forms in actual life, such as speaking with 

friends or coworkers, reading something, delivering a presentation, or using the internet. It 

may be used for a number of different purposes, such as informing, persuading, 

interrogating, and entertaining, to list several more. Consequently, in order to live a happy 

and meaningful life, one must learn the abilities necessary for efficient communication in 

the most prevalent forms of communication. 

According to Richards (2013), communicative teaching methods promote both 

functional and situational language usage. It fosters effective comprehension and positive 

attitudes toward language learning in classrooms for English language learners. Students' 

ability to communicate with one another can be enhanced through the use of activities like 

role plays, group projects, and simulations that require students to utilize their imaginations 

and think creatively (Bekteshi, 2017). 

The primary objective of learning a foreign language is to be able to communicate in 

that language. Therefore, ELT and FLE programs are excellent places for students to 

improve their communication skills. Communication ability measured at the beginning of 

college is associated with higher grades and graduation rates in higher education, based on 

a study (Hawken, Duran, & Kelly, 1991, Rubin, Graham, & Mignerey, 1990). To become 

successful graduates, students must be able to effectively express their thoughts and ideas in 

a variety of forms, including spoken, written, and non-verbal languages. In addition to 

knowing grammar and vocabulary, they should be able to listen actively and communicate 

fluently in a variety of contexts and for a variety of purposes (Trilling & Fadel, 2009). 

Observations revealed that, when it came to communication, students attempted a variety of 

language modifications due to the diverse backgrounds of the students. According to Dorney 

(2009), who says that communicative competence develops spontaneously through students' 

active participation in meaningful communicative activities, all students attempted to alter 

their discourse for the comprehension of their peers (Bekteshi, 2007). These linguistic 

adjustments were made as a result of the students' active participation in each activity, with 

the intention of conveying crucial aspects. All of these activities contributed to the 

development of students' skills, most notably speaking, followed by reading, writing, and 

listening, as well as critical thinking, creativity, and communication; as can be seen, all of 

these activities required collaboration. 
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Communication is highly valued by employers as an entry-level skill (Penrod et al., 

2017), and it is crucial in business, academic, and professional settings (Okoro et al., 2017). 

Effective communication skills have been highly regarded in society and the workplace for 

decades. Moreover, in the 21st century, these abilities have evolved and become significantly 

more valuable (P21, 2019). They include the ability to effectively explain thoughts and ideas, 

to use a variety of media and technology, to listen attentively, and to engage in a variety of 

situations with success. Trilling and Fadel (2009) expound on these abilities, claiming that 

the ubiquitous use of digital technology in business and everyday life in the global digital 

age has generated a new demand for communication skills. The ability to communicate in a 

way that fosters learning and collaboration is becoming incredibly valuable asset. This new 

approach to collaboration does not always involve face-to-face communication, but rather 

emphasizes digital communications using various applications and online tools that permit 

individuals to develop and share their ideas, opinions, work, and products in virtual worlds 

(Kivunja, 2009). 

According to Trilling and Fadel (2009), the following strategies can be used to teach 

communication skills for the 21st century: First and foremost, students should be taught 

verbal and nonverbal communication skills. This should be taught in a variety of contexts 

and situations to help students become more adaptable and improve their ability to 

communicate in a variety of settings. 

Secondly, students ought to be instructed on the importance of engaging in "active 

listening." This training ought to assist them in interpreting and comprehending the meaning 

of communication while taking into account the cultural backgrounds, beliefs, and attitudes 

of the various parties involved. The third thing that should be taught to students is how to 

use communication for a variety of purposes. It is possible to use it simply to interact with 

people, provide information to customers, educate students, and inspire students. Fourth, 

students should be instructed in the proper use of a wide variety of media tools. They should 

also be given assistance in comprehending and evaluating the effectiveness of various forms 

of media and media technologies, as well as evaluating the possible consequences of using 

various forms of media and technologies in the future. Learners should, as a final step but 

certainly not the least important one, be prepared to interact in a variety of settings, one of 

which should be the utilization of languages other than their native language. 
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2.4.4. Collaboration skill 

Collaboration is the ability to interact with others as a team in order to achieve a goal. 

People working alone could accomplish a great deal of work fifty years ago, but in today's 

fast-paced society, this is no longer the case. The majority of work is performed in groups 

(P21, 2019). It is emphasized that the purpose of collaboration is to allow individuals to 

exchange ideas and receive feedback on those ideas while working together. According to 

IBSA (2009), it entails being open to others' ideas and opinions, valuing one's own, giving 

and taking criticism constructively, keeping up with the latest information, carefully 

choosing and maintaining one's network of contacts, admitting one's own limitations, and 

asking for help when one is in need. Moreover, collaboration has acquired new 

characteristics in 21st century learning and work environments, requiring individuals to work 

successfully with people they have never met or who they will never meet in person. 

However, it is possible that they will need to collaborate on a shared task or tasks in order to 

complete the task efficiently and quickly. 

In the field of education, collaboration can take many different forms. Some 

examples of collaborative teaching strategies include reflective teaching and team teaching. 

Other examples include collaborative learning among students, collaborative research, and 

collaboratively designed syllabuses. Setting goals with one another, taking turns with 

different responsibilities, and working together to complete more than an individual could 

do by themselves, are all components of any form of collaboration (Barfield, 2016).  

Learning through collaboration can often be seen in discourse, social engagement, 

and cooperative decision-making with other people; these shared activities unquestionably 

contribute to the growth of communities, in addition to jointly constructing a greater breadth 

and depth of knowledge (Vygotsky, 1978). One of the key benefits of collaborative teacher 

development is that teachers can reduce their dependency on other authorities to the point 

where they can learn from each other by sharing and establishing their knowledge and 

expertise. In a similar vein, one of the key advantages of collaborative teacher development 

is that it enables teachers to transcend their personal ideas by collaborating with others. 

(Hargreaves, 1994).  

Collaborative professional development for teachers that places an emphasis on 

debate, exploration, and discussion as a means of working together to bring about changes 

and advances in education (Medgyes & Malderez, 1996). It is most effective when it arises 

spontaneously and naturally from the teachers' perceptions of how productive and enjoyable 
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collaboration can be. This is when its chances of success are greatest (Datnow, 2011). The 

development of open and trustworthy collegial relationships is facilitated in part by 

seemingly inconsequential actions and moments, such as interacting with colleagues 

between classes, discussing experiences and recounting stories during breaks, and 

exchanging materials and activities. This sense of trust and collaboration is essential for the 

collaboration's authenticity and efficacy. One of the primary challenges faced by instructors 

who wish to collaborate is locating space and time for the development of projects that are 

established freely by those involved. However, if a group is unable to share decision-making 

or discuss its goals among its members, it is unlikely to maintain a long-term sense of mutual 

benefit. This is due to the fact that the impact of shared decision-making among participants, 

as well as the quality of voluntary engagement, the integrity, and the transparency of 

interaction and communication, can either expand or limit the opportunities for more 

effective collaboration settings. In order to maintain their commitment to the concept of 

collaboration, educators must have the confidence to speak openly and freely about their 

individual strategies and work-related concerns (Barfield, 2016).  

The desire to understand the various perceptions, interests, and points of view of 

others, as well as the desire to challenge one's own deeply held beliefs, interests, established 

views, and practices, can assist instructors in engaging in the necessary critical reflection to 

change and improve their own practices. This critical reflection is essential for modifying 

and enhancing one's own practices (Kelchtermans, 2006). These considerations are crucial 

to the development of collaboration learning, as is the courage to confront opposition and 

constructively address potentially difficult disagreements that may arise. As a result, the 

process of negotiation, the articulation of different points of view, and the negotiation of 

competing claims are all necessary components of developing collaborative practices 

collectively (Achinstein, 2002). 

Furthermore, students must learn to collaborate effectively since they will spend the 

rest of their lives working alongside other people in a variety of settings. According to Lai 

(2011), collaboration requires individuals to work together on the same task rather than 

separately on different parts of the assignment. Collaboration can have significant benefits 

on the learning processes of students, particularly with students who have a low level of 

proficiency. Students should work together to develop their skills in communication, 

decision-making, problem-solving, coordination, and negotiation. This will allow 

collaborative activities to assist students in improving their reading, listening, speaking, and 

writing skills on multiple levels. Students are put into groups for the purpose of completing 
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assignments, finding solutions to problems, or working together on projects as part of the 

teaching and learning strategy known as collaboration (Harmer, 2007).  

It has been discovered that group projects and discussions are always a component 

of learning. Both teachers and students were eager to participate in these activities, which 

frequently incorporated students' perspectives on a variety of topics discussed in class and 

always incorporated multiculturalism and multi-nationality. Group projects carried out in a 

stress-free environment with equal accountability for all participants illustrated an 

exemplary environment for language learning. Observations of students agreeing or 

disagreeing, expressing the benefits and drawbacks of a particular topic, or accepting or 

rejecting a suggestion in group work exercises demonstrate, according to Porter and Long 

(1985), that group work enhances language practice opportunities. Moreover, because they 

are unfamiliar with the teaching and learning process, students may be quiet at the beginning 

of the semester. The study (Porter & Long, 1985) found that even the most reserved classes 

became lively and outspoken when working together, displaying an air of self-assurance and 

a resolve to defend or challenge their positions through the use of more qualitatively fluent 

and accurate language. When students talked to one another and made an effort to fully 

comprehend the instructions, it greatly enhanced their motivation to continue learning, which 

is consistent with other factors mentioned by Porter and Long (1985), such as 

individualization of instruction and students' desire to learn. 

Not only must graduates be instructed to work respectfully with diverse teams in 

their actual work environments but also in the online communities in which they participate 

in order for them to be successful in the workplaces of the 21st century, graduates will need 

to be able to effectively cooperate with one another in the workplaces of the 21st century. 

Kivunja (2009) offers a few recommendations in this regard, firstly, they need to acquire the 

skill of appreciating the contributions made by each and every member of the team to which 

they have been assigned, secondly, they need to be taught to be flexible and willing to work 

with others, with the knowledge that the group will either swim or sink as a unit in order for 

them to achieve a goal that will have positive outcomes. 

Collaborative learning has been recognized by scholars as an instructional strategy 

in higher education that is particularly promising and successful. Collaboration is typically 

regarded as an important skill for employees to possess in the workplace (Martin & 

Nakayama, 2015). To be able to work effectively with one's colleagues to accomplish a 

common objective requires the development of a skill that is increasingly valued in today's 

labor force (Chen et al., 2021). Quite a few studies have been carried out to investigate the 
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overall impact of this instructional strategy on a wide variety of significant learner outcomes. 

For instance, having students participate in collaborative learning is associated with 

academic successes such as positive attitudes toward enhanced comprehension of scientific 

knowledge, mathematics, and technology; emotional well-being; enthusiasm for the fine 

arts; openness to diversity; a greater capacity to transfer information from one environment 

to another; and the ability to create new questions, ideas, and solutions. Another benefit of 

having students participate in collaborative learning is that it is associated with an increased 

capacity to transfer information from one environment to another. Another advantage is that 

it is associated with an increased capacity to create new questions (Loes & Pascarella, 2017). 

Finally, collaborative learning has also been closely linked to greater cognitive motivation 

(Castle, 2014).  

Collaboration has been identified by the ‘’OECD’’ (2019) as a component of social 

and emotional skills that are essential for the development of new values. Despite the fact 

that collaborative learning is widely used in higher education, the terminology associated 

with it is frequently confused. Collaborative learning has been extensively used in colleges 

and universities, whereas cooperative learning is more prevalent in K–12 classrooms 

(Barkley et al., 2014). Although these terms are frequently used interchangeably in the 

learning and teaching literature, numerous researchers who have studied these techniques 

have concluded that cooperative learning and collaborative learning are distinct instructional 

strategies. In particular, cooperative learning has been regarded as a more structured 

educational strategy requiring a higher level of facilitation by instructors than collaborative 

learning. Additionally, Johnson, Johnson, and Holubec (1990) asserted that five 

characteristics must be present for a learning activity to be categorized as cooperative. These 

characteristics are as follows: positive interdependence, face-to-face interaction, individual 

accountability, interpersonal competence, and group work. In addition to the evidence that 

demonstrates collaborative learning's positive impact on the achievement of a variety of 

learners, there is a small amount of research that demonstrates the potential impact that 

collaborative learning could have on the cognitive development and critical-thinking skills 

of college students (Loes & Pascarella, 2017). Using a cross-sectional design and data from 

multiple institutions, Cabrera, Colbeck, and Terenzini (2001) sought to determine whether 

collaborative learning enhances students' problem-solving abilities. They discovered that 

students who participated in collaborative learning activities performed well on a self-

reported measure of problem-solving skills.  
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Gokhale (1995), by using data collected from students studying industrial technology 

at a single institution, sought to answer the question of whether or not there were statistically 

significant differences in the critical thinking abilities of students who had been exposed to 

collaborative learning versus those who had attempted to learn independently. Gokhale 

(1995) discovered that learners who engaged in collaborative-learning activities 

outperformed those who learned independently on the critical-thinking outcome measure. 

This was the case despite the fact that Gokhale (1995) did not use a standardized 

measurement of critical thinking or the exact concurrent pretest and posttest measurement. 

In light of the research and hypotheses that have been presented up to this point, it is 

reasonable to anticipate that participation in collaborative learning will have a positive and 

beneficial effect on one's capacity for critical thinking (Loes & Pascarella, 2017).  

2.5. Teachers’ Role 

The increasing use of English as a language in different parts of the world has led to 

an increase in the demand for qualified teachers of the English language at all levels of the 

public and private education systems. School administrators and program managers desire 

teachers who are dedicated, well-qualified, have a solid command of English, get along well 

with their colleagues, are able to engage and excite their students, and are committed to 

assisting their students in achieving success. They also want teachers who work well with 

their colleagues (Richards, 2013). Those who are qualified educators are sought after first 

and foremost. Since effective teaching is dependent on a variety of characteristics that 

teachers bring to their classrooms, such as reflecting the expertise, abilities, and 

understanding of what they have acquired via their college education and teaching 

experience, the concept of what it takes to become a competent teacher is multidimensional. 

This is due to the fact that effective teaching relies on a variety of characteristics that teachers 

bring to their classrooms. 

In the 21st century, educators are tasked with preparing their students for an 

increasingly interconnected and globalized world while also making effective use of 

emerging pedagogical practices and technological tools (Lemke, 2010). The 21st century has 

been significantly altered as a result of modernization, high levels of knowledge, 

technological innovation, and global competition (Darling-Hammond & Bransford, 2007). 

The pace at which the world evolves is directly correlated to the rate of progress made in 

fields such as information and knowledge technology. The expectation that individuals 

should be equipped with the skills necessary for acclimating to new settings and thriving in 

those settings is one that is steadily growing in prevalence. A great number of academics 
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have emphasized how essential it is to train and educate teachers so that they can better assist 

students in the development of skills appropriate for the 21st century (Darling-Hammond, 

2005). As a consequence of this, it is strongly suggested that teachers be acquainted with 

these skills and have the ability to put them into practice in the classroom (Niu et al., 2021). 

According to Greiff, Niepel, and Wüstenberg (2015), the new cognitive and non-cognitive 

characteristics known as "21st century learning and innovation skills" are essential for 

success in both academic and professional environments.  

According to Voogt and Roblin (2012), the skills necessary for the 21st century are 

not stand-alone competencies; rather, they are intertwined among all teaching disciplines 

and activities that take place in schools. Given this, significant shifts in education and culture 

are to be anticipated, and the diverse and multicultural perceptions of students are also 

susceptible to being influenced by education. It is not enough for teachers to simply pass on 

their information to their learners; they must also foster the students' development into self-

sufficient, accountable citizens who are competent in the appropriate skills. Due to today's 

increasingly fast-paced world, it is essential for students to have the skills necessary to enter 

the workforce when they graduate from high school and enter university. As a result, it is 

the responsibility of the teachers to both be knowledgeable about and instruct students in the 

skills necessary for living in the 21st century. As a direct consequence of all of these rapid 

changes, both educators and students are reporting that it is becoming increasingly 

challenging to teach and learn in their respective fields (Barret et al., 2014).  

The significance of teacher education in relation to the skills required in the 21st 

century can be gleaned from the many reasons listed above (Niu et al., 2021). As a result of 

this, it creates a need for educators in the 21st century to be facilitators and mentors in 

addition to their traditional roles as specialists and advisors. They need to be able to handle 

the dynamics of new types of classrooms, provide support for students who are able to 

function independently, and assist students in acquiring new insights and skills in order to 

adequately prepare them for life in the 21st century (Trilling & Fadel, 2009). As a 

consequence of this, the primary objective of teacher preparation programs is to provide 

assistance to pre-service teachers in the areas of acquiring, putting into practice, and 

evaluating 21st century instructional methods and curriculum (AACTE & P21, 2010).  

In addition to carefully selected and well-organized courses that cover fundamental 

teaching knowledge, it is of the utmost importance to arrange the prospective teachers' skills 

and experience in such a way that they can put these qualities to use in the classroom. 

Developing courses for future teachers will likely find this to be the most challenging aspect 
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of the process. In order to gain an understanding of how to instruct students in the 21st 

century, novice teachers need to overcome the following three challenges: The first and most 

important thing that teachers in the 21st century need to understand is that the experience of 

teaching is vastly different from the experiences they had as students in conventional 

classrooms. Secondly, in today's world, teaching requires not only thinking like a teacher 

but also behaving like a teacher. This implies that teachers not only need to know a variety 

of things but also be able to carry out a variety of tasks at the same time. Finally, in order to 

keep up with the rapidly evolving environments of today's classrooms, prospective teachers 

need to be able to deal with difficult classroom situations and provide immediate answers. 

According to research conducted on seven successful programs for the education of teachers, 

all of the programs shared certain characteristics. According to Darling-Hammond (2006), 

they can be defined as follows:  

• a shared, explicit vision of good teaching that pervades all course work and 

clinical experiences, resulting in a coherent set of learning experiences 

• a solid core curriculum presented in the context of practice and founded on 

understanding of learners' development and learning, social and cultural 

settings, curriculum, assessment, and content knowledge pedagogy 

• clear ways to assist students in facing their own culturally entrenched views 

and assumptions about learning and students, as well as learning about the 

experiences of others who are not like them 

• professional performance and practice criteria that are well-defined and 

utilized to guide and assess course and practice 

• significant connections, general knowledge, and shared ideas among school- 

and university-based educators involved in improving teaching, schooling, 

and teacher education 

• substantial use of case methods, educator research, performance evaluations, 

and portfolio assessment to integrate learning into real-world situations. 

This report demonstrates that the 21st century skills that prospective teachers should 

possess differ from those of the 20th century due to the development of advanced technology 

and a fast-paced society. Teachers and students in the 21st century should be able to separate 

data from their experiences and contextual skills in order to think critically and solve 

complex problems, in contrast to teachers of the 20th century who designed courses to deliver 

knowledge for solving daily issues (Goktalay & Ozeke, 2015).  
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2.6. Global Scale of English  

The Global Scale of English is a standardized and graded scale that measures English 

language competency from a score of ten all the way up to a score of ninety. It complies with 

the standards established by the Common European Framework of Reference (CEFR). The 

CEFR categorizes language proficiency into broad levels. In contrast to this, the Global Scale 

of English specifies what a learner is capable of doing at each point on a more granular level 

while remaining within a CEFR level. The scale's primary purpose is to serve as a motivator 

for students of a language by illustrating their steady progress. The Global Scale of English 

is the foundation for the educational materials and assessments provided by Pearson English 

(Pearson, 2022). Both the Common European Framework of Reference for Languages 

(CEFR) and the Global Scale of English (GSE) include "can do" expressions for each of the 

four language skills. These expressions describe what students should be able to accomplish 

at varying levels of ability. Without taking into account the learner's surroundings, learning 

goals outline what a student "can achieve" with the target language. The Common European 

Framework of Reference (CEFR) has been mapped onto the Global Scale of English 

Learning Objectives, and many more statements have been written, evaluated for their 

usefulness, and mapped onto the scale (Pearson, 2022). 
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CHAPTER 3 

METHOD  

3.1. Design of the Study  

The objective of this research is to acquire information about a recent course book 

titled Roadmap B1 by Pearson Education that claims to integrate 21st century learning and 

innovation skills (4Cs). Using a checklist and the perspectives of a small group of teachers, 

the researcher used a convergent mixed method to determine if the 4Cs had been 

incorporated into the course book. Moreover, convergent mixed methods research is 

characterized as an approach to inquiry combining the collection of both quantitative and 

qualitative data, the integration of the two data types, and the use of separate designs that 

may incorporate philosophical and theoretical assumptions (Creswell, 2014). The essential 

principle of convergent mixed methods research design is that the integration of quantitative 

and qualitative components maximizes the strengths of both methodologies while reducing 

their flaws (Creswell & Creswell, 2018). Quantitative research permits researchers to work 

with vast quantities of statistical data, from which generalizations and conclusions can be 

drawn (Rubin & Babbie, 2008). In addition, qualitative research has the advantage of 

providing an in-depth investigation of the situation and aiding in the discovery of fresh 

perspectives and the acquisition of new insights into a complex phenomenon (Creswell & 

Plano Clark, 2011). Keeping these benefits in consideration, the researcher used quantitative 

and qualitative methods to achieve a more comprehensive knowledge of the research 

questions guiding the thesis and a clearer overview of the subject being investigated. 

The convergent mixed method design was utilized in this investigation. In 

accordance with the techniques for data collection and analysis provided by Creswell and 

Plano Clark (2011), the researcher gathered quantitative and qualitative data throughout the 

same period of the study and at about the same time. These two datasets were independently 

evaluated, and then, during the analysis of the results, they were combined to determine 

whether the findings validated or refuted each other (Creswell & Plano Clark, 2011). 

Moreover, content analysis was used to examine the course book. According to Downe-

Wamboldt (1992) and Schreier (2012), content analysis is a method for describing and 

quantifying phenomena that is both systematic and objective. The chapters of the book were 

determined to be analyzed according to P21 as the first stage of the research. All of the skills 

in Modules A, B, C, and D of the book have been determined to be investigated, and all of 

the skills in these modules have been determined to be investigated. After determining and 
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estimating the number of activities in the book, the numbers were categorized into tables 

based on language skills. Then, a descriptive analysis was used to examine the data. The 

units were examined item by item in the second stage of the study using 40 items from the 

course book review checklist adapted and developed by Uluhan (2019) from the P21 

framework, and the frequency of each item was determined and analyzed on a unit basis. 

Semi-controlled interviews were conducted at the end of the study, with interview questions 

prepared using the P21 course book review checklist. After the interviews were transcribed 

and checked twice, the transcripts were coded in Microsoft Excel and analyzed twice. 

According to Creswell and Creswell (2018), qualitative researchers are able to 

acquire data through the examination of documents, the observation of behavior, and the 

conducting of interviews with individuals. It is possible for a qualitative researcher to make 

use of a procedure, which is an instrument for data collection, but ultimately, it is up to the 

researchers themselves to gather the data. Questionnaires and other instruments developed 

by other researchers are relied on and utilized by the researchers. To bolster the credibility 

of the study, the researcher also devised interview questions to evaluate teachers' 

understanding of the 4Cs in the course book. Multiple data sources were picked through the 

use of an evaluation checklist, GSE and CEFR objectives, and the collection of interview 

responses to facilitate data triangulation (Creswell & Creswell, 2018). 

In addition to attempting to assure triangulation and complementarity, the adoption 

of a mixed-methods strategy in the current study was a means of achieving triangulation. 

Triangulation is the process of merging quantitative and qualitative study data to offer 

mutual support for the findings (Bryman, 2006). The researcher used a mixed-methods 

approach, paying specific attention to triangulation and complementarity, to investigate the 

extent to what 21st century learning, and innovation skills are incorporated in the course book 

Roadmap B1, as well as instructors' perspectives on the course book. 

3.2. Participants  

Participants from an English preparatory school at a university in Ankara were 

chosen to take part. Furthermore, the participants were chosen for this study based on a set 

of criteria. To begin with, since the university education backgrounds of the teachers in the 

preparatory schools may differ, participants were chosen solely from the English Language 

Teaching department. Secondly, the participants' professional experience was determined to 

be at least five years. Third, the participants who took part in professional development 

studies related 4C were also considered as a selection criterion as they were expected to be 

knowledgeable about the 4C skills to some extent or at least be familiar with those. Finally, 
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experienced teachers who produced activities relating to 21st century competencies were 

deemed appropriate for this research. Below in Table 3.1 has additional information on the 

participants: 

Table 3.1. Participants of the Research 

Participants Age Gender 

(M/F) 

Graduation Master of 

Arts 

Professional 

Development 

P1 28 F ELT 1 1 

P2 29 F ELT 1 1 

P3 28 F ELT 1 1 

P4 28 F ELT 1 1 

P5 40 M ELT 1 1 

 

3.3. Population & Sampling  

According to Creswell and Creswell (2018), purposeful sampling is a strategy that 

can be used to allow the researcher to select samples that will best help the researcher be 

aware of the problem and research questions related to the phenomenon being studied. 5 

teachers chosen were ideal participants because they taught in multiple university 

preparatory language schools; they were graduates of a foreign language education program; 

all teachers used many course books during their teaching careers; they had adequate training 

in 21st century learning and innovation; they had been teaching for more than two years; and 

they experienced continuous professional development. Only 5 participants could take part 

because there were only a few teachers who met the selection criteria.  

3.4. Data Collection Instruments   

By using Uluhan's P21 Framework checklist (2019), the researcher evaluated the 

course book in terms of 21st century learning and innovation skills as part of the data 

collection process. The researcher was permitted to use the scale. There are 40 yes-no 

questions on the checklist. It includes four sections on learning and innovation skills for the 

21st century: critical thinking, creativity, communication, and collaboration. First, critical 

thinking involves three related skills: adaptability and flexibility; information literacy; and 

the ability to make judgments and decisions. Second, creativity is comprised of four 

interconnected skills: information and communication technology and media literacy; 

initiative and self-direction; and creative thinking. Thirdly, there are two skills related to 

communication: ICT & Media Literacy and Communicating Clearly. Fourth, collaboration 

requires four skills that go together: being productive and taking responsibility; being 

flexible and able to change; having social and cross-cultural skills; being a leader and taking 

responsibility; and working together creatively as a team.  
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3.5. Data Collection Procedure  

Uluhan's (2019) P21 Framework course book evaluation instrument was used to 

collect some preliminary data on how effectively the course book taught 21st century learning 

and innovation skills. For this study, data was collected using the 21st Century Learning and 

Innovation Evaluation Checklist for Course books, which has 40 items and 4 skills ‘’critical 

thinking, communication, collaboration, and creativity’’ with their related categories (See 

Table 3.2). This framework was made to bring together a set of skills that help students learn 

21st century skills and give teachers help in teaching those skills. Each unit in the book was 

looked at twice, one at a time, by answering "yes" or "no" to the skill on the checklist. The 

researcher wrote down the percentages in their respective categories. 

Table 3.2. Total Number of Questions on the Course Book Evaluation Checklist 

Critical Thinking & 

Problem Solving 

Flexibility & Adaptability 2 

Information Literacy 3 

Making Judgments & Decisions 10 

Creativity 

ICT-Media Literacy 1 

Initiative & Self-Direction 1 

Thinking Creatively 4 

Working creatively with Others 4 

Communication 
ICT & Media Literacy 1 

Communicating Clearly 5 

Collaboration 

Productivity & Accountability 4 

Flexibility & Adaptability 4 

Leadership & Responsibility 1 

 TOTAL 40 

 

In the second phase of the study, interview questions were constructed utilizing the 

P21 framework, and interviews were conducted with a group of pre-selected teachers to 

determine their level of familiarity with the 4Cs discussed in the book. Interviews with the 

interviewee and the interviewer took place face-to-face. Prior to the interviews, the 

researcher asked a few questions about 21st century learning and innovation skills and course 

books to gather a better understanding of the participants' shared experiences, which was not 

part of the actual research, but the researcher sincerely wished to create a more relaxed 

interview atmosphere (Creswell, 2012). Then, 16 questions regarding 4Cs were asked. 

Transcripts and audio recordings were made of the interviews. The researcher asked 

participants semi-structured interview questions to learn more about their experiences with 

the integration of 21st century skills, such as critical thinking and problem solving, creativity, 

communication, and collaboration, into the Roadmap B1. According to Dörnyei (2007), a 

semi-structured interview was found to be ideal when the researcher has a sufficient 
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understanding of the concept and can develop follow-up questions, but does not wish to use 

predetermined response categories or typical yes-or-no questions that would limit the scope 

of the study. To protect the confidentiality of participants, data sources were given aliases 

such as P1, P2, P3, P4, and P5. All data was saved on OneDrive, which was secured by the 

university's IT department. 

3.6. Data Analysis  

In the initial phase of the study, the researcher aimed to determine whether the 

activities in the course book were aligned with the 4Cs and, if so, to what extent they would 

aid instructors in promoting 21st century learning and innovation skills among students. Each 

unit required evaluation of 6 major sections: reading, vocabulary, listening, grammar, 

speaking, and functional language called English in Action. All 9 sections were evaluated 

according to CEFR and GSE objectives, including 3 extra ones titled "develop your skills" 

that allow you to practice reading, listening, and writing.  

During the evaluation process, each activity's components were examined separately, 

and the activities were evaluated with the checklist to determine whether or not they 

promoted 21st century learning and innovation skills. As a result of a thorough examination 

of all the activities within 10 units, the total number of activities was scaled and displayed 

in a table (See Table 4.2). 

In the second phase of the study, the researcher used a suggested interview protocol 

(Creswell & Creswell, 2018). The instructors completed the book within eight weeks 

(approximately 2 months), although some took longer. The researcher then conducted 

interviews with 5 instructors regarding the 4Cs. Excel was utilized to code transcript data 

since the researcher had expertise in it. During data analysis, the researcher coded the data 

using Schreier's (2012) coding guide. The researcher began by reading all the transcripts. 

The researcher then examined 1 transcript to begin identifying themes in the data. The 

researcher then designed and built the initial coding frame. The researcher then divided the 

material into coding units, indicating which portions of the material were significant and 

pertinent. After identifying emerging themes, the researcher assigned them codes and used 

those codes to analyze the data. Finally, the researcher compiled all the data for each code 

into a single location for analysis.  

The researcher then evaluated the data for patterns and themes among participant 

responses. The researcher utilized the P21 Framework (2019) to analyze coded data and 

identify participant-reported examples of learning and innovation skills. After concluding 



40 

the analysis of all the phases, the researcher evaluated all the data, cited the major points, 

and managed to complete the evaluation of the course book. 
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CHAPTER 4 

FINDINGS 

4.1. Introduction to Analysis of 4C's in Roadmap B1 

The purpose of this research is to find out how 21st century skills are incorporated 

into a course book and to what extent teachers are aware of and incorporate these skills into 

their lesson plans. The units' activities were subjected to a comprehensive evaluation, and 

the results, which are presented in the following chapter, are intended to clarify whether 21st 

century skills in a course book can promote English Language Learning. 

The course book Roadmap B1 according to GSE and CEFR objectives was analyzed 

to determine the degree to which it targets the 4Cs (critical thinking, collaboration, 

communication, and creativity) and related skills. In this section, the research proceeds as 

follows: The investigation will begin with an explanation of the purpose of the investigation 

into the book's activities. The second phase of the procedure will provide an overview of the 

units' findings based on the checklist analysis. Thirdly, the results of the interviews 

conducted with teachers regarding the Roadmap B1 course book will be presented.  

4.1.1. Analysis of critical thinking & problem-solving and its related skills 

The skills of critical thinking and problem solving are increasingly being recognized 

as fundamental to education in the 21st century. In language education students must first 

understand the material before attempting to put it to good use. However, recent research in 

cognition, which is the science of thinking, has debunked this long-held belief. As it turns 

out, applying skills like critical thinking, problem solving, and creativity to the topic 

knowledge being taught enhances motivation and improves learning outcomes. This can be 

accomplished by applying skills to the content knowledge being learned (Trilling & Fadel, 

2009).  

To put it another way, critical thinking is a process that involves reasoning, 

evaluating, and making judgments, and it is the core component of problem solving in both 

traditional and new approaches. To stay up with today's fast changing and evolving world, 

it is clear that improving students' critical thinking skills is not only important for their future 

work and personal development, but it is also a crucial component of their academic 

achievement in foreign language classes. The students are given a variety of activities that 

center on essential academic and career skills that they absolutely need to be prepared with, 

and the purpose of these activities is to encourage critical thinking abilities among the 

students. The activities are provided as part of the course book, and some of the activities 
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were given as integrated activities. Therefore, in the study, it was sought to see if it had any 

difference in promoting critical thinking and problem solving. Table 4.1 demonstrates, after 

considering all of the activities in detail, to what extent listening, grammar, speaking, 

vocabulary, reading, and integrated skills promote critical thinking skills. 280 (50%) of the 

557 activities in the Roadmap B1 course book help with critical thinking and problem 

solving. This makes it the best rated 21st century learning and innovation skill among the 

other 4C skills.  

Table 4.3. Activities that Promote Critical Thinking and Problem-Solving 
Language Skills CT-promoting 

Activities 

(n) 

Total Number of 

Activities 

(a) 

Ratio 

(r) 

Listening 11 35 31% 

Reading 8 11 72% 

Vocabulary 23 51 45% 

Grammar 38 114 33% 

Speaking 57 100 57% 

Reading and 

Vocabulary 

15 22 68% 

Vocabulary and 

Reading 

14 27 52% 

Vocabulary and 

Listening 

6 9 67% 

Reading and Listening 5 5 100% 

Develop your Reading 32 55 58% 

Develop your Writing 33 64 52% 

Develop your 

Listening 

38 63 60% 

TOTAL 280 557 50% 

 

4.1.1.1. Analysis of critical thinking & problem-solving in listening activities 

When it comes to listening activities, 11 out of 35 are known to improve students' 

critical thinking skills. However, this ratio of 31% (See Table 4.1) can be considered lower 

than the average when compared to other course books in the English Language Teaching 

field. According to the guidelines provided by CEFR and GSE objectives, the listening 

activities in a B1 course should be more and more diverse. Critical thinking is not only one 

of the most essential higher thinking abilities for efficient learning, but it is also one of the 

most crucial higher thinking skills that plays a big role in both the production of the language 

and a deeper grasp of it. When the listening activities are evaluated, it is discovered that only 

(50%) listening activities promote critical thinking, with the majority of these activities 

found in the English in Action part of the book. Since these sections focus primarily on 

communication and collaborative activities involving small talk, useful phrases (See figure 
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4.1), and brief listening, it has been mentioned by participants that it is difficult to foster 

critical thinking in students in the absence of a truly engaging context.  

Figure 4.0.1. Critical thinking & problem-solving in listening activities 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.20. 

Pearson Education Limited. 

4.1.1.2. Analysis of critical thinking & problem-solving in vocabulary & listening 

Roadmap B1 book initially attempted to integrate specific skills into certain units. 

Only the 4th and 5th units integrate vocabulary and listening, as it can be seen from Table 4.1, 

with 6 out of 9 activities (67%) designed to support critical thinking and problem solving. 

   

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.40. 

Pearson Education Limited. 

Figure 4.0.2. Critical thinking & problem-solving in vocabulary and listening 
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4.1.1.3. Analysis of critical thinking & problem-solving in reading and listening 

Second, in the 5th and 6th units of the book, 5 of the 5 activities (100%) included 

listening as a supplement to a reading activity (See Table 4.1). 

 

 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.48-49. 

Pearson Education Limited. 

4.1.1.4. Analysis of critical thinking & problem-solving in develop your listening 

Moreover, the develop your listening section, which focuses on improving skill- or 

strategy-based listening, was one of the primary reasons why teachers selected this book. 

Each unit includes a section for developing listening skills. This is due to the fact that 

listening skills and techniques are often ignored in standard course books. Develop your 

Listening Skills section provides a goal and a focus, with the goal of teaching students a 

variety of strategies related to this topic. When the book's "Develop your Listening Skills" 

section is examined, 38 of the 63 activities (60%) were found to support critical thinking and 

problem solving. The activities that foster critical thinking and the ability to solve problems 

do not appear to be distributed evenly when viewed from the perspective of units. This 

number provides support for 7 out of 7 activities in some units, while only 1 out of 7 activities 

in other units emphasized critical thinking and problem solving (See Table 4.1).  

  

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.106. 

Pearson Education Limited. 

Figure 4.0.3. Critical thinking & problem-solving in reading and listening 

Figure 4.0.4. Critical thinking & problem-solving in develop your listening 
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Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.101. 

Pearson Education Limited. 

4.1.1.5. Analysis of critical thinking & problem-solving in reading 

The book contains 7 reading passages out of 10 units, including the reading 

development sections. This total number seems too minimal compared to some other course 

books. Following a comprehensive analysis of all activities contained within 10 different 

units, the data presented in the table 4.1 reveals that 8 out of 11 reading activities contribute 

to the development of critical thinking skills. This indicates that 72% of these reading 

activities encourage students to think critically by assisting them in differentiating between 

facts and opinions as well as in coming to judgments that are logical and well-thought out 

rather than being based on basic assumptions (See Table 4.1). The activities cultivate a 

disposition of skepticism in response to these arguments and conclusions.  

  

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.72. 

Pearson Education Limited. 

 

 

Figure 4.0.5. Critical thinking & problem-solving in develop your listening 

Figure 4.0.6. Critical thinking & problem-solving in reading 
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Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.30-31. 

Pearson Education Limited. 

4.1.1.6. Analysis of critical thinking & problem-solving in vocabulary and reading 

Numerically, the following competencies were determined to be the most integrated: 

The lesson began with vocabulary instruction, followed by a reading passage. 14 of the 27 

activities (52%) promote critical thinking and problem solving (See Table 4.1). Activities 

such as developing the ability to use, apply, and control information, facts, and data to solve 

problems when viewed; developing appropriate principles and standards for analyzing 

thoughts; and willingly and responsibly evaluating and recognizing concepts and 

perspectives contribute to the development of higher-order thinking skills. To elaborate, 

while teaching pre-reading words in the integrated vocabulary and reading sections, it allows 

students to make inferences about what they see, ask questions about their own lives, include 

these words in the reading passage, which internalizes the subject simultaneously, and 

produce alternative solutions at the end of the activity, which provides students with critical 

thinking and problem-solving skills.  

 

 

 

 

Figure 4.0.7. Critical thinking & problem-solving in reading 



47 

 

 

 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.10. 

Pearson Education Limited. 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.80. 

Pearson Education Limited. 

Figure 4.0.8. Critical thinking & problem-solving in vocabulary and reading 

Figure 4.0.9. Critical thinking & problem-solving in vocabulary and reading 
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4.1.1.7. Analysis of critical thinking & problem-solving in reading and vocabulary 

Moreover, another integrated skill is that in half of the book units, the book first gives 

the reading piece and then offers activities to understand and use the words from the reading 

piece. 15 of the 22 activities in the data (68%) support critical thinking and problem solving 

(See Table 4.1). These activities begin by guessing what the visuals are or do for the class, 

and then they do matching activities based on these visuals. Following that, the students are 

asked to understand the words and match them appropriately. Thus, it aims to improve both 

vocabulary teaching and reading skills. Following all of these activities, it is expected to 

discuss them with the peer or group and propose alternative outcomes in the section on using 

critical and problem-solving skills.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.32. 

Pearson Education Limited. 

Figure 4.0.10. Critical thinking & problem-solving in reading and vocabulary 
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4.1.1.8. Analysis of critical thinking & problem-solving in reading and listening 

The last integrated reading skill was done with a listening task. However, the number 

of these activities is extremely moderate. These tasks are only found in the 5th and 6th units, 

and they are quite fascinating. All 5 exercises (100%) support critical thinking and problem 

solving (See Table 4.1). Before the reading activity, the unit in the book provides detailed 

vocabulary instruction and then presents a reading piece that prompts students to ask 

questions about it. After the students have answered the comprehension questions about the 

reading piece, a listening piece about what will happen after the reading piece follows, and 

it is designed in such a way that the students will question whether they believe this 

mysterious activity is correct or not. When learners are kept cognitively aware and interested 

in such activities, their learning aptitude, desire, and motivation rise. Nevertheless, the fact 

that there are few of these integrated activities that are rich in content reveals that the 

roadmap book has not been used to its full potential.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.38-39. 

Pearson Education Limited. 

  

Figure 4.0.11. Critical thinking & problem-solving in reading and listening 
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4.1.1.9. Analysis of critical thinking & problem-solving in develop your reading 

In order to increase reading skills, Roadmap has implemented a "Develop your 

Reading" section in each module of each unit. The purpose of this part is to identify the many 

types of reading texts and to discuss the appropriate strategies and techniques for each. 

Critical thinking and problem solving, albeit at a certain level, are included in each unit. As 

a result, 32 of 55 activities (58%) support this skill (See Table 4.1). That being said, the 

purpose of these parts is to develop more students in terms of reading strategies such as 

scanning, sequencing, predicting, understanding references, and inferring.  

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.89. 

Pearson Education Limited. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.102. 

Pearson Education Limited. 

Figure 4.0.12. Critical thinking & problem-solving in develop your reading 

Figure 4.0.13. Critical thinking & problem-solving in develop your reading 
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4.1.1.10. Analysis of critical thinking & problem-solving in vocabulary 

Having examined 51 vocabulary activities, it was discovered that 23 (41%) promote 

critical thinking and problem solving (See Table 4.1). Nonetheless, in a few units, for 

instance, these activities remain simple. The vocabulary activities in the book, for instance, 

ask students to describe their own lives using the adjectives they have learned and to consider 

why they are using these vocabulary items. The book then instructs students to compare their 

results with those of their peers, concluding the vocabulary exercise without further critical 

thinking.  

According to the Global Scale of English, the book does not provide sufficient 

opportunities for students to achieve the goal of providing more in-depth discussion and 

problem-solving perspectives while discussing topics of interest to students in the 

vocabulary section. In addition, the majority of the activities in the book that focus on 

vocabulary use the same general format. Examine the picture, make small talk about the 

picture, provide the target words, use the target words, collaborate with your classmates, and 

respond to the questions.  

The activities in extra vocabulary practice were the same as the ones in the units, and 

they were isolated.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.24. 

Pearson Education Limited. 

Figure 4.0.14. Critical thinking & problem-solving in vocabulary 
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Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.73. 

Pearson Education Limited. 

4.1.1.11. Analysis of critical thinking & problem-solving in integrated skills 

Despite the fact that vocabulary learning lacks creativity in terms of critical thinking 

and problem solving, Roadmap has attempted to compensate for this with integrated 

activities. However, as described in the section on reading, vocabulary learning and reading 

are integrated, although at a lower rate than other integrated activities. This integration 

typically functions as follows for vocabulary instruction: First, in 6 out of 10 units, 

vocabulary and reading are taught. 14 out of 27 (52%) activities in these 6 units provide a 

critical perspective, but only 1 activity on problem solving has been identified. Vocabulary 

and listening teaching are another integrated part of teaching vocabulary. This section only 

appears in the 4th and 5th units, and critical thinking is present in 6 of 9 activities (67%), but 

only 1 activity can be adapted as a problem-solving activity. Reading activities are the most 

prevalent way in which vocabulary teaching facilitates critical thinking. The activities do not 

include many compelling problem-solving follow-up activities. 15 of the 22 activities (68%) 

integrate reading and support critical thinking and problem solving. Some activities are 

designed more mechanically and require more controlled practice (See Table 4.1). 

As can be seen from the aforementioned data and the researcher's personal 

experiences, teaching vocabulary alone is insufficient to promote critical thinking and 

problem solving. Instead, integrating vocabulary teaching with other skills increases the 

number of possible critical thinking and problem-solving activities, as well as prepares the 

environment for improved classroom instruction and enhances the satisfaction of learning.  

Figure 4.0.15. Critical thinking & problem-solving in vocabulary 
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4.1.1.12. Analysis of critical thinking & problem-solving in grammar 

Grammar activities should take a context-based approach that emphasizes both form 

and meaning, encourages accuracy and fluency, and does not bury students in language 

terminology. In addition, natural language acquisition should be inductive, suitable for 

interlanguage development, increase intrinsic motivation, and provide students with a 

communicative rather than a linguistic experience. Examining the Roadmap book reveals 

that there are a total of 115 grammar activities in modules within the units, and that these 

activities are typically presented deductively. No unit includes an integrated presentation of 

grammar. It is possible to observe the same structure in both reading and listening, but the 

grammar section is presented in a single section, and the majority of the examples are 

repetitive. 

The grammar section consists of first introducing the rules, followed by controlled, 

guided, repetitive, substitution exercises, and content-free gap-filling exercises. 38 out of 

115 grammar activities (33%) support critical thinking in terms of critical skills and problem 

solving (See Table 4.1). Frequently, grammatical activities consist of presenting students 

with a situation and requesting that they analyze it critically in order to reinforce the targeted 

structure relevant to the situation. After that, they are given a new situation and are expected 

to evaluate it from a variety of perspectives and produce a product in collaboration with their 

classmates. 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.57. 

Pearson Education Limited. 

  

Figure 4.0.16. Critical thinking & problem-solving in grammar 
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Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.62. 

Pearson Education Limited. 

4.1.1.13. Analysis of critical thinking & problem-solving in speaking 

Writing and speaking are examples of skills that are categorized as "productive 

skills" because they require the production of language. There are speaking activities in the 

final section of each module and unit of the book. A total of 100 different activities were 

found. This includes the modules for English in Action. While the activities in the modules 

are provided, the preparation phase begins with discussion and sometimes listening. After 

students are ready from a different perspective equivalent to the module's topic, they begin 

the speaking section, which incorporates critical thinking, problem solving, and other 21st 

century learning and creative skills (creativity, collaboration, communication). 57 out of 100 

(57%) speaking activities help students analyze, question, produce solutions, express their 

opinions about possible solutions by providing brief reasons and explanations, and discuss 

daily practical issues while speaking slowly and clearly (See Table 4.1). 

 

 

 

 

Figure 4.0.17. Critical thinking & problem-solving in grammar 
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 Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, 

p.19 Pearson Education Limited. 

 

 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.19, 23. 

Pearson Education Limited. 

Consequently, these learning outcomes demonstrate consistency with the GSE and 

CEFR objectives. The Roadmap B1 book adopts an approach in that it omits the writing 

section from its modules and instead presents it in the 'Develop Your Writing' section. These 

parts are available in particular modules of each unit. As with other Develop Your Skill 

sections, this section begins with a goal and then a main focus. Each section then begins with 

a discussion question. However, it is not specified whether these questions will be discussed 

in peer, group, or whole-class settings; this decision is left to the course instructor. In terms 

of flexibility and adaptability, these elements are compatible with critical thinking and 

problem-solving skills. In the following step, each unit teaches a writing technique, such as 

Figure 4.0.18. Critical thinking & problem-solving in speaking 

Figure 4.0.19. Critical thinking & problem-solving in speaking 
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how to plan, how to use conjunctions, how to organize ideas, how to attract a reader's 

attention, how to add additional and opposing ideas, and how to make comparisons.  

4.1.1.14. Analysis of critical thinking & problem-solving in develop your writing 

The 'Develop your Writing' section then presents a topic and informs students about 

it concurrently with the writing strategy before concluding with a preparation section and a 

writing section. This situation can also be vice versa, with the content presented before the 

strategy. The objective of this chapter is to apply the taught strategy and compose paragraphs 

about it. The topics were found to be consistent with the needs of the 21st century, but some 

were found to be dull, which may have caused students to lose interest in writing. In the 

‘Develop Your Writing’ sections, there are a total of 64 activities, and 33 of them (52%) 

contribute to the development of critical thinking and problem-solving skills (See Table 4.1). 

Examining the B1 level learning objectives of GSE and CEFR revealed some of the 

following requirements for critical thinking and problem solving: Students should be able to 

clarify one aspect of a common topic by providing simple examples, identify the most 

significant chapters and events in a clearly structured narrative in plain language, and explain 

the significance of the events and their connection. Students should also be able to write 

brief, simple personal emails or letters defining future plans in response to prompts or a 

framework. This is an essential skill for college and career readiness. In this way, the 

Develop Your Writing sections do not do enough to help students learn how to think 

critically and solve problems in the context of the P21 Framework.  

 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.103. 

Pearson Education Limited. 

  

Figure 4.0.20. Critical thinking & problem-solving in develop your writing 
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4.1.2.1. Evaluation of the components of critical thinking and problem-solving 

In this part of the research, an illustration will be provided showing how critical 

thinking and problem-solving and its related skills were distributed throughout the units in 

accordance with the P21 Framework, and the analysis of the results will be carried out in 

accordance with the P21 framework. In the findings, the number 1 indicates that the book 

does in fact have it, whereas the number 0 indicates that it does not have it at all in the book. 

The following table displays the ratios at their respective frequencies. 

Table 4.4. Frequency of Relevant Critical Thinking and Problem-Solving Skills 

Units of Roadmap B1 1 2 3 4 5 6 7 8 9 10 Total Ratio 

Flexibility and Adaptability 
    

Question 1  1 1 1 1 1 1 1 1 1 1 10 100% 

Question 2 1 1 1 1 1 1 1 1 1 1 10 100% 

Information Literacy 
    

Question 3 1 1 1 1 1 1 1 1 1 1 10 100% 

Question 4 1 1 1 1 1 1 1 1 1 1 10 100% 

Question 5 1 1 1 1 1 1 1 1 1 1 10 100% 

Making Judgments and Decisions 
    

Question 6 1 1 1 1 1 1 1 1 1 1 10 100% 

Question 7 1 1 1 1 1 1 1 1 1 1 10 100% 

Question 8 0 1 0 1 0 1 0 1 1 0 5 50% 

Question 9 0 0 0 0 0 0 0 0 0 0 0 0 

Question 10 0 0 1 0 0 1 0 0 0 0 2 20% 

Question 11 0 0 0 0 0 0 0 0 0 0 0 0 

Question 12 0 1 1 1 0 0 0 1 1 1 6 60% 

Question 13 1 1 0 1 1 1 1 1 1 1 10 100% 

Question 14 1 1 1 1 1 1 1 1 1 1 10 100% 

Question 15 1 0 0 0 1 0 1 0 0 1 4 40% 

 

4.1.2.2. Flexibility and adaptability  

 Flexibility and adaptability are essential qualities to have in order to be successful in 

life and in one's career. P21 asserts that being flexible and adaptable to change are the two 

most important aspects of the flexibility and adaptability element. Being adaptable in 

language classrooms necessitates having the capacity to positively handle praise, setbacks, 

and criticism as well as comprehend, negotiate, and balance different points of view and 

ideologies in order to come up with workable solutions. This is particularly crucial in settings 

where there are a variety of cultural backgrounds present. Additionally, adaptability refers 

to the ability to adjust to new roles, responsibilities, schedules, and contexts, as well as the 

capacity to work effectively in an environment characterized by ambiguity and constantly 

changing preferences.  
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The 1st question that is asked in the book is about whether it introduces students to 

new ideas and new points of view. When all of the units and activities in the book are 

analyzed from this perspective, it is clear that each of the 10 units (100%) is sufficient in 

terms of the flexibility and adaptability of the book (See Table 4.2). 

 

 

Note. Adopted from “Roadmap B1 Presentation Tool” by Jones, H., Berlis, M., 2019, p.1-

2. Pearson Education Limited. 

 

 

 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Presentation Tool” by Jones, H., Berlis, M., 2019, p.9-

10. Pearson Education Limited. 

Figure 4.0.21. Flexibility and adaptability in critical thinking & problem-solving 

Figure 4.0.22. Flexibility and adaptability in critical thinking & problem-solving 
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In response to the 2nd question, the book encourages students to evaluate the 

assumptions they have formed about various aspects of the world and to reconsider those 

assumptions in light of the material covered. When all of the activities are taken into 

consideration, 10 out of 10 units (100%) are assigned to item 2. This ratio demonstrates that 

there is an even distribution in the units regarding item 2 (See Table 4.2). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Presentation Tool” by Jones, H., Berlis, M., 2019, p.11-

12. Pearson Education Limited. 

The speaking activities in the units and the English in Action sections are effective 

at facilitating the development of the students' own perspectives. Typically, the activities 

require students to ask each other questions, discuss, and present new ideas on the topic to 

their friends, group, or class in peer or group work. All in all, the activities that pose 

questions about which ideas are superior or worse than others, and then the activities that 

require offering critical solutions and adapting to those solutions flexibly, enhance students' 

critical thinking in terms of flexibility and adaptability in accordance with the P21 

framework’s requirements. 

Figure 4.0.23. Flexibility and adaptability in critical thinking & problem-solving 
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Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.36. 

Pearson Education Limited. 

4.1.2.3. Information literacy 

The ability to acquire, evaluate, and make use of information gleaned from a range 

of sources is what is referred to as "information literacy," and having it is typically regarded 

as a pre-requisite for accomplishing particular objectives or aims. Learners nowadays are 

expected to have a higher level of information literacy than in the past because of the 

progress that has been made in information literacy. As a direct result of the significant 

influence that technological innovations have had and continue to have on the educational 

system, the importance of information literacy cannot be overstated (Nizam et al., 2010).  

Students are able to actively participate in the learning process in a way that is self-

directed when they are given the opportunity to do so in an environment that promotes 

information literacy (Nizam et al., 2010). In this regard, they may boost their capability to 

know when, where, and how to acquire information, as well as the ability to assess, use, and 

share this knowledge in order to handle a problem or resolve an issue. Thus, since 

technological advancements seemingly never stop producing new possibilities, becoming 

informationally literate is an essential component of one's academic and professional lives 

in today's society. 

 In general, information literacy equips individuals from all areas of life with the 

resources necessary to locate, assess, make use of, and produce information in a manner that 

assists them in achieving their personal, social, professional, and educational objectives 

(Ranaweera, 2008). According to these definitions and requirements, when the book is 

Figure 4.0.24. Flexibility and adaptability in critical thinking & problem-solving 
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analyzed using the P21 framework, questions 3, 4, and 5 pertain to information literacy. The 

3rd question attempts to determine whether there are activities that require students to answer 

the questions in the modules of the units and complete the language learning assignments. 

When evaluating the units and activities separately, 10 of the 10 units (100%) include these 

types of activities (See Table 4.2). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.16-17. 

Pearson Education Limited. 

The 4th question seeks to determine whether the units include language-skills-

improving activities for students. As with any course book, the purpose of this book is to 

develop language skills. This competency in information literacy is present at a rate of 100% 

in each unit of the Roadmap B1 book (See Table 4.2).  

  

Figure 4.0.25. Information literacy in critical thinking & problem-solving 
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Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.19. 

Pearson Education Limited. 

The 5th question on the P21 framework encourages students to draw inferences by 

including inference comprehension questions in all 10 of the 10 units in the book (100%) 

(See Table 4.2). To sum up, regarding information literacy, it has been determined that the 

Roadmap B1 book adequately prepares students. 

 

 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.24. 

Pearson Education Limited. 

Figure 4.0.26. Information literacy in critical thinking & problem-solving 

Figure 4.0.27. Information literacy in critical thinking & problem-solving 
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4.1.2.4. Making judgments and decisions 

Making judgements and decisions, which are strongly associated with critical 

thinking, is the final subcategory of critical thinking skills. Making judgments and 

conclusions is not much studied in literature. Rather, critical thinking is related to this skill. 

Learning how to think critically increases students' decision-making abilities and their ability 

to provide justification for their choices. As part of the process of coming to a decision or 

making a judgment, one must be able to analyze, evaluate, and synthesize evidence, claims, 

beliefs, and major alternative points of view effectively, making connections between 

information and arguments, as well as synthesizing this information and drawing 

conclusions based on reliable analysis (P21, 2019).  

When each unit is evaluated based on question 6 of the course evaluation checklist, 

the book unquestionably encourages students to decide on a course of action and suggest 

possible solutions in 1 or 2 of the activities.  

 

 

 

 

 

 

 

  

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.63. 

Pearson Education Limited. 

 

 

 

 

Figure 4.0.28. Making judgments and decisions in critical thinking & problem-solving 
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Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.59. 

Pearson Education Limited. 

The question asked in question 7 is whether the book includes logical thinking 

activities in which students defend their arguments and resolve conflicts with their peers. 

Obviously, 10 out of 10 (100%) units include these activities (See Table 4.2). Typically, the 

final part of each module consists of activities based on peer discussions. Other than the 

section Develop Your Writing, there are no other writing activities.  

 

 

 

 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.68. 

Pearson Education Limited. 

Figure 4.0.29. Making judgments and decisions in critical thinking & problem-solving 

 

Figure 4.0.30. Making judgments and decisions in critical thinking & problem-solving 
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The 8th item on the course book evaluation checklist resulted in the question of 

whether the book contains captivating discussion questions. In 5 of the 10 units (50%), the 

book includes engaging discussion questions for students (See Table 4.2). However, the 

basis derived from the captivating question is that the questions should increase students' 

critical thinking and interest in problem-solving in accordance with the P21 framework's 

desired skills. For instance, since the topics of certain units are engaging and current, it is 

possible to pose questions that will pique students' interests, as in the Internet Generation 

module, where students are tasked with posing critical questions about Generation Y and 

debating their differences.  

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.15. 

Pearson Education Limited. 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.35. 

Pearson Education Limited. 

Figure 4.0.31. Making judgments and decisions in critical thinking & problem-solving 

Figure 4.0.32. Making judgments and decisions in critical thinking & problem-solving 
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The answer to item 9 revealed that the text discourages students from using Venn 

diagrams—analogies and comparisons—to analyze relationships. This was not discovered 

in any of the activities when the entire book's activities were evaluated. 

 

 

 

 

 

 

 

 

Note. Adopted from ‘’https://kidsmartapp.co.uk/content/articles/what-is-a-venn-diagram-

and-when-to-use-it/’’  

In item 10 of the course book evaluation checklist, the answer to the question of 

whether the synthesis of information from two texts promotes a "singularity" rather than a 

"duality" approach to learning is negative (See Table 4.2). In no activity did the book present 

two or more reading passages and request a synthesis of them. However, according to GSE 

and CEFR, these activities are typically found at levels B1+, B2, B2+, C1, and C2, thus their 

absence in the book is actually a positive result.  

In every unit of the book, there are speech activities that show synthesis after a certain 

piece of content. However, when the book is analyzed as units and activities in this context 

with question 11 on the course book review checklist, students are unaware that opposing 

ideas can intersect and reinforce each other on the surface (See Table 4.2). Overall, there is 

no approach or strategy provided in the book.  

The result of the 12th question in the course book evaluation checklist indicated that 

60% of the units contained in the book met the criteria (See Table 4.2). Activities are 

included in the book that encourage students to recognize their own assumptions, attitudes, 

and values, as well as identify and reevaluate them. These kinds of activities are more 

frequently encountered in speaking activities and typically take the form of a list of ideas 

and suggestions for enhancing performance. In addition, there are questions that have been 

identified in some of the reading passages that encourage students to recognize their own 

values and to reevaluate them. These questions identify assumptions and attitudes that 

students have.  

 

Figure 4.0.33. Venn diagram illustration 

https://kidsmartapp.co.uk/content/articles/what-is-a-venn-diagram-and-when-to-use-it/
https://kidsmartapp.co.uk/content/articles/what-is-a-venn-diagram-and-when-to-use-it/
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Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.31. 

Pearson Education Limited. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.73. 

Pearson Education Limited. 

 

In today's society, individuals who question, criticize, and create issues are highly 

valued. Data reveals that, according to question 13, the book fully and completely 

Figure 4.0.34. Making judgments and decisions in critical thinking & problem-solving 

Figure 4.0.35. Making judgments and decisions in critical thinking & problem-solving 
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encourages students to have a sense of reasoning and to take part in discussion (See Table 

4.2). Nearly every section starts with a few questions for group discussion and ends with 

activities that are very similar, based on the module's objectives and what it has 

accomplished.  

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.32-33. 

Pearson Education Limited. 

In addition, there are additional interactive activities that can be found in the section 

of the book’s online extras that is labeled as "photocopiable activities’’. According to 

question 14 of the course book evaluation checklist, it was discovered that there are certain 

question or sentence types in the book that encourage critical thinking. These questions 

appear in every unit (See Table 4.2). 

 

 

 

 

 

 

 

 Note. Adopted from “Roadmap B1Workbook” by Jones, H., Berlis, M., 2019, p.36. Pearson 

Education Limited. 

Figure 4.0.36. Making judgments and decisions in critical thinking & problem-solving 

Figure 4.0.37. Making judgments and decisions in critical thinking & problem-solving 
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Note. Adopted from “Roadmap B1Workbook” by Jones, H., Berlis, M., 2019, p.29. Pearson 

Education Limited. 

Regarding question 15 of the course book evaluation checklist, the book introduces 

students to the concept of judgment through various activities; however, it fails to select 

factual, impartial information for research projects, and the corresponding percentage is 40% 

(See Table 4.2). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.87. 

Pearson Education Limited. 

 

Figure 4.0.38. Making judgments and decisions in critical thinking & problem-solving 

Figure 4.0.39. Making judgments and decisions in critical thinking & problem-solving 
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Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.102. 

Pearson Education Limited. 

All in all, the Roadmap B1 course book supports students in terms of judgment and 

decision-making to some extent. When all parts are evaluated objectively and thoroughly, 

the result is that the Roadmap B1 book's activities should be more challenging, the activities 

should be given in context, and interesting and creative topics should be selected instead of 

tedious and repetitive ones. 

4.2.1. Analysis of communication and its related skills 

The ability to communicate effectively is another essential skill for success in the 

21st century that needs to be developed. Students will use this skill in both their academic 

and professional lives, so its cultivation is essential. The process by which students 

communicate information in order to both convey meaning and achieve the intended 

objectives is what educators mean when they refer to it as "collaborative learning." In this 

sense, it is essential for students to work on improving their competence to communicate 

clearly in order to acquire the skills necessary to both comprehend and be understood by 

others. Both inside and outside of the classroom, they must be able to communicate their 

thoughts and ideas clearly in their native and foreign languages. Learners are more likely to 

develop interpersonal skills after becoming competent in communication.  

In addition, employers look for potential employees who have effective 

communication skills, so having communication skills makes it simpler for individuals to 

find suitable employment in the years to come. By enhancing communication skills, the 

student will be able to use communication for a variety of purposes, including instructing, 

Figure 4.0.40. Making judgments and decisions in critical thinking & problem-solving 
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motivating, informing, persuading, and interacting effectively in a variety of contexts. They 

are able to successfully convey thoughts and ideas through the use of oral, written, and non-

verbal communication abilities in a range of forms and settings.  

When all of the activities in the book are taken into consideration, communication 

skills come in second place among the other 4C skills. Examining all of the tasks in the book, 

200 out of 557 (36%) indicate that communication skills are promoted. After considering all 

of the activities in detail, Table 4.3 illustrates the extent to which speaking, reading, 

vocabulary, listening, and grammar, as well as integrated skills, promote communication 

skills. 

Table 4.5. Activities that Promote Communication Skill 

Language Skills Communication 

Promoting Activities 

(n) 

Total Number of 

Activities 

(a) 

Ratio 

(r) 

Speaking 66 100 66% 

Develop Your Writing 13 64 20% 

Reading 2 11 18% 

Vocabulary and Reading 17 27 63% 

Reading and Vocabulary 10 22 45% 

Reading and Listening 2 5 40% 

Develop Your Reading 19 55 35% 

Vocabulary 19 51 37% 

Vocabulary and Listening 4 9 44% 

Listening 10 35 29% 

Develop Your Listening 23 63 37% 

Grammar 16 115 14% 

TOTAL 200 557 36% 

4.2.1.1. Analysis of communication in speaking 

Table 4.3 demonstrates that 66% of speaking activities promote communication 

skills, since 66 out of 100 activities engage learners to discuss provided circumstances or 

topics. Students learn to decode meaning, such as what they know, what they value, how 

they feel, and what they intend, through participating in speaking activities. Communication 

skills include listening, speaking, telling stories, and expressing one's thoughts and ideas. 

Listening and telling stories are two of the most effective ways for students to learn. Body 

language, facial expressions, and eye contact are all things they notice from the people 

around them. Through communication, children learn about themselves and the world 

around them. Literacy success is directly linked to strong communication skills in the early 

stages of the language learning process. Self-esteem and social abilities are enhanced when 
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a student learns to communicate effectively in both verbal and nonverbal ways. Therefore, 

communication skills are emphasized in the book's speaking activities (P21, 2019).  

In terms of communication skills, each module of the book includes activities that 

support communication skills. In these activities, students are expected to practice speaking, 

sometimes with peers and sometimes in groups, by taking notes on a topic, listening to a 

topic, and presenting a situation related to this topic. Grammar comes first when considering 

all of the activities in the book, followed by speaking. There are useful phrases in speaking 

activities. In these sections, the book provides students with related topics for use in speaking 

activities. 

 Another finding is that the book does not contain any strategies for effective and 

fluent speaking. The Roadmap B1 book does not include chapters on how to improve speech 

or overcome speech anxiety. According to the P21 framework, it was found that it is essential 

to learn strategies since high-quality language interactions provide students with experiences 

that foster language and communication development. 

4.2.1.2. Analysis of communication in writing 

Writing is another production skill, and when the book is analyzed in terms of one's 

ability to communicate, 13 out of 64 (20%) activities support the writing skill (See Table 

4.3).  The only place in the book where the writing activity is described is in the section titled 

"Develop Your Writing." The majority of communication activities in this section of the 

book are dedicated to discussing, which can be regarded as a mechanical speaking activity, 

not a communicative writing task.  

Communication skills are examined in terms of communication skills in the Develop 

Your Writing section. Communication activities are provided in the Discuss the Questions 

section preceding the writing activity. There are some authentic communicative writing 

activities related to 21st century communication skills were found in the Develop Your 

Writing section of unit 5 and 6 which are to write an e-mail inviting a friend to a location 

and write an essay about controversial environment issues. 
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Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.98. 

Pearson Education Limited. 

 

 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.103. 

Pearson Education Limited.  

4.2.1.3. Analysis of communication in reading 

Reading activities do not promote communication skills as well as integrated reading 

activities do, and students are instructed to work alone rather than in small groups while 

completing reading assignments. As Table 4.3 shows that only 2 out of 11 reading activities 

(18%) contribute to better communication skills when reading competence is seen as a 

separate skill. These two tasks can be found in the 6th and 8th units, respectively. The 

communication activity in the 6th unit involves working with a peer and inquiring as to 

whether or not they agree or disagree with the final decision in the reading. In addition, the 

reading exercise for the 8th unit has discussion questions that require the students to debate 

the topic with the entire class before the reading.  

  

Figure 4.0.41 Communication in writing 

Figure 4.0.42 Communication in writing 
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Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.47. 

Pearson Education Limited. 

 

 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.64. 

Pearson Education Limited. 

4.2.1.4. Analysis of communication in vocabulary and reading  

Reading is found to be more effective in fostering communication skills when it is 

not treated as a separate ability, but rather integrated into other activities. For instance, when 

vocabulary and reading are taught concurrently, 17 out of 27 activities (63%) promote 

students' ability to communicate effectively. These activities consist more of discussing 

questions or photos, rarely working on the reading together, and then discussing it with a 

classmate, a group, or the entire class.  

  

Figure 4.0.43. Communication in reading 

Figure 4.0.44. Communication in reading 
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Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.8. 

Pearson Education Limited. 

 

 

 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.78. 

Pearson Education Limited. 

  

Figure 4.0.45. Communication in vocabulary and reading 

Figure 4.0.46. Communication in vocabulary and reading 
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4.2.1.5. Analysis of communication in reading and vocabulary 

10 out of 22 activities (45%) improve communication skills when reading material 

is provided initially and then vocabulary teaching is integrated (See Table 4.3). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.22. 

Pearson Education Limited. 

4.2.1.6. Analysis of communication in reading and listening 

The Roadmap B1 book integrated reading and listening activities that are presented 

together in some modules. It was discovered that a total of 1 out of 5 activities (20%) were 

beneficial to the development of communication skills (See Table 4.3). Undoubtedly, 

students can express themselves through these activities because they are expected to 

synthesize two materials, discuss these materials with peers or groups, and produce 

solutions. For instance, activities 5 and 6 in unit 6B are particularly good examples 

  

Figure 4.0.47. Communication in reading and vocabulary 
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Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.48-49. 

Pearson Education Limited. 

4.2.1.7. Analysis of communication in vocabulary 

19 of the 51 (37%) vocabulary tasks in the Roadmap B1 book improve 

communication skills. These activities require students to practice the taught vocabulary by 

filling in the blanks of a passage, followed by a discussion with a peer or group. Some 

activities require students to create real-life statements and express their ideas about them 

with the class, group, or peers. According to the P21 framework, these activities are desired 

for enhancing learners' communication skills.  

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.62. 

Pearson Education Limited. 

Figure 4.0.48. Analysis of communication in reading and listening 

Figure 4.0.49. Communication in vocabulary 
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Among the activities in which communication skills are observed, the second most 

frequent are those that integrate vocabulary and reading. 17 out of 27 activities (63%) have 

been determined to promote communication skills.  

 

 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.70. 

Pearson Education Limited. 

The activities that integrate reading and vocabulary, 10 out of 22 activities (45%), 

improve communication abilities (See Table 4.3). These activities satisfy the standards of 

the P21 (2019) framework, such as asking and answering questions to request assistance, 

obtain information, or clarify something that is unclear, or they describe familiar individuals, 

settings, objects, and events for a variety of purposes using spoken and written language.  

 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.66. 

Pearson Education Limited. 

Figure 4.0.50. Communication in vocabulary 

Figure 4.0.51. Communication in vocabulary 
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4.2.1.8. Analysis of communication in vocabulary and listening 

Roadmap B1 book integrates vocabulary with listening. The book includes 4 out of 

9 activities; (44%) promote communication skills (See Table 4.3).   

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.40. 

Pearson Education Limited. 

4.2.1.9. Analysis of communication in listening 

Enhancing one's ability to communicate effectively through the use of the Roadmap 

B1 book's listening activities can be a useful resource. It has been determined that 10 out of 

35 (29%) listening activities contribute to the development of students' communication 

skills. As stated previously, listening is integrated with two other skills. The 1st of these is 

vocabulary, and the other 4 activities (44%) support communication skills (See Table 4.3). 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.55. 

Pearson Education Limited. 

  

Figure 4.0.52. Communication in vocabulary and listening 

Figure 4.0.53. Communication in listening 
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Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.83. 

Pearson Education Limited. 

4.2.1.10. Analysis of communication in develop your listening part 

The "develop your listening part," which is one of the extended route parts of the 

book, assists students in developing their communication skills by providing 23 out of a total 

of 63 activities (37%) (See Table 4.3). 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.55, 91. 

Pearson Education Limited. 

  

Figure 4.0.54. Communication in listening 

Figure 4.0.55. Communication in develop your listening part 
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Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.55, 101. 

Pearson Education Limited. 

4.2.1.11. Analysis of communication in develop your reading part 

Furthermore, students can develop their critical thinking and problem-solving 

abilities by asking questions and collaborating with each other, as well as their creative 

abilities by producing interesting and creative solutions. The section of the book that is 

devoted to helping you develop your reading skills is an intriguing aspect of the book. The 

evaluation of these components led to the discovery of a total of 55 activities, of which 19 

(35%) contribute to the development of communication skills (See Table 4.3). Reading 

abilities were being improved rather mechanically through the use of communication 

activities in these parts, but communication skills were not given a high priority. The parts 

that require communication skills are primarily in the form of discussions, whereas the 

discussions that support the communication skills are quite simple.  

 

  

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.89. 

Pearson Education Limited. 

Figure 4.0.56. Communication in develop your listening part 

Figure 4.0.57. Communication in develop your reading part 
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4.2.1.12. Analysis of communication in grammar 

When the grammar activities in the Roadmap B1 book are examined, as Table 4.3 

shows that 16 of the 115 activities (14%) support communication skills. When all of these 

activities are taken into consideration, the conclusion that can be drawn is that the course 

book does not contain enough material to provide students with communication activities in 

grammar. 

  

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.47. 

Pearson Education Limited. 

4.2.1.13. Analysis of communication in English in action  

In the final module of the book, English in Action, communication, and collaboration 

skills are emphasized to the greatest extent. This section is expected to be shaped within the 

context of a specific objective and to communicate with students in various contexts in 

accordance with this objective. These objectives can be listed as follows: suggesting and 

responding in order; showing interest in a conversation; asking; following and giving 

directions; asking and giving opinions; giving instructions and asking for information; 

making requests and responding; asking for information; making excuses and apologizing; 

making complaints; and asking and answering interview questions. Many different types of 

communication activities are included in the English in Action modules, including 

discussions, matching, filling in blanks, producing ideas about a situation, and taking notes 

and working together on those notes. The English in Action section demonstrates the CEFR 

and GSE requirements for book B1 proficiency. However, Roadmap B1 was found to be 

lacking in terms of activity themes, book’s design, and how the activities are presented.  

  

Figure 4.0.58. Communication in grammar 
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Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.12. 

Pearson Education Limited. 

Furthermore, the book has both a significant advantage and a major disadvantage. 

Firstly, the fact that the Roadmap B1 level video lectures are only available online is the 

greatest disadvantage. The book does not devote any chapters or extra booklets to the video 

lessons. These parts are inaccessible to students. This section of the presenting tools section 

of the online version of the book is only available to teachers. The fact that the video lesson 

parts are positioned as a small icon at the bottom left of the English in Action section of the 

book with the instruction "go online for the roadmap video" led teachers to skip these 

activities without even realizing it because it does not provide quite informative or noticeable 

about them.  

  

Figure 4.0.59. Communication in English in action 
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Note. Adopted from “Roadmap B1 Presentation Tool” by Jones, H., Berlis, M., 2019, p.17-

18. Pearson Education Limited. 

On the other hand, it was found out that video lessons could have been used to 

integrate 21st century learning and innovation skills into the lessons, which can be an 

advantage since students are introduced to a variety of tasks in these video lessons, including 

speaking and discussion; reading and comprehension; listening and matching; and creative 

writing. To put it another way, these components help students be more critical thinkers and 

effective communicators, and they do so by developing a variety of viewpoints and 

perspectives. Since there are a lot of intriguing themes, students have a lot of opportunities 

to engage in many of those themes. 

  

Figure 4.0.60. Communication in English in action 
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4.2.1.14. Analysis of communication 

All in all, when the activities in the Roadmap B1 book are analyzed in terms of their 

ability to promote communication competence, it is discovered that 257 (36%) of the 

activities in the book promote communication skills (See Table 4.3). 

4.2.2.1. Evaluation of the components of communication 

In this section of the research, an illustration will be provided demonstrating how 

communication and its associated skills were distributed throughout the units in accordance 

with the P21 Framework, and the results will be analyzed using the P21 framework. In the 

results, a value of 1 indicates that the book contains the item in question, while a value of 0 

indicates that the book does not contain the item. The ratios are shown in the following table 

in relation to their frequency.  

Table 4.6. Frequency of Relevant Communication Skills 

Units 1 2 3 4 5 6 7 8 9 10 Total Ratio 

ICT-Media Literacy 
    

25. 0 0 0 0 0 0 0 0 0 0 0 0% 

Communicating Clearly 
            

26. 1 1 1 1 1 1 1 1 1 1 10 100% 

27. 1 1 1 1 1 1 1 1 1 1 10 100% 

28. 1 1 1 1 1 1 1 1 1 1 10 100% 

29. 1 1 1 0 0 1 0 1 0 0 5 50% 

30. 0 1 0 0 0 1 0 1 0 1 4 40% 

 

4.2.2.2. ICT-media literacy 

Starting with the term "ICT," which refers to the use of technology to gather, 

organize, assess, and disseminate data; it also refers to the ability to use digital technologies 

for acquiring, managing, integrating, evaluating, and creating data. For instance, students 

need to be able to keep up with the rapid growth of technology and technical tools in order 

to be successful in a language classroom. This includes being able to make good use of such 

resources, such as by employing PowerPoint when giving presentations. As for media 

literacy, it means to the ability to comprehend and apply the most appropriate media 

producing tools, as well as to become conscious of the impact of media on our views and 

behaviors.  

Literacy in information and communication technologies and media is rapidly 

becoming an in-demand ability in a variety of fields, including education and the workforce. 

This is absolutely true in the world of education as well, thus course books are now adapting 
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to the situation and including appropriate activities. When the Roadmap B1 book is evaluated 

in terms of communication skills using the P21 framework checklist, according to item 25, 

the book does not encourage students to use multiple media and technologies, does not allow 

them to know how to prioritize their activities, and does not assess their impact. When 10 

units were thoroughly examined, the rate was found to be 0% (See Table 4.4). 

4.2.2.3. Communicating clearly 

 Communicating clearly, as indicated by the term, refers to the capacity to convey 

ideas in a number of forms and circumstances using written, spoken, and nonverbal 

communication skills; and to use communication for a variety of objectives, such as 

encouraging, convincing, informing, etc. To be competent in today's society, students must 

be able to communicate in a variety of settings, including those that may be multilingual, 

and listen attentively in order to understand what is being said. Developing interpersonal 

communication skills is critical for students and citizens of the 21st century to learn from 

each other and collaborate with each other effectively.  

There are certain exercises provided in the course book to aid students in developing 

these skills and to motivate them to do so. Most of these activities require students to talk 

and engage with one another before coming to a conclusion. In terms of the frequency of 

"communicating clearly," it is clear from item 26 that the book features tasks that give 

students the opportunity to use communication to accomplish a variety of aims, for instance, 

to inform, instruct, motivate, and persuade). Such activities are included in 10 out of 10 units, 

i.e., 100% (See Table 4.4). Speaking activities are the skill that reinforces the appropriate 

category in these activities.  

 

 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.47. 

Pearson Education Limited. 

Figure 4.0.61. Communicating clearly in communication 
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It is clear from item 27 that the book provides students with tasks covering the whole 

of each chapter to help them improve their listening skills and better comprehend what they 

hear, including information, beliefs, attitudes, and intentions (See Table 4.4). These kinds of 

exercises may often be found in listening activities.  

 

 

 

 

 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.67. 

Pearson Education Limited. 

 

 

 

 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.59. 

Pearson Education Limited. 

Figure 4.0.62. Communicating clearly in communication 

Figure 4.0.63. Communicating clearly in communication 
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Item 28 of the P21 framework checklist indicates that the book enables students to 

effectively express their thoughts and ideas in a variety of formats and contexts using verbal, 

written, and nonverbal communication skills. The book, however, as Table 4.4 illustrates, 

contains no activities related to nonverbal communication skills.  

 

 

 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.71. 

Pearson Education Limited. 

According to item 29 of the checklist, the Roadmap B1 book presents 50% of diverse 

contexts so that students can communicate well in different situations, combining both verbal 

and nonverbal communication (See Table 4.4). There are numerous exercises in the book, 

but some of them may be outdated, and nonverbal activities are not included. Therefore, 

communication activities are not provided with enough variety in the majority of the book.  

 

 

  

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.9. 

Pearson Education Limited. 

Figure 4.0.64. Communicating clearly in communication 

Figure 4.0.65. Communicating clearly in communication 
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Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.9, 15. 

Pearson Education Limited. 

P21 framework checklist’s 30th question led to the discovery that 4 out of the book's 

10 units, i.e., 40%, include open-ended and innovative questions, allowing students to 

initiate and continue a conversation (See Table 4.4). Therefore, there are some open-ended 

questions in the book, but the book's questions are not especially creative in that regard. 

 

 

  

 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.47. 

Pearson Education Limited. 

  

Figure 4.0.67. Communicating clearly in communication 

Figure 4.0.66. Communicating clearly in communication 
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Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.51. 

Pearson Education Limited 

4.3.1. Analysis of collaboration and its related skills 

Upon evaluating the Roadmap B1 course book, it was determined that collaboration 

is the third essential skill that the book should focus on. In order to succeed in a team, 

students should be able to communicate effectively with others, listen attentively, and work 

well as part of a team so that they will achieve success in their academic and professional 

lives in the 21st century.  

Collaboration as a means of shared learning in language classrooms can be 

undoubtedly effective from an educational perspective. Working in pairs, small groups, or 

even as a class is all part of what it means to "collaborate" in this sense. It is important for 

the students to talk about how they will work together so that they can improve their 

communication skills. They should also discuss how they will share their knowledge and 

ideas and take turns in the team so that they can improve their empathy, helpfulness, and 

accountability. With students from diverse backgrounds and cultures working together, 

students are able to improve their social and interpersonal skills as well. For students with 

social differences or difficulties, collaborative learning is especially beneficial.  

In addition, students are able to learn from their peers because each student may have 

a unique response to a question. As a result, they are able to acquire new knowledge and 

develop an appreciation for different perspectives. However, a group of learners working 

together to achieve a common objective for a project, assignment, or activity requires trust 

amongst the students in order to accomplish this objective. After evaluating all appropriate 

activities for fostering collaboration skills, the table below shows how these parts promote 

Figure 4.0.68. Communicating clearly in communication 
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and increase collaboration among individuals. Of a total of 557 activities, 143 (26%) 

promote collaboration, making it the third-rated 21st century learning and innovation skill 

(See Table 4.5). 

Table 4.7. Activities that Promote Collaboration Skill 

Language Skills 

Collaboration 

Promoting Activities 

(n) 

Total Number of 

Activities 

(a) 

Ratio 

(r) 

Reading 4 11 36% 

Grammar 16 115 14% 

Speaking 50 100 50% 

Vocabulary 8 51 16% 

Listening 6 35 17% 

Reading and Vocabulary 10 22 45% 

Vocabulary and Reading 6 27 22% 

Vocabulary and Listening 3 9 33% 

Reading and Listening 1 5 20% 

Develop Your Reading 9 55 16% 

Develop Your Listening 14 63 22% 

Develop Your Writing 8 64 13% 

TOTAL 143 557 26% 

4.3.1.1. Analysis of collaboration in speaking 

When the Roadmap B1 book was examined in terms of collaboration skills, speaking 

activities were determined to be the ones that supported collaboration the most. 50 out of 

100 (50%) speaking activities encourage collaboration (See Table 4.5). Examining the GSE 

and CEFR speaking learning objects, it was determined that the number of activities 

analyzed supported the collaboration.  

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.51. 

Pearson Education Limited. 

Figure 4.0.69. Collaboration in speaking 
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4.3.1.2. Analysis of collaboration in reading 

In comparison to other skills, it has been determined that reading activities and 

activities that integrate reading support collaboration the second most. First, 11 reading 

activities are provided as a single skill throughout the entire book, which can be a moderate 

number. 4 out of 11 activities (36%) promote collaboration skills (See Table 4.5). The 

following is the nature of the collaboration in these activities: Discuss questions with the 

class, a small group, or a classmate. Additionally, these activities promote communication 

skills. According to the GSE and CEFR, when reading activities are given as a single skill, 

they are not desired. In contrast, the P21 framework stresses the importance of students being 

able to work effectively in teams comprised of members from a variety of backgrounds, as 

well as being able to demonstrate the flexibility and willingness to help make compromises 

among team members in order to reach a common goal. 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.30. 

Pearson Education Limited. 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.30, 64. 

Pearson Education Limited. 

4.3.1.3. Analysis of collaboration in reading and vocabulary 

When reading and vocabulary activities are integrated, 10 out of the 23 activities 

(45%) promote collaboration (See Table 4.5). 

Figure 4.0.71. Collaboration in reading 

Figure 4.0.70. Collaboration in reading 
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Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.18,32. 

Pearson Education Limited. 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.32. 

Pearson Education Limited. 

4.3.1.4. Analysis of collaboration in vocabulary and reading 

When vocabulary and reading are presented together, only 6 out of 27 activities 

(22%) promote collaboration (See Table 4.5).  

  

Figure 4.0.72. Collaboration in reading and vocabulary 

Figure 4.0.73. Collaboration in reading and vocabulary 
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Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.78. 

Pearson Education Limited. 

4.3.1.5. Analysis of collaboration in reading and listening 

 In Roadmap B1, listening is another skill that is integrated with reading activities. 

Such activities are rarely included in the book, and only 1 out of the 5 activities (20%) 

encourages collaboration (See Table 4.5). 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.48-49. 

Pearson Education Limited. 

4.3.1.6. Analysis of collaboration in develop your reading skills 

When all of the sections in the book that teach you how to develop your reading skills 

are considered, only 9 out of 55 activities (16%) support collaboration (See Table 4.5). 

Figure 4.0.74. Collaboration in vocabulary and reading 

Figure 4.0.75. Collaboration in reading and listening 
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Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.105, 

110. Pearson Education Limited. 

4.3.1.7. Analysis of collaboration in listening 

Having examined the book reveals that only 6 of 35 activities (17%) support 

collaboration (See Table 4.5). 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p. 83. 

Pearson Education Limited. 

  

Figure 4.0.76. Collaboration in develop your reading skills 

Figure 4.0.77. Collaboration in listening 
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Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p. 83. 

Pearson Education Limited. 

4.3.1.8. Analysis of collaboration in vocabulary and listening 

The book integrates 9 vocabulary and listening activities. It was determined that 3 of 

them (33%) supported collaboration. This has the highest rate compared to other activities 

that teach listening skills. Nevertheless, these 3 activities only occur in module C of unit 4 

and are presented in the traditional way. Analyze, discuss, match, and compare. This is the 

book's perspective on collaboration in activities. 

 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.34. 

Pearson Education Limited 

Figure 4.0.78. Collaboration in listening 

Figure 4.0.79. Collaboration in vocabulary and listening 
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4.3.1.9. Analysis of collaboration in reading and listening 

 Integrated reading and listening are another skill for which collaboration is identified 

in the course book, but only 1 out of 5 activities (20%), that is working in pairs, promotes 

collaboration (See Table 4.5). 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.32-33. 

Pearson Education Limited. 

4.3.1.10. Analysis of collaboration in develop your listening 

In conclusion, the section titled "develop your listening" incorporates 63 activities, 

14 of which (22%) provide opportunities for collaborative activities (See Table 4.5).  

 

 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.106. 

Pearson Education Limited. 

Figure 4.0.80. Collaboration in reading and listening 

Figure 4.0.81. Collaboration in develop your listening 
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Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.108. 

Pearson Education Limited. 

4.3.1.11. Analysis of collaboration in vocabulary 

8 out of 51 vocabulary activities (16%) in the book support collaboration skills when 

evaluated in terms of collaboration skills. The majority of these activities consist of 

working with peers, discussions, and comparisons (See Table 4.5). 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.62. 

Pearson Education Limited. 

4.3.1.12. Analysis of collaboration in reading and vocabulary 

 First, 10 out of 22 activities (45%) that present the reading passage before the 

vocabulary improve student collaboration (See Table 4.5).  

Figure 4.0.82. Collaboration in develop your listening 

Figure 4.0.83. Collaboration in vocabulary 
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Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.18. 

Pearson Education Limited. 

4.3.1.13. Analysis of collaboration in vocabulary and reading 

Second, 6 of the 27 (22%) activities in which the vocabulary is presented before the 

reading passage promote collaboration (See Table 4.5).  Moreover, integrated activities are 

found to be more effective at providing 21st century learning and innovative skills as 

compared to skill-based teaching. 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.70. 

Pearson Education Limited 

  

Figure 4.0.85. Collaboration in vocabulary and reading 

Figure 4.0.84. Collaboration in reading and vocabulary 
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Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.78. 

Pearson Education Limited 

4.3.1.14. Analysis of collaboration in grammar 

Roadmap B1 has the most activities devoted to grammar. When the grammar is 

analyzed in terms of collaboration, 16 out of 115 activities (14%) promote collaboration (See 

Table 4.5).  These activities are more like working with your peers, checking your answers, 

and explaining your reasoning. Given that the grammar activities in the book are mostly 

mechanical, and the distribution of the activities into units is nearly equal, the inclusion of 

such activities is a surprising result. However, this distribution does not exhibit the same 

equality in every module and is valid in at least one module of each unit. Not enough 

collaboration activities have been set up in the book. 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.47. 

Pearson Education Limited 

  

Figure 4.0.86. Collaboration in vocabulary and reading 

Figure 4.0.87. Collaboration in grammar 
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4.3.2.1. Evaluation of the components of collaboration 

In addition to the primary skills, the related categories of collaboration have been 

investigated in order to gain a deeper understanding of how one's capacity for working with 

others can be improved to the greatest extent possible. Collaboration can be broken down 

into 4 distinct but interrelated subfields, which are Productivity and Accountability, 

Flexibility and Adaptability, Social and Cross-Cultural Skills, and Leadership and 

Responsibility, respectively. In this regard, Table 4.6 demonstrates how frequently the 

aforementioned related categories of collaboration skills are promoted in the Roadmap B1 

book. 

Table 4.8. Frequency of Relevant Collaboration Skills 

Units 1 2 3 4 5 6 7 8 9 10 Total Ratio 

Productivity and Accountability 
    

16. 0 0 0 0 0 0 0 0 0 0 0 0% 

17. 0 0 0 0 0 0 0 0 0 0 0 0% 

18. 0 0 0 0 0 0 0 0 0 0 0 0% 

19. 1 1 1 1 1 1 1 1 1 1 10 100% 

Flexibility and Adaptability 
    

20. 1 1 1 1 1 1 1 1 1 1 10 100% 

Social and Cross-Cultural Skills  
    

21. 1 1 1 1 1 1 1 1 1 1 10 100% 

22. 1 1 1 1 1 1 1 1 1 1 10 100% 

23. 1 1 1 1 1 1 1 1 1 1 10 100% 

Leadership and Responsibility 
    

24. 1 1 1 1 1 1 1 1 1 1 10 100% 

 

4.3.2.2. Productivity and accountability 

To be productive, learners must first have the ability to set goals for themselves and 

then meet those goals in order to achieve the desired result in spite of obstacles, difficulties, 

and even pressure at times. In addition to this, they need to be able to organize their needs 

in a prioritized manner, effectively manage their time, work in an ethical manner, and 

effectively collaborate and cooperate with their colleagues or teams. Learners should also be 

able to work well with others by contributing their full effort to the activities.  

Productivity and accountability go hand in hand because accountability plays a 

crucial role in the production process and entails the ability to assume responsibilities and 

be held accountable for any outcomes. The book does not explicitly teach collaboration 
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skills, such as strategies for interacting with others in a productive way, resolving conflicts, 

and managing task work.  

The conclusion derived from item 16 of the P21 framework course book evaluation 

checklist is that, when all units and activities of the book are evaluated, it lacks collaboration 

strategies (See Table 4.6). 

The result drawn from item 17 is that the book does not create strategies to improve 

students' collaboration skills and make them good teammates (See Table 4.6). There are 

collaborative activities in the course book, but none of the units provides adequate support 

for enhancing collaboration skills.  

The conclusion of item 18 is that the book does not establish learning objectives 

regarding collaboration (See Table 4.6). In the book, the collaboration skill is mostly 

presented in combination with other skills  

There are strategies for developing communication skills, but none for collaborating. 

According to the item 19, although the activities in the book are not specifically designed to 

encourage students to use the collaboration features, when all of the units are taken into 

consideration, one will find that all of the activities are suitable for working together, but the 

activities are not entirely designed to be in a collaborative that would benefit learners’ 

productivity and accountability (See Table 4.6). Therefore, students do not have much 

chance to be better team members or colleagues in both academic and professional 

environments. 

4.3.2.3. Flexibility and adaptability 

For flexibility, learners should be able to comprehend, negotiate, and balance 

different perspectives and beliefs; respond positively to praise, setbacks, and criticism; find 

practical solutions, especially in multi-cultural settings; and successfully internalize 

feedback. In terms of adaptability, students should be able to adjust to different jobs, job 

duties, schedules, and situations. They should also be able to work well in an environment 

where things are uncertain and priorities change (P21, 2019).  

According to item 20, when all of the activities in the book are analyzed using the 

P21 checklist, the book encourages learners to collaborate with one another and negotiate in 

group activities through a variety of activities in all units. The existing activities in the book 

are discovered to be repetitive after a certain point. Furthermore, none of the activities taught 
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the proper way to perform group activities or how students should behave when working as 

a group or team (See Table 4.6). 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.51. 

Pearson Education Limited 

4.3.2.4. Social and cross-cultural skills 

Having strong social and cross-cultural skills entails being able to interact with others 

in a positive and productive manner. This includes displaying appropriate levels of respect 

and professionalism, listening, and speaking at the appropriate times, collaborating well with 

people from different social and cultural backgrounds, being open to new perspectives and 

values, and capitalizing on cultural differences. 

Evaluating all of the book's activities using the P21 checklist, item 21 indicates that 

the book employs group activities to reinforce and practice collaborative skills 100% of the 

time (See Table 4.6). Team activities are interspersed throughout the book. These exercises 

involve students interacting with one another and allow them to adopt a variety of roles. 

Some activities give learners different roles to play, which helps them work together and get 

along better.  

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.55. 

Pearson Education Limited 

Figure 4.0.88. Flexibility and adaptability in collaboration 

Figure 4.0.89. Social and cross-cultural skills in collaboration 
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Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p. 63. 

Pearson Education Limited 

Having analyzed all of the book's activities using the P21 checklist, item 22 reveals 

that 100% of the activities change groups, allowing students to acquire experience working 

with various sorts of people and teams (See Table 4.6). 

 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.75. 

Pearson Education Limited. 

According to item 23 of the P21 checklist, when the book's activities are evaluated, 

the book allows students to choose which of the described roles they wish to play in a task 

and encourages them to play different parts over time (See Table 4.6). These kinds of 

activities are found in communication and speaking activities.  

  

Figure 4.0.90. Social and cross-cultural skills in collaboration 

Figure 4.0.91. Social and cross-cultural skills in collaboration 
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Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.20. 

Pearson Education Limited 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.28. 

Pearson Education Limited. 

4.3.2.5. Leadership & responsibility 

The last related skill of collaboration skills is Leadership & Responsibility. It means 

acquiring a sense of obligation toward others and the inclination to guide and direct them. 

Students should be able to influence and promote unity through their problem-solving and 

interpersonal abilities in order to achieve a desired outcome (P21, 2019).  

According to the result of 24, when all of the activities in the book are evaluated with 

the P21 checklist, the book 100% encourages interpersonal communication through diverse 

activities (See Table 4.6). These tasks can be found in each module of each unit, and the 

majority of them involve speaking. The exercises in the review portions of some of the 

book's units are presented as games. 3 out of 10 units were found to have such activities. 

Such exercises promote student collaboration while also increasing student motivation. 

Aside from that, when the book's supplementary activities were evaluated, activities that 

Figure 4.0.92. Social and cross-cultural skills in collaboration 

Figure 4.0.93. Social and cross-cultural skills in collaboration 
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encouraged interpersonal and intrapersonal communication for students in various settings 

were also discovered.  

 

 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.31. 

Pearson Education Limited. 

 

 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.39. 

Pearson Education Limited. 

  

Figure 4.0.95. Leadership & responsibility in collaboration 

Figure 4.0.94. Leadership & responsibility in collaboration 



107 

4.4.1.1. Analysis of creativity and its related skills 

Since the global economy of the 21st century needs new services, better processes, and better 

products all the time and as a growing number of well-paying jobs require creative 

knowledge work, it should not be a surprise that creativity and innovation are very high on 

the list of 21st century learning (Trilling & Fadel, 2009). People should constantly create and 

use language to construct new meanings in language classrooms where students are 

encouraged to apply their creativity. The more you become competent at a language, the 

more difficult the language challenges become, necessitating the development of a new and 

complicated language system to meet the demands of the students. 

 Learning how to transform language learning activities into creative endeavors is an 

important skill for any language teacher. Although teachers are often credited with this role, 

some materials, or strategies to assist them in doing so should be provided for them. 

Corresponding to all of the above factors, the following table shows how activities in the 

Roadmap B1 course book enhance creativity skills in relation to each other. 

Table 4.9. Activities that Promote Creativity Skill 

Language Skills 

Creativity  

Promoting Activities 

(n) 

Total Number  

of Activities 

(a) 

Ratio 

(r) 

Reading 0 11 0% 

Vocabulary and Reading 1 27 4% 

Vocabulary 0 51 0% 

Reading and Vocabulary 0 22 0% 

Vocabulary and Listening 0 9 0% 

Reading and Listening 0 5 0% 

Listening 0 35 0% 

Speaking 0 100 0% 

Grammar 0 115 0% 

Develop Your Writing 3 64 5% 

Develop Your Reading 0 55 0% 

Develop Your Listening 0 63 0% 

TOTAL 4 557 1% 

4.4.1.2. Analysis of creativity in writing 

Students are supposed to show the most creativity in the writing and speaking 

exercises in the course books. However, in the Roadmap B1 book, just 2 units of originality 

were identified among 3 in the develop your writing section. In the 6th unit of developing 

your writing, activity four encourages students to be both critical and innovative by 
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writing an essay. In this experiment, students are presented with 3 questions, of which 2 are 

acceptable for creativity, and asked to select one, organize their thoughts on the issue, and 

then write about its for and against aspects.  

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.103. 

Pearson Education Limited. 

The remaining two activities can be found in the "develop your writing" section of 

unit nine. One of these activities includes a story. Students were instructed to briefly add 

their own ideas into the story-related exercise's blanks. Students were then instructed to 

compose their own stories. Since the story is considered to be creative, it can inspire 

creativity in the students.  

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.111. 

Pearson Education Limited. 

Figure 4.0.96. Creativity in writing 

 

Figure 4.0.97. Creativity in writing 
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4.4.1.3. Analysis of creativity in vocabulary and reading 

In fact, some of the book's skills lack creativity and innovation. The book contributes 

nothing to students' and teachers' understanding of creativity. In the book, creativity is 

limited. For instance, in one of the book's integrated vocabulary and reading activities, 1 out 

of 27 (4%) attempts at some creativity was made (See Table 4.7). Some answers submitted 

by students in activity three of module 1C, for example, can be considered creative, although 

this depends on the level of the students in the class and also depends on the teacher's 

judgment of how he/she does the activities. 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.10. 

Pearson Education Limited. 

4.4.1.4. Analysis of creativity  

When all the activities in the book are analyzed, only 4 of the 557 activities promote 

creativity, correspondingly, this represents 1% (See Table 4.7). This result demonstrates that 

the book lacks creativity and innovation. It is nearly impossible to find creative concepts 

explicitly in the book. Activities can be made creative if the teacher is competent and 

experienced. 

4.4.2.1. Evaluation of the components of creativity 

 Aside from evaluating the exercises themselves, the related categories of creativity 

skills such as ICT-Media Literacy, Initiative and Self-Direction, Thinking Creatively, and 

Working Creatively with Others have also been analyzed. As a result, Table 4.8 reveals the 

frequency of these related categories of creativity in four sections: 

  

Figure 4.0.98. Creativity in vocabulary and reading 
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Table 4.10. Frequency of Relevant Creativity Skills 

Units 1 2 3 4 5 6 7 8 9 10 Total Ratio 

ICT-Media Literacy 
 

31. 0 0 0 0 0 0 0 0 0 0 0 0% 

Initiative and Self Direction 
 

32. 0 0 0 0 0 0 0 0 0 0 0 0% 

Thinking Creatively 
 

33. 1 1 1 1 1 1 1 1 1 1 10 100% 

34. 0 0 0 0 0 0 0 0 0 0 0 0% 

35. 0 1 1 1 0 1 0 0 0 1 5 50% 

36. 0 0 0 0 0 0 0 0 0 0 0 0% 

Working Creatively with Others 
 

37. 1 1 1 1 1 1 1 1 1 1 10 100% 

38. 1 1 0 0 0 1 0 1 0 0 4 40% 

39. 0 0 0 0 0 0 0 0 0 0 0 0% 

40. 0 0 0 0 0 0 0 0 0 0 0 0% 

 

4.4.2.2. ICT-media literacy 

As previously said, to demonstrate information literacy, students must be able to 

obtain information efficiently and swiftly in terms of both time and resources, as well as 

evaluate material critically and appropriately. In addition, they should be able to manage the 

flow of information from a variety of sources, utilize knowledge effectively and creatively 

for the topic or problem at hand, and apply a fundamental awareness of issues surrounding 

the access and use of information (P21, 2019). Learners in the 21st century, who are 

surrounded by digital media and media opportunities, must understand how to effectively 

employ media resources for learning and how to use content creation tools to generate 

productive and engaging communication products such as videos, audio podcasts, and 

websites. The Center for Media Literacy characterizes media literacy as the ability to 

"understand the function of media in society and acquire the vital skills of inquiry and self-

expression" (Trilling & Fadel, 2009). 

As all units have been analyzed, item 31 of the P21 framework checklist asserts that 

the book does not promote students to present their own learning performances creatively, 

such as through video content, PowerPoint presentations, adverts, leaflets, blog posts, and 

social networks, in order to stimulate creative thinking (See Table 4.8). 

4.4.2.3. Initiative and self-direction 

Initiative and self-direction refer to the importance of identifying long-term and 

short-term learning objectives by managing time more effectively and autonomously, as well 
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as developing plans to achieve these objectives. The learners should be able to evaluate 

themselves about how well they are learning, as well as how valuable the things they are 

able to produce as a result of the skills they acquire.  

Additionally, self-directed students should be able to work on their own, develop 

their knowledge, and learn from mistakes in order to progress. The term "risk" refers to 

students' ability to freely express themselves and actively participate in creative activities 

either individually, with peers, or in groups. To reiterate, it is difficult to find activities with 

such content in the book for students in this setting.  

Item 32 of the P21 framework checklist reveals that the book does not provide 

students with opportunities for risk-taking or self-initiative (See Table 4.8). There was no 

mention of the term or terms related to "risk" in any of the ten units of the book that were 

examined. 

4.4.2.4. Thinking creatively 

Thinking outside of the box, or, to put it another way, looking at things from a wide 

variety of angles, is an essential component of creativity. Students that are functioning 

creatively are able to make use of a number of strategies for the creation of concepts and are 

able to think of notions that are both original and interesting. The related category of 

"thinking creatively" is most prevalent in activities centered around discussions. When all 

units of the book are analyzed with the P21 checklist, the conclusion from item 33 is that the 

book encourages students to employ a range of strategies for idea production such as 

brainstorming, problem-finding, and conceptual combining. These activities are available as 

warm-up activities at the beginning of each unit. Thus, the book contributes 100% to 

preparing learners for the targeted topic, fostering initiative and self-direction, and inspiring 

creative activity ideas (See Table 4.8). However, themes that are more appealing to young 

learners than learning and innovation abilities for the 21st century should be incorporated 

into the book.  
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Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.10. 

Pearson Education Limited. 

The Roadmap B1 language course book provides students with opportunities to 

practice in a variety of settings, and students apply the expressions they learn in these 

settings, but the book does not create environments that encourage creative expression and 

a genuine and beneficial contribution to their work, and the result from item 34 of the P21 

framework checklist is 0% in all units (See Table 4.8).  

Using both existing and recent knowledge, the book encourages students to produce 

innovative and significant ideas. Based on the result of item number 35 of the P21 checklist, 

as it is shown in Table 4.8 the book promotes creative thinking in the 2nd, 3rd, 4th, 6th, 9th, and 

10th units, or in a total of 6 units (60%). 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.71. 

Pearson Education Limited. 

Figure 4.0.99. Thinking creatively in creativity 

Figure 4.0.100. Thinking creatively in creativity 
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Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.79. 

Pearson Education Limited. 

Roadmap B1 does not assist students in developing, refining, analyzing, and 

evaluating their own ideas in order to maximize their creative endeavors; item 36 on the 

course book evaluation checklist results in a score of 0% (See Table 4.8). Compare and 

contrast speaking exercises make up the majority of the activities in this setting, yet the level 

they offer is insufficient to meet the learning requirements of the 21st century. 

4.4.2.5. Working creatively with others 

The final related skill in this category is "working creatively with others," which can 

be strengthened by engaging in collaborative work and developing one's communication 

abilities. After completing the tasks that need to be done, it is essential for the students to 

collaborate, communicate openly to negotiate, and ultimately come up with a new product 

that they may make together in pairs or small groups. Collaborative effort and a sense of 

mutual tolerance are necessary in order to work creatively with others. Learning new ideas 

and being able to effectively articulate them is crucial for today's students. The book 

encourages students to create, apply, and convey new ideas effectively in a range of contexts. 

These activities may be found in all of the book's modules, as well as in the English in Action 

chapters. In this context, when the Roadmap B1 book is evaluated using the P21 course book 

evaluation checklist, item 37 delivers a 100% rate (See Table 4.8). The book enables students 

to develop fresh ideas in a variety of circumstances, but its topics and questions are found to 

be conventional and dull.  

  

Figure 4.0.101. Thinking creatively in creativity 
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Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.20. 

Pearson Education Limited. 

 

 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.20. 

Pearson Education Limited. 

On the other hand, the book does not promote group input and feedback directly. 

Similar activities have been discovered in a few units, but not enough to provide effective 

feedback. Considering item 38 of the P21 checklist, the book delivered 40% of the result 

when all units were analyzed (See Table 4.8).  

  

Figure 4.0.102. Working creatively with others in creativity 

 

Figure 4.0.103. Working creatively with others in creativity 
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Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.12. 

Pearson Education Limited. 

 

 

 

 

 

 

 

 

 

 

Note. Adopted from “Roadmap B1 Student Book” by Jones, H., Berlis, M., 2019, p.52. 

Pearson Education Limited. 

Another finding is that when it comes to differences and how to give effective 

feedback, according to item 39 of the P21 course book evaluation checklist, it is discovered 

that the book severely lacks originality and creativity (0%) (See Table 4.8). 

Incorporating activities that require students to be creative in the real world and to 

comprehend their abilities and limitations is very significant, and they can positively help 

with language learning. Failure is not viewed as a chance to comprehend that creativity and 

innovation are long-term, cyclical processes of little achievements and frequent failures. 

There was no evidence of this in any sections of the book. When all of the book's actions are 

evaluated with item 40, the result is 0% (See Table 4.8). 

4.5. Teachers' Perspectives on 21st Century Learning and Innovation Skills 

This part of the mixed study was conducted to gain a deeper understanding of how 

teachers have adapted to the learning and innovation skills of the 21st century by examining 

Figure 4.0.104. Working creatively with others in creativity 

Figure 4.0.105. Working creatively with others in creativity 
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their experiences. A purposeful sampling strategy was used to select a sample population 

that possesses experience in learning and innovation skills appropriate for the 21st century. 

Participants were interviewed using a semi-structured interview guide with open-ended 

questions developed in advance by the researcher (See Appendix). The interviews were 

conducted and recorded live. The researcher checked each and every transcript twice to 

ensure that it was accurate. The major questions of this study were how much 21st century 

learning, and innovation skills are incorporated into Roadmap B1 and what instructors' 

perceptions are. In order to address the following study questions, the researcher developed 

a planned interview guide that included open-ended questions. These questions were aimed 

at encouraging participants to provide views that were more in-depth. To better comprehend 

how participants' experiences with 21st century learning, and innovation skills integration 

have helped prepare their students for the future, the researcher used the P21 Framework for 

21st century learning as a basis for both interview questions and the subsequent coding of 

those answers. Life and career skills, learning and innovation skills (critical thinking, 

collaboration, creativity, and communication), and information, media, and technology skills 

are included in the framework. The participants in the study were coded as P1, P2, P3, P4, 

and P5. 

4.5.1. Teachers' perspectives on critical thinking and problem-solving   

The main research question of this section of the study was: what are the teachers’ 

perspective on critical thinking? According to the P21 framework, critical thinking has been 

investigated under three headings: flexibility and adaptability, information literacy, and 

making judgments and decisions, and four interview questions have been asked. 

Q1: To what extent does the book encourage students to engage in critical thinking by 

supporting their reasoning and resolving disagreements? 

When data is coded and analyzed, one of the key implications is that the activities in 

the book are limited to promoting critical thinking and additional material is required. 

Teachers experience burnout as a result of having to prepare material every day. Participants 

1, 3, and 5 (P1, P3, P5) indicated that the book lacked integrated content, making it difficult 

to integrate the subjects.  

Some of the unit topics, such as shopping and traveling, are also simple for a B1 level 

book. When such topics are dealt with the same dullness, learners and teachers 
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become bored. Teachers wish to examine these issues from multiple different 

perspectives and present the lesson accordingly (P1, Female, 28). 

P4 emphasized that the book does not provide students and teachers with new 

perspectives. She further stated that:   

In my opinion, it does not have a lot of critical thinking activities, so it does not 

encourage students to think critically, and it does not present any, new ideas or new 

perspectives to students. So, it is totally up to the teacher's perspective in the class. 

If the teacher is devoted to teaching critical thinking, then it is more likely to be 

exposed to that skill (P4, Female, 28). 

In addition, P5 stated that the book contains no explicit parts for critical thinking. 

Therefore, if the instructor lacks experience, the students will be incapable of acquiring this 

skill. 

I'm not sure if the book intends to encourage students in critical thinking because 

there are no explicit parts in the book. What I mean by explicitly, you know that 

students should be thinking critically over the topic or analyzing something or 

evaluating the degree of something or quality or something, and come up with 

reasons and you know solid arguments so I cannot say the book explicitly does that 

(P5, Male, 40)  

 In addition, P3 stated that it is essential to incorporate critical thinking into the 

course book and that critical thinking has an impact on students becoming autonomous 

learners.  

The reasoning is mostly done by asking questions why, but these questions are like 

genuine questions and does not really require critical thinking and since there is 

almost no context in the book, it is very difficult to see any question which is related 

to critical thinking or critical issues in general. A teacher has to really dig into the 

book and try really hard to create the context and also create like meaningful 

connections between the parts as well as integrating critical thinking because it 

becomes disconnected from the real-world. As a result, teachers have to arrange so 

many activities for students which leave a little space for students to be autonomous 

learners (P3, Female 28,). 
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A final finding is that the book does not always meet the objectives of GSE and 

CEFR. When the CEFR and GSE objectives are reexamined following these responses, the 

modules of a few units are provided in a simple manner. As a result, the objectives were not 

fully achieved. 

Q2: To what extent does the book introduce innovative opinions and 

perspectives to students?  

The instructions in the book, according to all participants, are not creative. The topics 

remain generic, mainstream, and too simple. As a result, the book fails to provide students 

with diversity and variety in terms of new ideas and cultures. 

We are learning this language to speak internationally, not just with native speakers, 

so we should see different representations from different cultures, different 

information from different countries, their lifestyles (P1, Female, 28). 

 Furthermore, the book's level is insufficient for students. Participants P1, P3, and P4 

even stated that, in some cases, the factual information provided in the book was incorrect.  

Most of the book is quite mainstream and sometimes they are so mainstream that 

sometimes the factual information given about their own country is wrong. For 

example, it was saying that Istanbul is capital city of Turkey, so it is a little bit 

problematic in terms of this item. It becomes offensive to students because they are 

trying to learn something and they when they see certain kind of prejudices or like 

stereotypes from other countries integrated into the book, I think it already creates a 

negative effect on the students (P3, Female, 28). 

Such situations undermine students' and teachers' trust in the book and foster 

prejudice against it. This can be offensive to some students and thus have a negative impact 

on language learning. 

Q3: To what extent does the book make students practice their language skills? 

In terms of students practicing their language skills critically, instructors reveal that 

the book's activities are mechanical, the majority of the activities are explicit while the 

implicit activities are limited, and students learn the rules from grammar rules rather than 

from meaningful content. Therefore, it does not encourage students to freely practice their 

language skills. Participants P1, P2, P3, P4 state that the book's activities are monotonous 

and repetitive in terms of the design of activities. Since course book language study always 
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proceeds in the same way, students eventually lose interest in the subject and stop making 

any effort to learn it. 

Activities are mostly very controlled. No free practice. We have mechanical activities 

like word orderings, or like rewriting the sentences, but they are all the same 

throughout the book. No variation, and no diversity equal boredom for students (P2, 

Female, 29). 

Q4: How do you evaluate Roadmap B1 in terms of critical thinking and problem-

solving? 

            When participants were asked to provide an overall evaluation of the book in terms 

of critical thinking and problem solving, the following were the most significant findings: 

The selection of topics in the book should capture the interest of students and be challenging.  

The book should also ask students to be critical in their way of thinking and it will 

make the classes lessons more interesting, more personalized, I will say more human 

because in this way it is like a mechanic robot asking and answering questions (P5, 

Male, 40). 

Moreover, activities must include task-based and communicative tasks. All of the 

participants reported having great difficulty because the activities lacked meaningful content 

and they struggled to make them meaningful. Furthermore, they stated that if the activities 

are critical and have diverse cultural content, they will cultivate a collaborative environment 

for the students. In addition, they asserted that incorporating comprehensive critical thinking 

questions into activities would affect language development positively. In addition, both P1 

and P2 highlighted the insufficient transitions between activities and units. 

For transition, as previously mentioned, there is no connection, therefore we have 

reading topic on unit 1A pages 6-7 and another topic in unit 1A's develop your 

reading section. The develop your reading section, which can be considered as a 

distinct task to build students' skills, is placed on page 88, therefore we must go back 

and forth between those pages. Consequently, learners are sometimes confused, 

which can be annoying. (P2, Female, 29). 

4.5.2. Teachers' perspectives on collaboration   

For this part of the study, the main research question was, what are teachers’ 

perspectives on collaboration? The research on collaboration within the P21 framework has 
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focused on four main areas: Four interview questions focused on the following areas: 

productivity and accountability; adaptability and leadership; leadership and responsibility; 

social and cross-cultural skills. 

Q5: To what extent does the book explicitly teach collaboration skills, such as how to 

interact productively with others, solve problems, and manage tasks? 

 Participants thought the collaboration in the book was lacking. The activities are 

artificial; there is no real-world equivalent. It was reported that no strategy for collaboration 

was provided. The majority of the activities in the book take the form of information gaps 

and are presented in pairs or small groups. According to P2, these exercises were insufficient, 

and P2 indicated that: 

Only in speaking parts we have pair/group works, but except for that we do not have 

anything related discussions or debates or something different something unique. For 

instance, students have a listening activity and then they can take some notes and 

they can discuss their notes with their pairs or maybe it is a group activity, and they 

can maybe try to summarize what they have heard together, put some creativity in 

those tasks, prepare presentations or posters about it, but we do not have anything 

like that. The book does not provide such activities only some simple pair or group 

works, and that is it (P2, Female, 28). 

In addition, P5 stated that the book's "Developing Your Skills" sections were the 

selling point of Roadmap B1 since teachers thought they would aid learners' needs. Despite 

the fact that the exercises in these sections may provide an opportunity for collaboration, the 

book fails to make use of this opportunity since the activities are mechanical and repetitive. 

Actually, there is an attempt to promote those skills, but you know, since they are at 

the end of the book, you need to go back and forth, so sometimes I forgot that there 

was a part like that and sometimes I did not like it, sometimes I skipped it as I did 

not find them very useful. They were not thematically matched with the unit as well 

(P5, Male, 40). 

Q6: To what extent do the activities in the book alternate groups so that students may 

obtain experience dealing with diverse sorts of people and teams?  

 All participants stated that students exchange groups to obtain experience interacting 

with diverse types of people and teams, although the book has less and limited cultural 
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diversity and variety. P3 indicated that in a unit of the extra resources video lesson, the 

interviewer offered different cultures' dishes and answered questions about them, which was 

an excellent activity to increase intercultural differences. At the same time, P3 stated that 

culture was imposed by force in some units; for example, she stated that Turkish expressions 

appeared in front of her as merely nouns in unusual ways with no context. 

The cultural diversity and the representation given in the book was not very diverse 

either because there were not much of a difference between, let's say where people 

come from and where people like what kind of. I felt like they forced it to become a 

part of the Turkish culture because there were lots of and lots of parts that like 

Turkish names, but they were just names, not so many things were presented as a 

culture (P3, Female, 28).  

In addition, P4 and P5 stated that since the instructions in the book are inadequate, 

dealing with diverse sorts of people and teams would not be feasible for them if the instructor 

did not have the necessary expertise. P4 claims that if there were more activities about 

diverse cultures, learners would be more interculturally competent. 

The teacher has to arrange the groups for that purpose if the teacher knows about 

how to arrange groups in an effective way. Let’s say if the teacher is not experienced, 

he or she may not even do that because the book does not do that, or it does not 

require the teacher to say that instruction because it is not included there (P5, Male, 

40).  

Q7: To what extent does the book encourage interpersonal communication through 

multiple activities?  

The participants agreed that Roadmap B1 promotes interpersonal communication at 

a repetitive, simple level through a few activities. According to P1, P2, P3, and P4, the 

majority of the activities were done in pairs. The level difference between students is not 

considered in these activities. Since most of the exercises are done in pairs, the teacher has 

to keep an eye on the students at all times and put extra effort into those activities.  

I would say that it does not really encourage students for interpersonal 

communication because we have mostly pair works, but these activities are very 

repetitive and after a certain time the students they got used to what they need to do 

(P3, Female, 28). 
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According to P3, the students eventually grew accustomed to the inauthentic, regular, 

and predictable activities, which lowered their interest in the lesson. She continued, saying 

that the students would not benefit at all from such an environment in which to develop their 

language skills. P5 answered this question from a different perspective, as follows:  

Being repetitive can be advantageous or disadvantageous depending on the group 

and the level of group dynamics, but you should also expect to see the positive side 

of repetition. You want the book to be designed in such a way that it recycles the 

vocabulary, themes, or things they have already learned, rather than repeating them 

without any meaningful content (P5, Male, 40). 

Q8: How do you evaluate Roadmap B1 in terms of collaboration? 

When the book was evaluated in terms of collaboration, participants emphasized that 

the activities should be task-based and communication-based, with more meaningful 

information gaps and opinion gaps. The participants stated that a variety of group activities, 

debates, and discussions, in addition to peer activities, should be included.  

We can add different multiple tasks that students can make. They can do research 

and ask each other questions and discuss the information that they find (P1, Female, 

28). 

It can include more group projects, more discussions, and more debates, so perhaps 

we can use the book to use task-based activities, so all students can come together 

and try to solve a problem, but I would say that the book must include unique 

productive activities, speaking activities, and other types of activities to promote 

collaboration (P4, Female, 28). 

Furthermore, there is a need for more productive environments in which they can 

think critically and solve problems as a group. The activities, they said, should be integrated 

rather than skill based. In addition, based on the experience of the participants, they are all 

experienced instructors, but the book should also consider the novice instructors, who, 

despite being theoretically prepared for a language classroom, are weak in practice. If there 

was a guidebook for new teachers, it would be possible to create an effective learning 

environment in the classroom. P5 stated that: 
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It is up to teacher and to do that, and if the teacher knows about if he or she has that 

agenda then only it becomes possible to create such learning environments (P5, Male, 

40). 

4.5.3. Teachers' perspectives on communication  

The primary research question for this section of the study was, "What are teachers' 

perspectives on communication?" Communication studies within the P21 framework have 

focused on two areas. The following topics were the focus of two interview questions: 

Communication Clearly and ICT-Media Literacy. 

Q9: To what extent does the book provide students with the chance to practice their 

verbal and nonverbal communication skills in a variety of forms and circumstances so 

that they can successfully convey their thoughts and ideas? 

Participants P1, P2, P3, P4, and P5 reported that the book allows students to practice 

their verbal and nonverbal communication abilities in numerous circumstances and formats, 

helping them to convey their thoughts and ideas. They claim that the surroundings being 

attempted to be produced in the classroom are not natural in terms of communication; that 

the activities are controlled; and that they do not incorporate real-life speaking skills.  

We have expressions and then we have dialogues that they use those expressions and 

after that we have some speaking activities telling students that think about you are 

in a cafe and order some food, so that is a real-life situation, but it can be really 

artificial in a classroom environment (P1, Female, 28). 

So, if you open the window, so it means that actually so I can use my gestures mimics 

so you can understand me easily, but we do not teach anything about it in this book, 

so our students only read or listen, but they do not learn anything about real life, we 

have some verbal skills but no nonverbal communication skills (P2, Female, 29). 

According to P2, P3, P4, and P5, the book has limited nonverbal communication. 

Communication exercises are mechanical and provide students with a limited understanding 

of the presence of diverse cultures. For instance, major modern course books should include 

different communication settings in which learners engage actively.  

P5 also noted that since so much research has been conducted on them, it is normal 

to expect them to be in the books. For instance, in the literature, it is stated that handing 

objects is different in East Asian countries and that greetings vary. If this communication 
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pattern is not used, the idea is that it can insult people in that society finds its origins. If these 

phrases were incorporated into the book, learners would recognize the significance of 

nonverbal communication. Additionally, P3 provided the following: 

To be able to encourage or practice their verbal or nonverbal skills, I had to create a 

setting or productive activities myself most of the time in order to incorporate a 

variety of multiple intelligences. Since there is no meaningful context throughout the 

modules or the book, it becomes extremely challenging for the teacher to provide it. 

Even if the background is established by considering it from a single angle, the 

lesson's components become so disorganized that it is difficult to maintain a natural 

flow. Since the context is almost never present, it is extremely difficult to make a 

transition between sections. Therefore, even if you attempt to develop it from one 

context and then continue with the same context throughout the book, it is impractical 

and ineffective (P3, Female, 28). 

Q10: To what extent, does the book encourage students to use various media and 

technologies and teach them how to evaluate their effectiveness? 

Participants P1, P2, P3, and P4 stated that the book encouraged students to teach 

students how to use various media and technology and how to evaluate their effectiveness 

to a limited extent. They mentioned that the book has several media instruments, such as 

computers or smart phones. However, they emphasized that these activities are identical to 

the book's activities, that there is no productivity, and that they are not distinct from the 

book's activities. In addition, participants 1 and 2 reported that the book does not place any 

significance on the usage of any other media outside the online tool. In addition, P2 

mentioned that the online version of the book was difficult to use, particularly with regard 

to listening, zooming, and transitioning from one task to another. 

Other than the online tool, we do not have any other media or technology usage in 

the examples given in the book, and also the activities that they give us in their online 

tools are not productive, mostly mechanical activities, and we do not have variety in 

those online tools (P1, Female, 28).  

P4 added,  
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If we can encourage students to practice their language skills outside of the 

classroom, and if there are media resources for such practice, it may enable them to 

be autonomous learners (P4, Female, 28).  

The following are P5's insightful remarks on the subject: 

I understand the concern that sometimes students do not have mobile phones or 

internet access, but it may be implemented so that certain tasks can only be completed 

on mobile devices or applications. Students are motivated by utilizing technological 

tools, varying the instructional medium, and being grouped with different students. 

Then he said, "In my opinion, it would have been more efficient if the task had been 

online and the subsequent task had depended on the mobile task, so that students 

could have done it more effectively. Our lives are dependent on technology, but the 

book is not so much (P5, Male, 40). 

Q11: How do you evaluate Roadmap B1 in terms of communication? 

The following results were achieved when the communication skills of the book were 

evaluated by teachers. Participants reported that the book is not in the direction of current 

course books, i.e., it does not adapt to the communicative, task-basked, or eclectic approach, 

but rather follows the Grammar Translation Method. They mentioned that communication 

activities are guided by the instructor and that the instructor's speaking time is always long. 

The teachers made the following suggestions: the activities should include creative 

production; they should instill a sense of responsibility in the students; they should instill a 

sense of discovery in the students; and they should be friendly to autonomous student work. 

The book tried to be communicative. However, I think it is very similar to GTM in 

many ways, the way it gives the grammar and the mechanic activities, such as 

controlled activities, lots of teacher talk, less student interaction and autonomy. So, 

teachers should always guide the students to some pages to some activities and lots 

of transitions between activities, as a result, lots of teacher work actually (P1, Female, 

28). 

4.5.4. Teachers' perspectives on creativity  

"What are teachers' perspectives on creativity?" was the main research question for 

this part of the study. In the P21 framework, creativity has been evaluated in four domains. 
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Five interview questions centered on the following subject areas: ICT-Media Literacy, 

Initiative and Self-Direction, Creative Thinking and Creative Collaboration with Others. 

Q12: To what extent, does the book promote authentic activities that encourage 

students to be creative at work, as well as a variety of techniques for producing 

innovative ideas? 

All participants agreed that there are few additional authentic exercises in the book, 

but they are found in the online section.  

We have some extra activities, but they are not in the book. We have some extra 

sources for it. When we want to find something, we have to go back and forth back 

and forth to the online sources and to book and find those creative activities (P1, 

Female, 28). 

P1 stated that when she wanted to do a creative task in the book, she always had to 

switch between the book and internet resources. When teachers wish to access and utilize 

the book's resources, external sources are not particularly useful. These activities should be 

convenient for the creative classroom setting, and they must be adapted first before being 

printed out by teachers. If an institution lacks a materials office or equivalent, this causes 

additional labor for teachers with a high number of course hours. 

There are no such places where students prepare posters and present them and talk 

about them or where they are required to answer questions using their own 

imagination and abilities and skills rather than using you know oral language. As I 

mentioned earlier, the book focuses more on controlled activities and the chapter 

finishes with a very small speaking or writing part (P5, Male, 40).  

It does not encourage students to be productive and also to be creative. That is why 

I had to change some parts of it. So, I used even a piece of paper, so the reason why 

I used it and even though it is not actually instructed, and it is not set in this book, 

but I had just used it to break the routine of the book and my students loved it (P2, 

Female, 28). 

All of the participants, who are enthusiastic teachers who want to teach their lessons 

in a creative and authentic way, agreed that the activities in the book should be adapted, the 

warm-up activities should be varied, the amount of time allocated to the activities should be 

included, and the post-activities should be diverse. 
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Q13: To what extent, does the book encourage learners to think creatively by 

motivating them to present their learning performances in innovative techniques such 

as films, PowerPoint presentations, posters, brochures, blogs, and social media?  

Participants say that the book does not encourage students to think creatively by 

encouraging them to present their learning performances using innovative techniques such 

as movies, PowerPoint presentations, posters, brochures, blogs, and social networking sites. 

Participants stated that the book lacked activities of this kind and the activities that were 

included were not controlled or guided. In addition, existing activities lack authenticity and 

are not confined to the real world. For instance, P1 and P4 reported that the language and 

level of the video lessons, which can be considered an authentic activity in the book, do not 

correspond to the level of the book.  

It has some videos in English Action parts, but the video level and the book level are 

totally different from each other. As a result, students and teachers had some 

difficulties in terms of language (P4, Female, 28).  

In addition, the following was provided by P3: 

In certain activities, the book asks you to create presentations, blogs, or social media 

posts, but there is no instruction, or it is not presented in an effective way. These 

tasks are so simple that you would not use an alternative platform to complete them 

(P3, Female, 28). 

Q14: To what extent does the book encourage students to take risks and act on their 

own?  

According to the participants, the book does not encourage students to take risks 

because, in order to take risks, they require different challenging activities, creative 

environments, and multiple conditions. When interpreted from this perspective, the book's 

controlled and repetitive activities do not promote students' autonomy. P1 and P2 both 

reported that there was no free practice and no free space for students. The results indicate 

that if the difficulty of the activities is increased and if collaboration is emphasized, the risk-

taking environments for students will also increase. 

I do not think that it encourages students to take risks because in order for them to be 

able to take risks, they need to be given different activities, different environments, 
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and different circumstances, and not just activities that are repetitive and boring (P4, 

Female, 28).  

Q15: To what extent does the book offer creative tasks that encourage students to be 

creative in their work and help them understand the real-world limits of implementing 

innovative ideas?  

The topics in the book do not help students think creatively or understand real-life 

limits. They cannot compare it or think critically about those topics because they have a very 

limited space in which to think, say, and talk. As it has been previously stated, they are 

uninterested in the content. They were attempting to be creative and like some things related 

to their work and some real-life or real-world kind of activities in the develop your writing 

parts with almost no guidance. Again, the activities were too controlled, the purpose of these 

activities did not have a clear outcome, and it became difficult to implement those activities. 

P4 said: 

We live in the 21st century, and we need some skills to survive, but creativity is not 

the same as it was ten years ago. As a result, the book must be updated, and the 

book requires some revision in terms of creativity (P4, Female, 28). 

Q16: How do you evaluate Roadmap B1 in terms of creativity? 

Since today's students are from a different generation, participants recommended that 

the authors should add additional activities for creative thinking and integrate more 21st 

century skills. Therefore, the book should include exercises in both critical thinking and 

problem solving to foster creativity and productivity. Therefore, cognitive, and creative work 

are required of students. More free-form practices ought to be incorporated, too. It is indeed 

important to take into account multiple intelligences when planning tasks. The abilities 

needed in the 21st century should be prioritized in the planning of these events. Due to the 

fact that the book does not focus on professional development, the success of teaching 21st 

century skills may also depend on how good the teacher is and what extra assignments they 

come up with.  

We need to have some critical thinking and problem-solving activities so that 

students need to use their cognitive skills more often as a result more language 

production will emerge (P3, Female, 28).  
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It should include more autonomous activities. They should be various, multiple 

intelligence should be considered while preparing and adapting these activities into 

the book. As previously mentioned before, 21st century skills should be actually 

focused on (P4, Female, 28). 
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CHAPTER 5 

DISCUSSION 

5.1. Findings 

The purpose of this study is to analyze the course book Roadmap B1 in order to 

determine if it helps students develop 21st century learning and innovation skills, i.e., the 

4C's: critical thinking, collaboration, communication, and creativity. First, the activities were 

evaluated in terms of reading, listening, writing, speaking, grammar, integrated skills, 

English in action, and developing your skills according to CEFR and GSE. Then, descriptive 

and content analysis were used to analyze the results. Secondly, the book was evaluated in 

terms of its potential to promote 21st century skills for learning and innovation using a 40-

item checklist adapted from the P21 framework provided in the appendix. The following 

section discusses the results derived from the data in relation to the research subject. In 

conclusion, the P21 framework-based interview questions modified to elicit EFL instructors' 

perspectives on the book will be compared with other findings and discussed.  

The study, which included teachers from Malaysia, the United Kingdom, and 

Vietnam, discovered that 92% of respondents usually used course books (Tomlinson, 2010). 

As a consequence of their efficient use of course books and adaption of resources, course 

content was enhanced, and student performance increased. It was also a comfort for 

instructors to adhere to a reasonable syllabus on a daily basis. This indicates that course 

books can play a crucial role in ELT courses. 

It has also been noted that using foreign course book series may be problematic since 

learners are often exposed to materials and situations that are not representative of their own 

culture, which is another drawback of the course book that was discovered in research by 

Boriboon (2004). Second, the portrayal of cultural reality in certain course books is limited, 

biased, or inaccurate; they do not promote communication skills or language acquisition 

theory. They use a synthetic curriculum that emphasizes where explicit instruction and 

explicit learning occur. The instructor takes their time explaining everything and makes sure 

the students grasp the concepts being given. Next, comes a period of time devoted to 

controlled practice, and only at the very end of the process is any time allotted to production, 

during which students may spontaneously and unintentionally generate the material being 

taught. The main flaw in this approach is that it ignores the fact that language learning is 

mostly unconsciously done, and that second-language (L2) learners follow their own mental 

growth route by acquiring knowledge via a network of related languages known as 
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interlanguages (Jordan & Gray, 2019). A course book like Roadmap implements these types 

of curricula, and it has been found to be a hindrance to the development of 21st century 

learning and innovation. 

To better understand learning and the processes that occur, we might look to a 

learning paradigm, such as 21st century education and innovation. As a result, it helps us 

understand how students learn under varied conditions and provides direction for what 

teachers may do to improve student performance. By recognizing these differences in the 

learning process, improved educational settings may be designed. The Project for 21st 

Century Skills (P21) defined the paradigm shift as a means for students to succeed in the 

new global economy, and it developed the Framework for 21st Century Learning, which 

clearly defines the skills, knowledge, and knowledge that must be explicitly taught and 

mastered by learners in order to be well prepared for success in the present world.  

Education in the 21st century, with all its emphasis on learning and creativity, also 

involves providing students with the core knowledge they will need to succeed in this new 

era of education (McCain, 2007). Learners in the 21st century must have the ability to find 

and evaluate credible sources of information before entering the workforce or higher 

education. Furthermore, effective teaching in the new paradigm necessitates a transition 

from teaching foundational to teaching applied skills; from teaching facts and concepts to 

teaching research and problematizing; from teaching basic theory to practicing applying the 

vital theory or theories; and from working with a set or predetermined syllabus to working 

on genuine, real-world projects (Kivunja, 2014).  

In addition, Trilling and Fadel (2009) argue that in order to become an effective 

teacher in this new paradigm of learning for the 21st century, one must move away from 

teacher-directed to student-centered learning; from direct teacher guidance to interactive 

communication with and among students; from teaching subject knowledge to teaching the 

required skills; and from teaching material to teaching problem-solving practices. In other 

words, in order to become an effective teacher in this new paradigm of learning for the 21st 

century, one must move away from dominant teacher-centered learning. It was discovered 

that implementing 21st century learning and innovation skills in a language class is a 

challenging and complex effort. In order to improve their effectiveness in the classroom, 

teachers often need assistance from outside sources. To help students understand and 

develop these 21st century skills, which were found to be important for success in the future, 
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we need reliable educational frameworks, publications, and effective learning 

implementations.  

5.1.1. To what extent are critical thinking and related skills incorporated into the 

Roadmap B1 course book and what are the teachers’ perspective on critical thinking? 

The first research question of this study was to evaluate the extent to which this 

course book encourages critical thinking and related skills among students. It was found that 

out of a total of 556 activities, 280 boost students' critical thinking abilities; this represents 

a 50% success rate for the course book in assisting students to improve their critical thinking 

skills and making it the highest ratio among other skills. Examining the book in the context 

of 21st century learning, critical thinking, and problem-solving reveals that the skill takes the 

greatest space. The activities in the book are quite basic, despite the fact that the literature 

emphasizes the need of helping children acquire, use, and regulate higher-level thinking 

skills, as well as creating acceptable principles and standards for assessing their thoughts, 

evaluating concepts and views willingly, and recognizing with joy (Pardede, 2019a).  

Before posing questions on the topic, reading that provokes critical thought and is 

interesting is provided. If the instructor possesses the necessary expertise, he or she will be 

able to facilitate more critical discussions on the topic and enhance the critical thinking 

atmosphere in the class, which may also lead to an increase in class participation. However, 

as some units lack interesting topics, the questions on these subjects remain simple. In this 

sense, content and questions are crucial for making a lesson interactive and entertaining.  

To improve students' critical thinking, the activities should target their higher 

cognition, which is only achievable if the activities in the book are contemporary, 

fascinating, and challenging. According to Atkinson (1997) and Rear (2017), critical 

thinking is an essential trait for education in the 21st century. This is reflected in the book as 

the skill that has gained the most ground. In Hermman's (2015) article, the application of 

critical thinking requires complicated thought systems. Instead of basic activities, questions 

and tasks that stimulate interpretation and reflection should be assigned. 

Typically, the part of the lesson that requires students to create content, pose 

questions, and find solutions to problems is kept at a simple level. Students may be required 

to discuss with a classmate or group and provide a response to the "why" question.  
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Students should be able to synthesize knowledge, draw connections between ideas, 

and reflect critically on their learning experiences and processes in order to develop the 

critical thinking abilities necessary for success in the 21st century, as outlined by the P21 

framework. 

 According to teachers, the simplicity of the subjects and the unrelatedness of the 

content to the themes are insufficient to promote critical thinking. This means that the 

dynamics of the classroom influence critical thinking. As also asserted by CEFR and GSE, 

students should be able to explain the ground rules of collaborative discussion in small 

groups that involve problem solving or the evaluation of alternative proposals. In addition 

to that, students should also be able to convey the gist of what is said on topics of personal 

interest in a polite and respectful manner, using appropriate grammar and vocabulary, and 

pausing and asking for clarification as needed. The participants claimed that they needed 

additional assistance with strategies in general, but specifically with listening strategies. The 

roadmap book took a different approach in this regard by including a section on developing 

skills for each unit. Unfortunately, this resulted in an addition that was not quite as successful 

as it could have been. 

In addition, as mentioned by (Nooan, 2013), students should be taught the necessary 

skills explicitly. Explicit pedagogical sections like those do not appear in the book. In the 

21st century, critical thinking and effective problem solving will be essential skills for 

learners. The book should emphasize the need for critical thinking for peaceful communities 

that place a high value on reason and logic (Facione, 2015). There are numerous 

opportunities to teach critical thinking within the book. Regarding the skills, the majority of 

the exercises were speaking and grammar. One of the most important findings is that only a 

small number of grammar activities include critical thinking. Considering the quantity of 

grammar-related tasks, this rate is still relatively low.  

The evaluation of grammatical activities revealed that they were mechanical, 

controlled, and artificial. Teachers noted that effective language instruction was almost 

impossible due to the book's grammar activities. According to the findings, both teachers 

and students should make conscious efforts to promote critical thinking. As stated by 

Kivunja (2014) in a research, the purpose of this effort should be to be able to offer logical 

arguments, exchange ideas with other people, effectively listen to the opinions of others, and 
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contribute. The majority of these activities are speaking activities. More than half of the 

speaking activities, the book offered similar exercises.  

Furthermore, 64 writing activities in the book, more than half of the activities 

promote critical thinking. However, speaking and writing are challenging for many learners. 

While students struggle in these disciplines, it becomes difficult to instruct a skill requiring 

great cognitive ability. Therefore, in the literature, Trilling and Fadel (2009) recommend 

many strategies to promote critical thinking and problem-solving, but the book does not 

include these strategies. To get the most out of the book's activities, teachers should do 

preparations in advance. These preparations were considered as an additional burden by the 

teachers, who eventually ran out of energy to do them.  

Moreover, both the researcher and the participants found the activities to be 

monotonous and ordinary. The teachers stated that the activities should be centered on tasks 

and communication in order to provide a relevant, enjoyable, and goal-oriented learning 

environment for the students. In addition, another conclusion is that the integrated activities 

in the book promote critical thinking more than the skill-based activities, indicating that the 

skill-based activities in the book provide inadequate support for critical thinking. According 

to the P21 framework (2019) found in the literature, activities in 21st century learning are 

supposed to be integrated and theme based. Thus, it will create a setting suitable to critical 

analysis and problem solving. However, the book's instructions were not very innovative in 

this regard, and some of the themes and information included incorrect terms and contexts. 

Such inaccuracies should not be published in a course book since they affect students' and 

instructors' perceptions of teaching.  

The activities in the book consist solely of basic questions that can be found in nearly 

every course book. Obviously, such questions may help critical thinking, but these are low-

level questions. Only shopping, education, and health should not be considered when it 

comes to critical thinking. As it was stated by participants, students in the 21st century should 

be asked more controversial questions, and their critical perspectives should be developed. 

In addition, critical thinking and problem solving play an essential role in 21st century 

education. The Roadmap B1 book is lacking in this respect. While repeatedly examining the 

book, the teachers stated that it was insufficient. When the book's activities and modules 

were evaluated in terms of other 21st century learning abilities, they were judged to be 

flexible and adaptable. Despite the fact that this situation appears favorable, both students 
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and teachers frequently require guidance. Besides, in terms of information literacy, the book 

contains effective relevant exercises. In addition, making judgments and conclusions is an 

additional related skill that can be regarded a skill on which the book lays the biggest 

emphasis the majority of the time. In addition to providing logical justifications for their 

conclusions, the course book's activities aid students in making judgements and decisions. 

However, the book lacks engaging questions for students, analogies, comparisons in Venn 

diagrams, numerous readings, unity of differences, and doing unbiased research. 

 All in all, students will be able to realize their capabilities and limitations and take 

action in accordance with those realizations when they have the ability to critically reflect 

on the learning experiences and processes that they have been through. 

5.1.2. To what extent are communication and related skills incorporated into the 

Roadmap B1 course book and what are the teachers’ perspective on communication? 

The third research question that had to be addressed was to what extent the course 

book Roadmap B1 helps language learners facilitate their communication skills. After 

carrying out a comprehensive analysis of all 557 activities, it was found that students' 

communication skills were significantly increased by 200 of those activities. It reveals that 

36% of the activities contribute to the students' development as communicators.  

Communication skills rank second in importance, with a ratio of 36%. In the 

literature on language learning, English learning classes are expected to foster an effective 

communication atmosphere and positive attitudes toward language acquisition. Activities 

that encourage students to apply their imaginations and think creatively, such as role-playing 

in the whole classroom, group projects, and simulations, can improve students' 

communication skills (Bekteshi, 2017). In one study, measuring communication competence 

at the beginning of university was linked with higher grades and graduation rates (Hawken, 

Duran, & Kelly, 1991; Rubin, Graham, & Mignerey, 1990). When the communication skills 

were examined in terms of tasks and activities in Roadmap B1, repeating activities were 

provided. The activities do not promote real-world communication skills.  

Effective communication is not robotic and mechanical, and the purpose of 

communication is to express ideas freely. Furthermore, communication is not bland and 

uninteresting, and it is certain that communication takes on multiple dimensions in the 21st 

century learning. For instance, there is an increased requirement to communicate in a manner 

that encourages learning and collaboration. This new style of communication is not always 
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face-to-face; instead, it stresses internet-based connections using multiple applications and 

online tools that enable learners to develop and exchange their ideas, work, and products in 

digital settings (Kivunja, 2009). Upon examination of the book, it was decided that both the 

researcher and the participants were partially adequate in terms of verbal communication, 

but that their nonverbal communication was inadequate. There were few activities that 

supported higher communication skills. It is stated that the book does not contain media 

tools. Also, it was stressed that these activities were the same as the activities in the book, 

that there was no production, and that they were not separate from the activities in the book.  

In addition, it was stated that the book placed no significance on the use of any 

medium other than the online tool. Also, it was reported that the online edition of the book 

was difficult to use, especially in terms of listening, zooming, and switching between tasks, 

which discouraged the use of online resources. Participants stated in interviews that 

encouraging students to practice their language skills outside of the classroom and providing 

media resources for such applications will enable them to become autonomous learners. 

There has been a shift in the 21st century EFL classroom from a focus on the teacher to one 

that places more responsibility on the students themselves as active participants in the 

language learning (Ardi, 2017). As a result of these changes, university educators must 

ensure their students are proficient in a wide range of areas, from using technology and 

digital media to thinking critically, learning independently, and identifying and resolving 

problems. Learners of English as a foreign language have more options for taking charge of 

their education due to the increasing use of web 2.0 and mobile 2.0 technologies, which have 

prompted the call for greater independence in EFL classrooms. Technology, as noted by 

Villanueva, Ruiz -Madrid, and Luzón (2010), acts as a facilitator for learning and practice 

by providing more access to authentic materials as learning sources, expanding the 

opportunity for interaction between users and any sources, fostering metacognitive ability as 

self-experienced learning, and facilitating the dissemination of information and the 

cultivation of debate on crucial issues. With the help of technology, students are better able 

to gain exposure to novel methods of scientific inquiry, cultivate the mindset of a self-

directed learner who can direct his or her own education until the desired outcomes are 

achieved, and work also together effectively in a group setting (Benson, 2011). 

Moreover, the book did not provide enough strategies to make this possible. Trilling 

and Fadel (2009) claim that in order to teach 21st century communication skills, students 

must first learn how to express themselves verbally and nonverbally in a strategic manner. 
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This should be taught in a variety of settings and situations to help students become more 

flexible and improve their ability to communicate in a variety of settings. When the activities 

are analyzed from this perspective using the P21 framework, it is discovered that the book 

does not encourage students to use more than one media tool and technology, to prioritize 

their effectiveness, and to assess their effects. Therefore, it is advantageous for students to 

offer helpful phrases to them during activities.  

In terms of productivity, the book's writing activities are indeed insufficient and 

artificial. Real communication is superficially delivered. In this day and age, students are 

not exposed to enough communication variety and diversity in their activities. Moreover, 

nonverbal communication is as important as verbal communication. Students are expected 

to be competent in a wide range of areas, not just one area (P21, 2019). 

Tedious communication activities were found to be a reason for demotivating 

students and hinder the development of their communication skills. In order to create an 

environment favorable to effective communication, the book's activities should be presented 

in a way that is balanced, interesting, and relevant to the needs of the present day. Clear and 

realistic communication, according to Trilling and Fadel (2009), means being able to convey 

one's thoughts and ideas in a variety of ways. 

Students and competent teachers expect more technology integration in the 

classroom today, as people live with technology, and it is always present in our lives. In this 

regard, the book did not live up to expectations. According to research, students should be 

taught how to use a variety of media tools and technologies. This should also assist them in 

comprehending and assessing the efficacy of various media and media technologies, as well 

as assessing the long-term consequences of various technologies and media. This naturally 

changes the students' attitude toward the book, and they lose interest in a short period of 

time, making it impossible for them to establish an effective communication environment. 

Furthermore, internet-based project works, e-mails, chats, blogs, wikis, podcasts, and so on 

all fall under the umbrella term "Information and Communication Technology," or ICT 

(Andrews, 2000). Numerous studies have been conducted to investigate the impact of ICT 

on students' language learning; these studies show that when students use ICT in language 

classes, they become more engaged in the material, learn more quickly, and remain on task 

for longer (Tunstall & Gipps, 1996). Evidently, the integration and increasing utilization of 

ICT in English language teaching and learning will coincide with the proliferation of user-
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friendly devices. The positive potential of ICT in ELT has been recognized, and the 

necessary technology and resources are available. To make the most of the rich learning 

environment that ICT provides for learning a foreign language, ICT must be better integrated 

into current course books, and teachers must be trained on how to use it (Hismanoğlu, 2011). 

Listening can be a difficult skill for many students; therefore, teaching vocabulary 

beforehand may prepare students and have a positive impact on their communication skills. 

Not only will students be able to apply their knowledge, but they will also be able to interact 

and create more active student profiles. As can be seen from these results, integrated 

activities provide students with greater communication skills than skill-based activities. 

Another requirement that the book needs is to teach students in the book how to 

practice active listening. This training should assist them in interpreting and comprehending 

the meaning of communication while taking their cultural backgrounds, beliefs, and attitudes 

into consideration. The book achieves this at a 50% rate. While some units take this into 

account, open-ended and creative communication activities are largely absent (40% in some 

units). Participants reported that the book differed from existing course books in that it did 

not adapt to communicative, task-based, or eclectic approaches, but instead it kind of 

employed the Grammar Translation Method. They stated that the teacher controls the 

communication activities, and that the lecturer's speaking time is always long. Students 

should be taught how to communicate with others instead of listening to the teacher for a 

long time. This will be ensured by real-life, engaging activities that bring people together, 

inform, educate, and inspire students. 

Consequently, while the book lacked in some areas with regard to improving 

communication skills through listening, it was able to do so in some areas. It was found out 

in the study that these aspects should be strengthened. When it comes to the listening parts 

of the book, going above and beyond the traditional method is required. When it comes to 

learning and innovation skills suitable for the 21st century, students should learn to listen 

carefully in order to decipher meaning, which may include knowledge, values, attitudes, and 

intentions so that students should use listening and speaking strategies during discussions 

about the stories and events being discussed. 

Furthermore, grammar teaching and using grammar in a communication can be 

difficult for many students and also for teachers since it requires a great amount of practice. 

In this regard, course books may aid in the systematic progression of the teaching process. 
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However, since grammar is an intense and comprehensive skill on its own, teaching it 

without context and focusing solely on mechanical activities might reduce students' 

motivation when language acquisition is also considered. The primary goal of English should 

be communication. However, it is traditional grammar teaching that it is expected to have 

excellent grammar skills to communicate at first. Grammar activities should be more than 

just following rules. Grammar should be used by students in communication activities. As a 

result, students will have more opportunities for spoken and written practice. 

In today's world, it is expected of students that they will be independent individuals 

who are capable of communicating effectively and expressing themselves clearly in their 

academic life as well as in their professional life. When all of the activities are evaluated, 

the communication ability is presented in the Roadmap B1 book in a more mechanical way. 

The book does not include many activities that involve authentic communication. For more 

than 40 years, the concept of authenticity has been crucial to much language teaching and 

teacher training (Guariento & Morley, 2001). In response to the rising popularity of the 

concept of text authenticity in the field of language education, the idea of learner authenticity 

emerged (Lee, 1995). According to Widdowson (1979), genuine language examples are not 

where authenticity lies. Instead, it is the reaction of the course book's audience that 

determines its value. However, teachers exert substantial effort to enhance communication 

skills in activities. This effort has a tendency to lessen as teachers get closer to the end of the 

semester, since teaching is a demanding and tiring profession. Consequently, both teachers 

and students should be offered more natural and authentic and enjoyable activities as some 

activities are not enjoyable it may not be sufficient to improve communication among 

college students. The language given to learners in course books has long been 

acknowledged to be a poor reflection of the real thing. Real-life English is used more than 

any other variety during a daily speaking (Crystal & Davy, 1975), and despite recent efforts 

to remedy the imbalance, there are still large gaps. 

5.1.3. To what extent are collaboration and related skills incorporated into the 

Roadmap B1 course book and what are the teachers’ perspective on collaboration? 

The second research question focused on the extent to which Roadmap B1 helps 

language learners develop their ability to collaborate with one another. Following an 

examination of 557, it was found that 147 of these activities, or 26% of the total, teach 

students how to work together effectively. 



140 

 It seems that students collaborate with one another in groups or pairs for 147 of the 

tasks rather than working independently. Students get the opportunity to learn new things 

from one another through a few different activities. Collaboration is the third skill that is 

emphasized at a rate of 26%.  

The students' course book gives them collaborative activities, particularly in the 

English in Action section as pair-works or group-works, and through these tasks, the students 

have the opportunity to work together to achieve the goal. The majority of collaborative 

research leads to an increase in academic accomplishment. According to Lai (2011), 

collaboration encourages people to work together on the same task rather than individually 

on distinct aspects of the task, and it can bring considerable benefits, particularly in the 

learning processes of low-proficiency learners.  

Collaboration is required for the development of communication, judgment, 

problem-solving, teamwork, and negotiation abilities. Therefore, collaborative activities 

assist students in building their reading, listening, speaking, and writing skills at various 

levels. Collaboration has been identified in nearly all of the book's competencies. When 

Roadmap B1 was evaluated in terms of activities, collaboration was incorporated in the 

majority of the book's speaking tasks, In activities involving writing and grammar, this 

percentage is quite low. Nonetheless, some scholars emphasize the importance collaboration 

in the literature, involving students in collaborative learning is associated with academic 

achievement, such as positive attitudes toward better knowledge of science, math, and 

technology; interpersonal health; eagerness for the arts; open-mindedness to diverse 

cultures; a greater ability to exchange knowledge from one channel to another; and the 

capability to create new questions, ideas, and alternatives (Loes & Pascarella, 2017). 

Collaboration offers numerous advantages to both students and instructors. Collaborative 

learning enhances and diversifies the learning environment and is directly associated with 

increased cognitive engagement (Castle, 2014).  

Moreover, the OECD (2019) identified collaboration as a component of social and 

emotional skills essential to the creation of new values, allowing learners to effectively work 

with people they have never met or will never meet face-to-face, thereby achieving renewed 

significance in 21st century learning and working conditions, and it holds a prominent place 

in education.  
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According to Harmer (2007), collaboration is widely acknowledged as a teaching 

and learning method that involves grouping learners to accomplish a task, solve a problem, 

or work together on a project. However, Roadmap B1 lacks collaboration and its strategies. 

It does not adequately support collaboration and its strategies to enhance learners' 

collaboration capabilities and make them effective teammates. Some units include decent 

support for fostering collaboration, but they are not structured to expressly encourage 

students to use the collaboration elements. All of the activities are suitable for teamwork, 

but they might be developed in a more collaborative manner to increase learners' productivity 

and accountability, thus preparing them to be more effective team members and colleagues 

in both academic and professional settings. In reality, this may be judged based on the choice 

of the instructor who gives the lesson, since after a given amount of time in the classroom, 

the students get used to a specific pattern; thus, separating the students into groups, 

sometimes randomly and sometimes purposefully, breaks the classroom's routine. This 

fosters a more dynamic environment of collaboration in the classroom. As a result, students 

have the opportunity to strengthen their social and intercultural skills owing to these shifts 

and differences in the classroom.  

The majority of the activities in the book consist of fill-in-the-blank questions and 

are presented in pairs or small groups. Participants thought that these activities were 

insufficient, with a few stating that they should have been a little more challenging. Despite 

the fact that many collaboration activities could be used with other activities, the book did 

not advance beyond activities other than peer or group discussion. It is asserted that 

collaboration should be integrated with skills and also it should signify the importance of 

diversity and variety (Trilling & Fadel, 2009). For instance, due to the fact that many students 

struggle with listening skills, listening activities can be an effective collaboration tool. 

Collaboration in peer or group listening, i.e., the exchange of information, can positively 

impact students' listening skills. Furthermore, the majority of these activities consist of 

working with peers, discussions, and comparisons. These activities eventually become 

ordinary for both students and teachers. Collaboration can also be a useful practical skill in 

grammar teaching, but in order to provide this effective practice, activities must be designed 

in accordance with the desires and needs of 21st century learning. The P21 framework (2019) 

argues that classroom activities should encourage students to work effectively, 

enthusiastically, and willingly in teams, but Roadmap B1 does not provide such a setting for 

learners. Due to the inadequacy of the course book's instructions, it would not be possible 
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for students to interact with various types of individuals and teams if the instructor lacked 

the requisite practice.  

To demonstrate flexibility and adaptability, students should be able to effectively 

incorporate feedback and engage and interact with praise, challenging situations, and 

criticism, as well as grasp the meaning, negotiate, and balance diverse perspectives and 

beliefs in order to arrive at reasonable solutions, especially in cross-cultural circumstances 

(P21, 2019).  

It is revealed that, beyond a certain point, the activities in the book repeat. This might 

be a problem that demotivates students since they repeatedly perform the same actions 

during group or pair activities. Students prefer to complete the activities individually rather 

than in groups after a while. This could be a problem that decreases learners' motivation as 

they consistently perform the same actions when participating in group activities. Therefore, 

students prefer to carry out the exercises on their own rather than in groups. The reason why 

students wanted such request, in one research, when the focus changed from the course book 

to actual materials and was centered on language learning through content. The learners' 

motivation grew, and they valued their teachers' demands for authentic themes and 

resources. Overall, they thought that they had become more involved in the class, 

professional, and collaborative (Banegas et al., 2013). Furthermore, students then demanded 

that the standards be raised because they felt capable of tackling more difficult tasks 

(Tomlinson, 2008). They stated that they would be more motivated if materials were 

authentic that promoted skill development through engaging and challenging themes, 

sources, and exercises. 

Also, none of the exercises emphasized the proper technique to execute group tasks 

or how students should behave when working in a group or team. Despite the fact that the 

course book contains less cultural variety and diversity, in a unit of the extra resources video 

lesson, the interviewer in that exercise offered meals from various cultures and answered 

questions about them. According to some participants, it was a wonderful activity for 

building intercultural competence. Brown (2000), Byram (1989), Kramsch (1993), Mitchell 

& Myles (2004), and many other scholars assert a strong correlation between cultural 

background and linguistic style because ideas about language are ideas about culture, and 

since ideas about culture have meaningful effects on language teaching and language 

learning, it is pointless to try to teach a foreign language without considering diverse cultural 



143 

aspect (Swiderski, 1993). Due to the fact that communication is one of the primary objectives 

of learning a foreign language, it is absolutely essential that language students should 

be aware of the culture-specific knowledge of that language. Effective communication can 

only be achieved by providing a learning and teaching environment in which language 

learners are aware of the culture of the target language. McKay (2003) asserts that in order 

to be efficient and effective in the target language, one must acquire both linguistic and 

cultural competence. 

At the same time, it was said that in some units, culture was forced on people. For 

example, it was said that Turkish phrases were taught to students in unusual ways, like as 

nouns without any context. In terms of leadership and responsibility, participants stated that 

children became accustomed to non-original, routine, and predictable activities over time, 

which diminished their interest in the lesson. They also said that they could not benefit 

anything from a place where students learned to speak a language in that way. However, 

depending on the group and the level of group dynamics, repetition can be advantageous or 

disadvantageous, but expect to see the good side of repetition as well. The book is supposed 

to recycle vocabulary, themes, or what they have already learnt, rather than repeating tasks 

without any meaningful content (Cunningsworth, 1995).  

All in all, exposure to collaborative learning is likely to have a favorable and 

beneficial impact on critical thinking (Loes & Pascarella, 2017). The presence of social and 

cross-cultural skills throughout the book suggests that the tasks encourage students to 

communicate well with others and work in varied teams by embracing individual 

differences. Students must learn when to respectfully and professionally listen and when to 

talk. In a workplace with employees from a variety of cultural and social backgrounds, they 

must be able to respond positively to a variety of perspectives. As a result, they draw 

inspiration from these differences to develop innovative ideas (P21, 2019). Participants 

stressed that the tasks should be task-based and communication-based, with more 

meaningful knowledge gaps and opinion gaps when the book was evaluated in terms of 

collaboration. In addition to peer activities, there should be a number of group activities, 

debates, and discussions. Additionally, there is a demand for settings that are more suitable 

for creativity and collaborative problem-solving. 

Collaboration can be adapted from a variety of activities. However, this will alter the 

duration of the lesson and necessitate additional teacher time. Therefore, these 21st century 
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skills should be taught in a systematic manner and in environments that encourage greater 

interest, motivation, collaboration, and diversity. 

5.1.4. To what extent are creativity and related skills incorporated into the Roadmap 

B1 course book and what are the teachers’ perspective on creativity? 

Concerning the amount to which the course book Roadmap B1 supports creativity 

skills in language learners, which is the final research question, it can be shown that 1%, or 

4 out of 557, encourages creativity in students. Creativity is the least emphasized skill 

encouraged by the course book's activities. It indicates that the course book does not have a 

variety of creative-inspiring tasks.  

When the number of exercises is considered, particularly lacking in creativity are the 

speaking and grammatical exercises in the course book, which discourage learners from 

developing any creative skills. However, the writing assignments in the Develop Your 

Writing part contribute somewhat to the students' creative development. Learners with 

higher levels of creative aptitude are more likely to develop creative thoughts that may 

contribute to and challenge future learning by sharing new, authentic knowledge with others, 

since creative aptitude appears to be a reason that may enhance language learning since it 

helps learners adjust to unknown and unforeseen circumstances (Richards, 2013).  

The "4Cs" provide precisely what Richards (2013) describes, giving students the 

chance to come up with their own solutions to unfamiliar problems that arise in the classroom 

setting. Based on the P21 framework (2019), students who want to become more creative 

should be proficient in a variety of conceptualization methods, including brainstorming, and 

should be able to come up with unique, meaningful ideas that build on both familiar and 

new, innovative notions. Moreover, they must be able to develop, examine, and assess their 

own thoughts and concepts in order to enhance and optimize their creative output. To show 

their information literacy, students should be able to obtain information efficiently and 

rapidly, in terms of both time and resources, and evaluate items critically and accurately.  

In addition, students should be able to handle the flow of information from a diversity 

of sources, use information efficiently and creatively for the topic or problem at hand, and 

have a basic knowledge of issues associated with accessing and using information (P21, 

2019). As all participants stated that the course book does not encourage students to display 

their own learning performances using creative ways, such as videos, PowerPoint 

presentations, posters, brochures, journals, and social media, in order to promote creativity. 
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Considering the current teaching environment, it is inexcusable that such activities are not 

mentioned in the book, as virtually everyone has a PC and a smartphone at home, and it is 

easier than ever to access these resources. It is essential to use a broad range of technological 

tools for a creative learning environment. The importance of creativity in 21st learning 

century education is widely acknowledged (Craft, 2010). The need to infuse creative 

thinking skills into educational systems is a common theme in both academic and popular 

literature (Harris 2016; Runco, 2014). The ability to use digital technologies is widely 

regarded as a core skill in the 21st century, much like creativity. Indeed, it is frequently 

argued that the relationship between technology and creativity is one of the most pressing 

issues facing education in the 21st century learning (Page & Thorsteinsson, 2017). In several 

activities, the book encourages students to create presentations, web blogs, or social media 

posts. However, there is no creative instruction, or these activities are not presented properly, 

and some tasks are so simple that you do not need to use an external platform to do them. 

On the other hand, while the connection between creativity and technologies in learning has 

been the subject of much discussion and description in educational scholarship and rhetoric 

(Malhotra et al., 2015), there is still little direct connection between these in policy. Although 

the potential of these areas is acknowledged, it is rarely spelled out in policy documents and 

is often overlooked when it is, they are rarely discussed or recognized together. 

Maley and Bolitho (2015) believe that, if given the right conditions, everybody has 

the potential for creativity, particularly in the field of language learning. Students need 

cognitive skills such as comparing and contrasting, hypothesizing, envisioning, observing, 

and questioning in order to succeed in life. Moreover, it has been noted that when creative 

thinking is included in English education, students acquire not just these skills but also 

metacognitive skills such as the ability to assess and critically reflect on their own 

performance and learning (Read, 2015). The course book provides no opportunity for 

innovative risk-taking or independent effort. Lifelong learning, regarded as a metacognitive 

skill, is significantly and positively associated with successful creative enhancement (Hattie, 

2009). The book does not inspire students to take risks because, in order to take risks, they 

require diverse activities, contexts, and settings. Since Roadmap lacks these settings, the 

repetitious and restricted activities in the book do not promote students' autonomy. The 

topics covered in the book do not assist students in either thinking creatively or 

comprehending the boundaries of real life. Due to the limited room for them to think, say, 
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and talk, they are unable to make comparisons or engage in critical thinking regarding these 

issues.  

Due to the fact that the book contains conventional topics and questions, students are 

not given the opportunity to come up with original thoughts under a variety of circumstances. 

As a consequence of this, the book's potential to capture the attention of the students is 

hindered. While it is possible to run into individuals with a variety of points of view 

throughout the course book, it is uncommon to come across activities that emphasize how 

significant these differences are. Additionally, the book does not support direct input and 

feedback from group discussions. Several different units have been searched, and similar 

activities have been found in each one. However, there are not enough of them to provide 

useful feedback. This result suggests that the book should concentrate more on the 

differences between things and how to provide constructive criticism.  

In addition, the book does not include any unique activities that would allow students 

to experience creativity in their work and assist them in comprehending the limitations that 

exist in the real world when it comes to welcoming new ideas. It is essential to teach students 

to be creative in the real world and to understand their own capabilities and limitations, and 

activities that require students to do both of these things at the same time can positively 

impact language learning. In today's society, the ability to think creatively and intellectually 

is becoming an increasingly important factor in determining personal and professional 

success (Pardede, 2019b).  

Students need to develop the ability to think creatively as well as the ability to 

collaborate creatively with others in order for them to be successful in business and careers 

in the 21st century, as stated by the 21st Century Skills Partnership (P21, 2019). The authors 

should add more activities for creative thinking and integrate more 21st century skills, which 

is also stated by one of the participants, as students of today are from a different generation 

than students of the past, thus the book ought to incorporate activities in both critical thinking 

and problem solving in order to encourage creative thinking and increase overall 

productivity. Students are therefore required to engage in activities that require both their 

cognitive and creative abilities.  

Additionally, there should be an increased emphasis placed on free-form practices. 

When developing plans for projects, it is essential to take into account a number of different 

intelligences. All in all, since the book does not place an emphasis on professional 
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development, it is possible that the success of teaching skills relevant to the 21st century will 

depend not only on the quality of the instructor but also on the additional materials they 

develop and implement. 

Learners in the 21st century cannot always be expected to have the same ideas when 

it comes to learning and innovation. As everyone is different in this world and there are other 

cultures, languages, and opinions, when a variety of ideas and opinions are discussed, 

innovative ideas can arise. Creativity is a difficult skill to have, and it is unreasonable to 

expect teachers to be creative all of the time. As a result, clear, entertaining, and informative 

activities should be included in the book to foster creativity. This will both make language 

learning enjoyable and deviate from traditional, tedious approaches. In the 21st century, 

student profiles, technological opportunities, and so on evolve at a rapid pace and are 

constantly changing. Publishers have not made much progress, as evidenced by the book on 

this study. People who prepare books should now understand that if an activity is not 

exciting, interesting, and repetitive, it will become unbearable for both teachers and students 

after a while. This will result in lower in-class motivation and a loss of interest in language. 
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CHAPTER 6 

CONCLUSION 

6.1. Summary of the Results 

This study aimed to investigate the learning and innovation skills of Roadmap B1 

and the perspectives of EFL teachers towards the 4Cs in the book. The convergent mixed 

method was used to evaluate learning and innovation skills for the 21st century. First, the 

activities in the book were spotted and evaluated in terms of CEFR and GSE. Second, the 

course book's 4Cs were evaluated thoroughly by using the forty-item P21 course book 

evaluation checklist. Third, to make the research more reliable, five EFL teachers who used 

the book throughout the semester were interviewed and asked to answer sixteen open-ended 

questions, which were adapted from the P21 evaluation checklist. 

Two hundred eighty (50%) of the five hundred fifty-seven activities support critical 

thinking and problem solving, making it the highest-rated 21st century learning and 

innovation skill. Communication abilities rank second among the 4C talents when all of the 

tasks in the book are considered. Two hundred out of five hundred fifty-seven (36%) of the 

exercises in the book indicate that communication skills are promoted. One hundred forty-

three (26%) out of five hundred fifty-seven activities foster collaboration, making it the third 

most recognized 21st century learning and innovation skill. Last of all, just four of the five 

hundred fifty-seven activities in the book encourage creativity when assessed in terms of 

creativity. Consequently, this equals one percent. This result reveals that the book is severely 

lacking in creativity and originality. The following are the results based on the data collected 

through the P21 course book evaluation checklist and the data obtained through interviews 

with five EFL teachers: 

• One of the key reasons why teachers selected this book was its value placed 

on the 'Develop your Skills' section. There is a focus on skill improvement in 

each module. This is because skills and strategies are not always emphasized 

in conventional course books. Therefore, educators need more support, 

especially in terms of skill-based strategies. Regarding this, the Roadmap 

took a different route. 

• The majority of activities in the course book adhere to a standard course book 

framework. It was discovered that some of the units lacked any meaningful 

context. In terms of efficiency, the book's actions are unrealistic and 
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inadequate. Genuine interaction is presented superficially. The activities of 

today's students require variety and diversity. As everyone in the world is 

unique and there are a variety of cultures, languages, and opinions, fresh ideas 

might emerge when diverse thoughts and perspectives are shared. Students 

should be taught both explicitly and implicitly that competing ideas can 

overlap and reinforce one another. 

• Activities are more effective at fostering 4Cs when they are not treated as a 

separate ability but rather integrated into other activities, and the number of 

integrated skills is moderate. The results showed that more 4C settings are 

possible if 4C integrated speaking-and writing-focused activities had been 

provided. Teachers claim that integrated activities are essential for 21st 

century learning and for developing abilities. It is clear from these findings 

that students acquire greater language learning skills through participation in 

skill-integrated activities rather than skill-based activities. 

• Ideally, learning a language in its natural environment would be inductive, 

facilitate interlingual development, boost students' intrinsic motivation, and 

emphasize communication over linguistics. Exercises in grammar should 

make use of context to emphasize both form and meaning. They should also 

promote accuracy and fluency while avoiding overloading learners with 

linguistic terminology. The fundamental way through which students acquire 

skills is explicit teaching.  

• If the teacher is acquainted with the subject matter, they will be able to inspire 

students to think critically about it during class, which could lead to more 

student engagement. In this sense, content and questions are crucial for 

making a lesson interactive and entertaining, but the questions on subjects 

have remained relatively simple because some units were found to lack 

meaningful topics for today's young adults. There are times when everything 

does not go as planned and acknowledging this reality and devoting some of 

the allotted time in the course books to topics that most people would rather 

not discuss will not only break the monotony of the material, but it will also 

make the environment in which one is learning a foreign language more 

efficient and more humane. 
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• It has been suggested in interviews that having the book's professional 

authors write a few extra comprehension questions would be a great help to 

teachers by reducing the amount of work they have to do while also giving 

them some extra support. Also, having those questions available to them 

outside of class time can encourage them to engage in self-reflective inquiry, 

take notes, actively participate, and spark opportunities for independent 

research and study. 

• The book does not encourage students to use a variety of media and 

technology, nor does it teach them how to prioritize their activities or assess 

their impact. The rate was discovered to be null after a thorough examination 

of ten units. 

• While the grammar activities were intense and comprehensive on their own, 

teaching them in isolation and focusing solely on mechanical activities 

demotivated teachers.  

• The book does not provide strategies for some skills. It provides some 

reading, writing, and listening strategies in develop your skills part, but none 

for other skills.  

The generalized results of evaluating the 4C skills are provided below: 

• Regarding this examination, it is clear that critical thinking is the skill that is 

most actively promoted. Critical thinking skills are primarily developed 

through integrated activities, the discussion sections preceding and following 

the activities, and the exercises in the section under "Develop Your Skills." 

However, without an interesting context, it is challenging to develop students' 

critical thinking skills. 

• According to GSE and CEFR, the book does not provide enough 

opportunities for students to fulfill the goal of providing more in-depth 

conversation and problem-solving skills while covering themes of interest to 

students. Students in the 21st century should be asked more thought - 

provoking questions, and their critical attitudes should be facilitated. 

• Once all aspects are examined fairly and completely, the Roadmap B1 book's 

tasks should be more challenging, in content, and on exciting and creative 

topics instead of monotonous and repeating ones. 
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• When all of these exercises are considered, it is clear that there is not enough 

content in the course book to give learners opportunities to communicate 

effectively using the target language. 

• When all of the actions have been reviewed, the communication competence 

is presented in a more mechanical manner in the Roadmap book. There are 

not that many activities in the book that incorporate actual communication. 

Teachers make significant efforts to improve communication skills in 

activities. 

• Students gradually grew accustomed to the artificial, routine, and predictable 

activities, which diminished their enthusiasm for the course. 

• When evaluating the book in terms of collaboration, participants underlined 

that the activities should be task-based and communication-based, with more 

substantive information and opinion gaps. Peer activities were listed, but 

respondents also desired to participate in a wide range of group debates and 

discussions. 

• It is practically impossible to discover specific examples of creative concepts 

in the book. Creative activities are possible if the instructor is competent and 

skilled since creativity is a challenging ability, and it is unfair to expect 

teachers to be constantly innovative. 

To sum up, if an activity is not exciting, engaging, and repeated, it will eventually 

become intolerable for both students and instructors. This will lead to decreased motivation 

and interest in language classes. One of the most important implications is that the exercises 

in the book are limited to promoting the 4Cs and that extra material is needed. Teachers 

endure burnout as a result of needing to create a better learning and teaching environment 

by preparing materials daily. It was discovered that the course book lacked integrated 

content, making it challenging to include 4Cs into the units. 

6.2. Recommendations for Further Studies 

 The purpose of this research is to analyze a course book for its effectiveness in 

fostering 4Cs. However, future research might also include qualitative and quantitative 

research with students who have been taught using this course book. In addition, classroom 

observation can verify the information gathered through this evaluation, providing insight 

into whether or not the English class activities are indeed beneficial to the students' overall 

English language learning experience. Besides, the study only had five participants from 
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Ankara, Turkey, and hence the findings are not generalizable. Researchers may conduct a 

larger-scale study with participants from all across the country if it is hoped to obtain more 

definitive results based on 21st century learning and innovative skills. In general, the study 

of teaching and learning in the 21st century is of great interest to many researchers. This 

study contributes to the literature therefore that we can have a better understanding of what 

the ideal book for enhancing 21st century learning, and innovation skills should be.  

6.3. Further Implications 

An ELT education should first and foremost equip students with the skills to 

communicate, collaborate, think critically, and produce more, and the program should aim 

to facilitate the development of these specific skills. It should also provide sufficient 

instruction on how students and teachers can cultivate these skills. If learners are not 

provided with sufficient opportunities in diverse teaching and learning environments, they 

may be less likely to adopt these skills. After completing this training, EFL teachers and 

teacher trainers with expertise in 21st century learning, and innovation skills may conduct 

action research or workshops to determine how to enhance the quality of EFL lessons using 

these skills. The decisions made during this workshop could be shared with all EFL teachers 

in the form of reflective or collaborative teaching research. In the 20th century, skill-based 

or translation-based foreign language education was essential. However, in the learning and 

innovation age of the 21st century, collaboration, communication, creativity, and critical 

thinking (4Cs) have become essential for success in both the classroom and the workplace 

(Casner-Lotto & Barrington, 2006). 

In some reading activities, the number of comprehension questions might be 

increased, as these activities typically consist of simple critical questions that do not promote 

critical thinking in learners. Preparing critical and problem-solving questions about the 

reading passage's subject is a separate field from teaching, and it is unrealistic to expect all 

teachers to have this skill at the same level. Instead, having at least a few additional 

comprehension questions written by the book's professional writers will relieve the teachers 

of a significant burden and provide them with support. Simultaneously, students' access to 

those questions without the teacher's assistance can support students' self-questioning, taking 

notes, effectively participating, and trigger autonomous learning and exploration.  

Furthermore, according to the P21 framework, more balanced language practices 

would have been possible if both speaking-and writing-focused activities had been provided. 
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As a result, not only skills in oral communication are vital, but also skills in written 

communication are equally important as well. Students may find it stimulating to examine 

the same activity from a variety of angles when they participate in such activities. The critical 

thinking and problem-solving abilities of students at the B1 level can be improved by 

increasing the number of activities of this kind. It is particularly important in today's world 

to have an analytical mindset and access to unbiased, objective information. Students' 

research abilities, as well as their ability to think critically and find solutions to problems in 

the 21st century, will benefit to a great extent from the integration of unbiased research 

projects in course books. 

Giving some space to significant issues that people avoid talking about will both 

break the routine of course books and make the language learning environment more 

effective and humane. Intelligent or transformative people are those who learn from their 

mistakes and develop themselves as a consequence. In this regard, the book misses the point. 

However, if the book could inform the students that making mistakes is a real phenomenon, 

it could reduce their anxiety. Thus, they could be better learners of the English language. 

In the majority of university English preparation schools, no method is used to select 

course books. When teachers are examining multiple course books, they may be unable to 

determine which sections are significant and which are not. Once the books have been 

chosen and the semester has begun, it is no longer feasible to return to this selection for that 

academic year. The requirements of the world in which we live must be taken into account. 

For these reasons, a process should be devised when selecting books, and teachers should 

make corresponding decisions. Otherwise, a school year can be highly challenging for both 

teachers and students, which can be a setback to language learning. 
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APPENDICES 

APPENDIX 1. COURSE BOOK EVALUATION CHECKLIST 

LEARNING AND INNOVATION SKILLS: 

1) CRITICAL THINKING AND PROBLEM SOLVING 

YES NO 

Flexibility and Adaptability 

1. Does the book provide students with new concepts and 

new perspectives? 

  

2. Does the book encourage students to identify their own 

assumptions about the world and later change them? 

  

Information Literacy 

3. Does the book include activities that are designed in a way 

that students answer questions and complete language 

learning tasks? 

  

4. Does the book include tasks for students to engage in to 

develop language skills? 

  

5. Does the book stimulate students to make inferences 

through inference comprehension questions? 

  

Making Judgments and Decisions 

6. Does the book stimulate decision-making, proposing 

solutions? 

  

7. Does the book include activities engaging students in 

logical thinking where they support their reasoning and 

resolve differences with their peers? 

  

8. Does the book include interesting questions for students 

to discuss? 

  

9. Does the book encourage students to have relationship 

analyses (through analogies) or comparisons (i.e., Venn 

diagrams)? 

  

10. Does the book promote synthesizing: Synthesis of 

information from two texts to teach a ‘multiplicity’ approach 

rather than a ‘duality’ approach to learning? 

  

11. Does the book make sure that students can realize that 

ideas that are in opposition on the surface may intersect and 

reinforce each other? 

  

12. Does the book include activities which stimulate students 

to identify assumptions, recognize attitudes and values and 

reevaluate them? 

  

13. Does the book encourage students to have a feeling of 

reasoning and argumentation? 

  

14. Does the book have question types that promote critical 

thinking (Why…? What…? etc.) 

  

15. Does the book give the students the idea of judgment; 

choosing factual, unbiased information for research 

projects? 

  

2) LEARNING AND INNOVATION SKILLS: COLLABORATION 
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Productivity and Accountability 

16. Does the book explicitly teach collaboration skills 

including strategies for interacting productively with others, 

resolving conflicts, and managing task work? 

  

17. Does the book try to strengthen students’ collaboration 

skills and provide them with strategies for being a good 

teammate? 

  

18. Does the book establish learning objectives around 

collaboration? 

  

19. Does the book design activities require learners to use 

the elements of collaboration? 

  

Flexibility and Adaptability 

20. Does the book make sure group activities require 

students to work together and to negotiate? 

  

Social and Cross-Cultural Skills 

21. Does the book use group activities as opportunities to 

reinforce and practice collaboration skills? 

  

22. Does the book include activities that rotate groups so that 

students gain experience working with different types of 

individuals and teams? 

  

23. Does the book allow students to choose which of the 

defined roles in a task they would like to play but encourage 

them to practice playing different roles over time? 

  

Leadership and Responsibility 

24. Does the book promote interpersonal communication 

through various activities? 

  

3) LEARNING AND INNOVATION SKILLS: COMMUNICATION 

ICT-Media Literacy 

25. Does the book encourage the students to utilize multiple 

media and technologies, and let them know how to judge 

their effectiveness as a priority as well as assess their 

impact? 

  

Communicating Clearly 

26. Does the book have activities that lead students to use 

communication for a range of purposes (e.g., to inform, 

instruct, motivate, and persuade)? 

  

27. Does the book encourage the students to listen 

effectively to decipher meaning, including knowledge, 

values, attitudes, and intentions? 

  

28. Does the book give the students the opportunity of using 

oral, written, and nonverbal communication skills in a 

variety of forms and contexts so that they can articulate 

thoughts and ideas effectively? 

  

29. Does the book create diverse environments so that the 

students can communicate effectively in different situations 

using both verbal and non-verbal communication? 
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30. Does the book ask open-ended and creative questions so 

that the students can start a conversation and keep it going? 

  

4) LEARNING AND INNOVATION SKILLS: CREATIVITY 

ICT-Media Literacy 

31. Does the book encourage learners to think creatively by 

enticing them to present their learning performances through 

creative ways such as using videos, PowerPoint 

presentations, posters, brochures, blogs, and social media? 

  

Initiative and Self Direction 

32. Does the book provide opportunities for students to take 

risks, take their own initiative to do things? 

  

Thinking Creatively 

33. Does the book encourage students to use a wide range of 

idea creation techniques (such as brainstorming, problem 

finding, conceptual combination)? 

  

34. Does the book create environments that encourage 

creative expression and a real and useful contribution to their 

work? 

  

35. Does the book help students create new and worthwhile 

ideas using both existing and new knowledge? 

  

36. Does the book help students elaborate, refine, analyze, 

and evaluate their own ideas in order to improve and 

maximize creative efforts? 

  

Working Creatively with Others 

37. Does the book encourage students to develop, implement 

and communicate new ideas to others effectively in a variety 

of conditions? 

  

38. Does the book let students be open and responsive to new 

and diverse perspectives; incorporate group input and 

feedback into the work? 

  

39. Does the book include original activities to make 

students feel inventive in work and help them understand the 

real-world limits of adopting new ideas? 

  

40. Does the book help students view failure as an 

opportunity to learn; understand that creativity and 

innovation is a long term, cyclical process of small successes 

and frequent mistakes? 
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APPENDIX 2. COURSE BOOK EVALUATION INTERVIEW 

QUESTIONS 

1) To what extent, does the book encourage students to engage in critical thinking by 

supporting their reasoning and resolving disagreements?  

2) To what extent does the book introduce innovative opinions and perspectives to 

students?  

3) To what extent does the book make students practice their language skills?  

4) How do you evaluate Roadmap B1 in terms of critical thinking and problem solving?  

5) To what extent does the book explicitly teach collaboration skills, such as how to 

interact productively with others, solve problems, and manage task work? 

6) To what extent do the activities in the book alternate groups so that students may 

obtain experience dealing with diverse sorts of people and teams?  

7) To what extent does the book encourage interpersonal communication through 

multiple activities?  

8) How do you evaluate Roadmap B1 in terms of collaboration?  

9) To what extent does the book provide students with the chance to practice their verbal 

and nonverbal communication skills in a variety of forms and circumstances so that 

they can successfully convey their thoughts and ideas? 

10) To what extent, does the book encourage students to use various media and 

technologies and teach them how to evaluate their effectiveness? 

11) How do you evaluate Roadmap B1 in terms of communication? 

12) To what extent, does the book promote authentic activities that encourage students 

to be creative at work, as well as a variety of techniques for producing innovative 

ideas? 

13) To what extent, does the book encourage learners to think creatively by motivating 

them to present their learning performances in innovative techniques such as films, 

PowerPoint presentations, posters, brochures, blogs, and social media? 

14) To what extent does the book encourage students to take risks and act on their own? 

15) To what extent does the book offer creative tasks that encourage students to be 

creative in their work and help them understand the real-world limits of 

implementing innovative ideas?  

16) How do you evaluate Roadmap B1 in terms of creativity?  
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APPENDIX 3: ETHICS COMMITTEE APPROVAL 



173 



174 

APPENDIX 4: CHECKLIST PERMISSON 




